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EKOJIOIIKE PAJMOHHUIE Y ®YHKIINJU TOJU3ABA EKOJIOIIKE
CBECTHU YUUTEJ/bA U JEHE MJIABEI' IKOJICKOT Y3PACTA

Pesume: Linsb oBe cryauje je 61O 1a ce UCINTAjy €KOJIOIIKM CTABOBM M CBECT yUHTEIba, Kao H Ja
ce Kpo3 pa3iIMuuTe pafOHNYapCKe aKTHBHOCTH SyKyjy YUCHHIIN Pa3pe/iHe HACTABE 3 PEIIaBabe
JETHOCTAaBHHX EKOJIONIKKX NpobieMa. Kpenpana cy nucana yImyTcTBa 3a OZIp)KaBambe SKOJOIIKHX
PaZMOHHUIIA, HAIIPABJBEH j& PEKIIAMHH MaTepHjai 3a JCIly ca MIyCcTpaljijaMa 0 TOMe Kako pa3BpcTa-
BATH OTIAJ M KaKo 4yBaTH MPUPOIY, PEaJIU30BaHE Cy MHTCPAKTUBHE PAJHOHMIIC OCMHUII/BEHE 1A
Jiera Kpo3 Urpy y peaiiHoj CHTyalluju Hayue Ja pa3BpcTaBajy OTHaj, [a pa3sBHjy CBECT O 3Hauajy
CeJIeKIHje OTIaja M PELUKIaXKe, Ka0 M CBECT O 3HA4ajy HHXOBOT JIMYHOT y4emrha n gomprHOCca
y O4yBamy JKUBOTHE CPEAMHE M NMPHPOAHMX pecypca. Paamonuie cy takohe Omire y dyHKunjn
pa3BHjamba XOMMCTHYKOT IIPUCTYIIA [IPeMa IPUPOM U JKHBOTY, Tj. pa3BHjarba CXBarama Ja je CBe
IIOBE3aHO U j1a nojuieske MehycoOHnM nuTepakiujama. Iloan3ame eko-IeqaromKix KOMIIeTeHIMja
j€ HEOIIXOJIHO y CMHUCITy N000JbIIaba EKOJNOIIKHUX TPOMHUIIBaba, KA0 U Pa3B0Oja CKOJIOMIKOT CEH3H-
OniMTeTa CBUX y4ECHHKA Y Ipolecy o0pa3oBama.

KibyyHe peum: eKOJOIIKE PaAMOHHIE, CKOJIOIMIKH CTAaBOBH, CKOJIOIIKA CBECT, Pa3BPCTaBaHE
oTnaja, perukaxa

YBox

JKuBoTHA cpeMHA TPECTaBIba IEIOKYITHO OKPYKEHE 0C00C KOje YKIbyUyje
Ba3IyX, BOAY, 3¢MJBUIIITE, Ipyra xkuBa Ouha, ainu u OyKy, BUOpaIje, XpaHy, Tj. CBE IITO
ce HaJta3u Ha 3eMJbH, Y 3eMJbH M OKO Hhe. 3HAYH XKUBOTHY CPEIHY YHHE MHOTOOPOjHU
€JIEMEHTH W3 TPUPOJE, ald W OHH KOjU CYy HACTald PA3HOBPCHHUM JbYJICKHM
aKTHUBHOCTHMA. KBAUTET )KUBOTHE CPEAMHE JTUPEKTHO YTHUYE HA KBAIUTET 3/PaBiba,

1 petrovid@tcd.ie
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T€ je HEONXOJHO YKJBYUYHTH Ce Y TJI00alHe MHUIIMjATHBE 3aIUTHTE CPEHHE Y CMUCITY
oJp>KaBama YUCTOT Ba3lyxa, YHCTUX BOJA, KOHTPOJIMCamba HUBOA Oyke/BHOpaLyje,
KOH3epBallije eHepruje U NPUPOJHHUX pecypca, MPaBUIIHOT OJlarama U Jerpajarmje
0TIaja, 3aIUTHTE OHOLIEHO3a, PELUKINPaba, oBehama 3eleHnX noBprHa uTa. Exo-
JIOTHja MpoyyaBa penanuje u3Mely opranuzaMa 1 lbuX0Be JKUBOTHE CPEIMHE U cMaTpa
ce jeTHOM O] HajKOMILIEKCHHUjUX npupoannx Hayka (Enger et al., 2012) jep ynaszu y
TajHe puozoduje mpupose.

[ToBehamem Opoja craHOBHHKA, ypOaHH30BameM cBe Behux MOBpIIMHA, pa3-
BOjeM HWHAyCTpHje, TexXHOIoruje, caobpahaja m mospompHUBpene, OTMmaj je MOCTao
HajBehu mpo0JsIeM YOBeKOBE )KUBOTHE cpeiHe, Hapymasajyhu u 3aral)yjyhu nemnokyr-
Hy nuTocdepy, xuapochepy n armocdepy. [lojenune Bpere oTnazna, Kao HIIP. XEMH]CKA
WM HyKJIEapHH, JUPEKTHO YIPOokKaBajy LEJNOKYIHH XHMBH cBeT. CBaku IOjequHaLl,
KpO3 Pa3IM4HTe JbYJCKE JICIATHOCTH, MPOM3BOJIM OrPOMHE KOJIMYMHE oTmajga. 1o
CBE je HEONXOIHO YHWIITHUTH, NETPajupaTH W OJUIOKHTH Ha aJeKBaTaH HadyMH.
Penmknupame je nocebaH HauWH Aerpajalyje OTiaaa Ha KOMIIOHEHTE KOje TIOHOBO
Mory 6utn kopunthene. O6u4Ho je o0yxBaheH oTmas koju Huje Onopasrpahyjyhu. Ha
Taj HAYMH Ce CMambyje KOJIIMYMHA OTIaja Ha JIeNoHujama, peyKyje ce ynorpeda cu-
pOBOT" Marepujaa, cMamyje ce MOTpOoIllha eHeprHje, 3araljuBame Ba3ayxa, Tia, BoJe,
IITO JOIPHHOCH CMambemy e(eKTa cTakieHe OaluTe, 0TBapajy ce HOBa pajHa MeCTa 1
qyBa ce npupoja 3a Oyayha nmokosnemwa. Penmkiupajyhu matepujan odyxsara: mamnup,
IUIACTHKY, CTAKJIO, METal, eJIeKTpHUYHe ypehaje, Texctun u ap. Kopauu y penukim-
pamy cy:

1. cKyIJbame ¥ COPTHParbE OTIaga

2. MHAYCTPH]jCKa Ipepaaa

3. KynOBHHA HOBHX ITPOM3BO/IA O] PEIMKINPAHOT MaTepHjaja.

OBa cTyadja je NPOMOBHCala MPHMEHY HHTEPAKTHBHOI paga u edekre
SKOJIONIKMX paJMOHMIA Ha YCBajambe 3[paBUX CKOJOLMIKHX HAeja y IOYETHOM
oOpa3oBamy Jene, Ha I0Jby €KOJIOTHje W 3alUTHTE >KUBOTHE cpeauHe. To je
MO/IPa3yMEBAJIO CIIPOBOlEHE KPEaTUBHUX PaJHOHHILA, TAE Cy ce Jela yro3Hana
ca BpCTaMa OTIaJila U HauyMHMMAa pa3jBajamba OTNaja Ha MECTy HACTaHKa, Kao U
HpHUIpeMamMa 3a yCIOCTaBJbabhe CHCTEMa YIpaBJbaka OTIAIOM. YBOHCHEM METoIe
SKOJIOLIKE PaJMOHHLE Y LIKoJIe YHanpelyje ce MeTO0I0THja Ha 1T0JbY paja ca JIeLoM,
a'y CKIIaoy ca CTPATCeHIKUM OMpPEICIbChEM 3a OIPXKUBH PA3BOj U 3alITHTY JKHBOTHE
cpemuue. Ly exoromke paanoHMIe je Ono ma ce KO Aele TPajHO pa3BHje CBECT
0 3HAuajy CeJIeKIMje OTIajJa W PEUUKIaKe, TC 3HAYajy HHXOBOI JHYHOI ydemiha
U JIONPHHOCA Yy OYyBamy JKUBOTHE CPEIMHE W NPUPOAHUX pecypca. YCBajameM
€KOJIOIIKMX HAaBUKA M CTaBOBA, Jiela he nx MpeHOCUTH U Ha CBOje OKpykemwe. CBaKko
nere Ouhe y crarmy Ja JJako pa3BpcTaBa OTHaJ MO KaTeropujama M jJa KOPHUCTH 32 TO
HaMemeHe KoHTejHepe. Jlena y y3pacTy o cegaMm rofuHa cy HEJOBOJBHO YIO3HATa
ca motpebOM pas3/Bajarma OTHaJa HA MECTY HACTaHKAa y LIWJbY HEroBe edukacHe
PELHKIIaXxe, jep Cy OBH €KOJIOIIKH CaApiKaji HEJOBOJHHO 3aCTYIVBEHH Y IPEALIKOICKIM
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nporpaMiMa  mporpaMrumMa IpBoT paszpesia OCHOBHE 1koste. Crora, mocie paanoHuIa
OYEKHBAJIO ce aa he nena NPUMEHNUTH Hay4eHO, MPUIIArOIUTH TO CBOjUM MOTpebama u
crierUYHUM cuTyanujama. [Ipunpema yauTesba 3a HHTEPAKTHBHH Pajl ca JeIOM Ha
pa3BHjamy U MOAN3AY CKOOIIKE CBECTH KPO3 CABPEMEHH TPHUCTYII jECTE OHO IITO C&
TaKolje peaan3oBaio y cKiIomy npojekra. [lemarorike HHOBAIH]jE HA TOJbY SKOJIOIIKOT
obpa3oBama yTeMe/bCHE Ha CaapKajHOM M METOJMYKOM HHTEPIUCIHUILTHHAPHOM
MIPUCTYITy aKTYEIHUM EKOJOMKUM npobnemuma (AHaeBcku u Kynpauwmna, 2004),
Hamehy moTpeOy 3a MHTEH3UBHHU]OM €yKAaIlijOM KaKO CAMUX YYHUTeJha, TAKO H JIeIIe, ’
TO TTOYEBIIH OJ] HAJHWKET Y3pacTa. YUUTESh j€ CBAaKaKo y CIeN(pUIHO] TTO3ULN]H, alH
n 00aBe3u /1a GopMHUpa JIMYHOCT JIETeTa, Koja Ou Y CBOjO] LIAPOJIIMKOCTH U OOraTCTBY
Tpebasio 1a Heryje U CKOJOIIKY STHKY, Pa3BHjabe 3HAa M BEIITHHA CCCHIIN]aTHUX
3a 3allITUTY U YHanpelheme )KUBOTHE CpeiHe, YeKknahuBame pa3BoOjHIX U SKOTOMIKHX
acrekara, Ja Heryje WHTePIUCIMIUTMHAPHA TPUCTYI EKOJOIIKHM Temama |
npobiaeMiMa U Jia ce CBe carjieiaBa y CBOjoj IEIOBHUTOCTH.

VY cBaKOM €KOJIOIIKOM 00pa3oBamy HajOMTHHjU Cy 3Hame, MHOOPMHCAHOCT
n ceect (bepbep, 2006). 3Hame je HEONMXOJHO 3a pa3BHjarbe AEIATHOCTH KOje He
yIpo’kaBajy >KMBH CBET IUIaHETE, 3a cMamuBambe Beh nocrojehe koHTamuHaIMje, 3a
ycMepaBambe HaydyHHX MOCTUTHyha Ka J0OpOOHMTH YOBEKAa U H-CTOBOT OKPYXKCHA.
Menuju ¥ HOBe KOMYHHUKAI[OHE TEXHOIOTHje oMoryhaBajy HeBepoBaTHO Op3 MPOTOK
nH]opMalrja Koje Hoce U BECTH M3 JIOMEHa EKOJIOTHje ca OMIIO KOT JieNa CBeTa y OHIIo
KOjU JICO CBETa, YMME HAC Tepajy Ja 0 3eMJbH MUCIMMO Kao O TiaHeTH. Exoromnika
CBCCT HAC Tepa J1a eIy yhiu JTIOKaIHO MUCIMMO | JICITY]eMO U III00aTHO, 1a (hopcrpamo
TPeHJ Ja YoBeK Tpeba Ja KHMBH y CKIaay ca MPUPOJOM, a He yHHITaBajyhu u
yrpoxaBajyhu je. ¥ TOM CMHCIYy pa3BOj CKOJIOIIKE CBECTH Mopa OWTH IICIOBUT,
yKJBY4yjyhn y cebe u aHTpOIOLEHTpUYHE U exoleHTpuuHe acnekre (Panov, 2013).
Exoutoriika cBecT CBakako Mojipa3yMeBa CIIPEMHOCT IMOjeIUHIA Ja Oy/e e0 3aIlTHTE
JKMBOTHE CpeluHe (BOJbHA JUMEH3Hja), 00jEKTHBHO M KPHTHYKO MPOMHIILIBAKE O
B0j (palMoHaTHA TUMEH3H]ja), CXBATakhe 3HAUAja TOBE3MBakba 37PABOT OKPYKEHa ca
3/IpaBUM KHUBOTOM YOIIITe (BpEIHOCHA AWMEH3Hja), Ka0 U BU3yeJaH, ayJMTHBAH U
CCH30pHH JIOXKHBJbA] ipupoe (emorroHanHa qumensuja) (bepoep, 2006).

OiHOC YOBEKa IIPeMa HeroOBOj OKOJIMHH je BeOMa CrieliuuiaH 1 110 MHOTO YeMy
n3y3erad. HanMe, yoBek je cacTtaBHHU €0 NPHUPOE, alld Y UCTO BpeMe U HajMohHHjn
Oouotnukn (akTop Koju Ha Wy yrnue. On cBUX kuMBuUX Onha 4yoBek HajryOsbe W
HajTpajHUje OCTaBJba CBOjEe TPAaroBe y moj, Memajyhu je Ha riobamHom HUBOY (Soga
& Gaston, 2020). IlITo ce paHuje jaela yIO3HAjy ca MociIeauIlaMa OBaKBOT YTHIA]ja,
peaHM eKOJIOMIKK TPOOIeMH Yy KOHKPETHUM )KUBOTHHUM cuTyanujama he Ouru tperu-
paHU Ha aeKBaTHHjH HaYKH. HajBa)KHUjH CKOJIOMIKK 3aXTEBH, Ka0 IITO CY pallOHA-
Ha ynotpeba MpUPOAHUX Pecypca, PECTUTYIHja MOTPOIICHHX OOHOBJBUBHX pecypca
U peluKIIaxka, MOpajy OUTH CaCTaBHM €0 CKOJOIIKOT 00pa3oBarma M Jele U Ofpa-
CITUX KaKo OMCMO cadyBasM IUTAHETY U Hally TUIaHeTapHy 3ajeHuIly. OOHOBIBUBOCT U
OJIP’KUBOCT pecypca Cy M3Jia3 U 3a Y0BeKa U 3a npupoay. OIpKUBUM pa3BojeM YOBEK
cebu (y cajammeM BpeMeHy, a 'y OyayhHocTr) 00e30el)yje KBaTUTeTHU]H JKUBOT, a
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NPUPOAN KOHTHHYHUTET. Y31ajyhu ce y 3Hame, HHPOPMHUCAHOCT U MOJH3AkhE 3/IPaBe
CKOJIOIIKE CBECTH, MOKEMO CE HaJaTH CKJIATHHUjEM KHBOTY YOBEKa ca MPUPOJOM Y
OoymyhuocTu. Hamr mopan, WHTENEKT, Hallle 3/IpaBibe, €CTETHKA, 110 KUBH CBET HA
3eMJbH 0YEKY]jy TO O HaC.

[uss oBOT HMCTpakMBama OHMO je Ja ce YTBPIU YTHUIlA] pa3BUjEHOT MOjeIa —
CKOJIOIIKE PAJHOHHUIIC Ha PA3BOj CKOJOIIKE CBECTH KO JICIe MPBOT pa3pe/ia OCHOBHE
IIKOJIC y TOMEHY pa3BpCTaBama OTaaa U PEIUKIAKe, Ko U JIa CE UCIHUTA]Y CKOJIOIIKH
CTaBOBH, HUBO €KOJIOMIKOT 00pa30Bara i HUBO CKOJIOMIKE CBECTH YUHUTEha OCHOBHHX
IIKoJIa Ha TepuTopuju onmruae ComoOop.

MATEPHJIAJI 1 METOJIE

VY wuctpaxuBamy je KopumiheHa JIeCKpUNTHBHA MeToaa. KBalUTaTHBHOM
METOJIOM €BaIyUpaHu Cy e(heKTH MOjeIMHUX CErMeHAaTa €KOJIOIIKE PaHoOHuUIe (Urpa
pa3BpcraBama, (hJ1ajepu, SKOJOMIKH (M) Ha Pa3BOj CBECTH O CKOJIOIIKOM 3HAuajy
perknaxe kox aene. Tok came paauonurie aat je y npuiory (ITpumor 1).

MHCTPYMEHT H ITOCTYIIAK MCTPAZKHBAEbA

AHKeTHH YIUTHUK

3a motpebe oBe CTy/Mje KOHCTPYHCaH j€ NCTPAKMBAYKK MHCTPYMEHT KOjH je
OCMUIIUBEH Ka0 aHKETHH YIUTHHUK 33 YYUTEJbE, KOjH CaapKU 25 MHUTama OTBOPEHOT
n 3arBoperor tuna ([Ipusor 2). YIUTHHK je aHOHMMaH 1 KOpHUIINeH je Kao TecT 3a
UCIIUTHBAE CKOJIOIIKUX CTAaBOBA, HUBOA EKOJIOIIKOT 00pa30Barmha M €KOJIOIIKE CBECTH
yuuTEJha OCHOBHHUX IIKOJIA cOoMOOpcKe onmTuHe. OHHU Cy MONYHaBaJIl aHKeTY y
nanupHoj popmMu WM eJIeKTPOHCKOj popmu myTem simHka (http://147.91.177.246/
index.php/889453/lang-sr).

Pagnn aucruhu

3a peanu3alyjy eKOIOMIKAX PaJHOHUIA KOHCTPpyHCaHa CY JIBa paaHa Juctrha
C IMJBEM J1a CE y YBOJHOM JIeNly pealn3alyje paJuOHUIIEe MPOLEHN KOJIHMKO Jiena
y3pacTa oJ1 ceJiaM TOJIiHA 3Hajy O pa3BpCTaBamy OTMaa U, CAMUM THM, MaTepHjaTiMa
0J1 KOJHX j€ Taj OTnaj caunmeH — pajanu sucrtuh 6poj 1 (Ipumor 3), ogHOCHO 0 Tpa-
BUJIHOM OJyIaramy oTmaja — panuu guctuh 6poj 2 ([Ipusor 4).

Dnajep

Jlu3ajHupan je ¥ oJIITaMIaH U peKIaMHH MaTepHjai — (iajep, KOju caipKu
WIIyCTpalyje O TOME Kako pa3BpCTaBaTW M PEUUKIMPATH OTHA] M Kako 4yBaTh
MPUPOJY U BeHe pecypee (,,10 exomommkux 3amoBectu) ([Ipusor 5). AkieHar je ta-
Kolje cTaBJbCH M Ha BpeMe MOTPEOHO 3a pasrpa/iby MojeAMHUX BPCTa OTIaAa y IUpPO-
KOj yrnoTpeOH, Kao U MpUMepe YIPOKEHOCTH KUBOTHEGCKOT CBETa (TMHU3aBIIM, ITHIIEC,
cucapm).
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Exonomku ¢puim

OpnabpaH je kpatak aHUMUpaHu GuiaM (3,5 MUH), KOJH C€ CaCTOj! OJf IIIECT JeK-
I{ja y KojuMa ce JICIH, Ha BPJIO MPHjeMUYNB U 3aHUMJbUB HAYWH, UCKJbYYHBO KPO3
CIIMKE y3 IPUTOAHY MY3HUKY, yKa3yje Ha KJbYIHE €KOJIOIIKE mpoliemMe, ajau yjenHo UM
ce Hyze u pemema. Hacinos punma je ,,Environmental pollution® (,,3araleme sxuBotae
cpenuue”) (https://www.youtube.com/watch?v=tmhiglxga-4).

Y30pPak

Yaurebn

AHKeTOM cy ucnuTaHa 44 y4ynresba COMOOPCKHX OCHOBHHX IIIKOJIA, Of TOTa
41 yuamtessuna (93,18%) u Tpu yunuressa (6,82%), ca IpOCEYHOM Ty>KHHOM PaTHOT
ctaka o1 21,57 roguHa. Y y30pKy je IpeIOMUHAHTHO OWJIa MPUCYTHA BUCOKA CTPYYHA
copema (41 ucrimranuk, 93,18%).

Yyenuuu

Pagnre muctuhe je momyHwmio 75 ydeHnka TpH mpBa paspena OCHOBHE IIKOJIE
,Jocurej O6panosuh™ y Combopy. OmgabpaHa Cy 07esberha y KOjuMa YICHHIN HEMajy
n300pHH mpeamet YyBapu npupoie, Te Ha Taj HAYMH HUCY OMIIN y KOHTAKTy ca caap-
KajuMa KOju Cy UM KacHHje OWIM MPe3eHTOBAHH.

CrarucTuuka odpana

PesynraTtn cy aHann3upanu KOpHIINEHEM CTATUCTHYKOT codTBepa Microsoft
Excel, 3a mopeheme nogaraka kopumiheH je t-Tect, 10K je p BpexHocT < 0,05 cmarpana
CTAaTUCTHYKU 3HAYAjHOM.

PE3YITATH M JUCKYCHIA

AHAJIH32 eKOJOIIKHX CTABOBA H €KOJIOIIKE CBECTH YuHuTEeba

AHKETOM Cy UCIIUTaHU CTABOBU U CBECT BE3aHU 3a EKOJIOTH]Y M 3aILUTHTY XKH-
BOTHE Cpe/IMHE, KA0 U HUBO METOINYKE OOYUCHOCTH yUUTEIba y Pean3aliju HacTaBe
EKOJIOLIKKX CaJipiKaja MyTeM PaJIOHUIIA.

Benmka BehnHa aHKeTHpaHUX ydnTesba HUje UMalla HUKaKBY 00yKy y Bohemy
exostomkux paguonuna (40 ucnuranuka, 90,91%), Tako na Ou HUXOBa exyKanuja y
peanu3anyju eKOJIOIIKHAX cajpiaja Kpo3 PagHOHMIE MOTJIAa 3HAYajHO YHAIPEIUTH
exoJstomko oopasoBame (Albareda-Tiana et al., 2018), mrTo je jeman ox IHJbEBa OBOT
mpojekTa. Mako Behuna Huje nmana obyky, 22 ankerupana (50%) moBpeMeHO KOpH-
CTH paJMoOHHUIIE Kaja oOpal)yjy caapikaje Be3aHe 3a eKOJOTHjy H 3aIITHTY >KHBOTHE
cpenuHe, MoK 25% peTko TO 4YMHH, a yommuTe He unHHU 13,64%. Pesynratu ankere
Takol)e TOKa3yjy Za CKopo CBH aHKeTHpaHd, BuX 39 (88,64%), cmaTpajy ma Hema
JIOBOJbHO 00aBeIITeHha M YIYTCTaBa O Pa3BpCTaBamy OTIA/A Y BUXOBHUM IIKOJIaMa,
MaKo ce y BelMHM THX YCTaHOBa CIIPOBOJE TakBe akiuje. TpuaeceT aHKETHPaHUX
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yuutesba (67,74%) 3amocieHo je y ycTaHoBama rjie je npeiBuheHO copTHpame
pelMKIaXHOT MaTtepujaia u ortnana (Tabdena 1).

Tabena 1: Cymupanu 002080pu AHKEMUPAHUX YUUmeba

Oxrosopu (%)

IIurama

bes oarosopa
TToBpemeHno

Petko

Yecto

IToBpemeno

TakBe ce akIfyje He CIpo-
BOJIC Y HAIIO] HIKOJIN

Ja
He

Exo pagnonune

O0yka 0 eKko-paJoHUIIaMa 9.09 9091 |0

Ynorpeba eKo-pajnoHHLA y peatn3aiuju
HacTaBe

11.36 | 13.64 |0 50 |25

PaSBpCTaBaH)e oTmajga

Henocrarak afaeKBaTHOT yIyTCTBa O
pa3BpcTaBamy OTHaza

88.64 [11.36 |0

Bpoj 3anocienux y ycranoBaMa Koje (He)

. 67.74 129.54 |(2.72
pa3BpcTaBajy oTmaj

Ekonomike aktuBHOCTH

Bpoj 3amociieHux y ycraHoBaMa Koje

. 61.36 [36.36 |2.28
MOCEY]jy eKO-KyTaK

Bpoj 3amocienux y ycranoBama Koje (He)

. 0 1591 16591 |18.18
OopraHu3syjy rpyrnHo 4uihemne JBOpHIITa

Bpoj 3anocienux y ycranoBama Koje (He)

. 2.27 13.64 | 77.27 [6.82
OpraHusyjy Apyre eKo-akTHBHOCTHU

JlaJboM aHaM30M, YCTAHOBJBEHO j€ Ja ce KoJ 65,91% ucnuranux y4uresba
YUCHHIM CaMO MOBPEMEHO YKJbYUY]y Y aKiyje duihermba MKOJICKOT ABOPHUINTA, JIOK
ce xox 77,27% aHKETUpAaHWX OHHU OINET CaMO MOBPEMEHO YKJbYUYyjy Y HEKe apyre
€KOJIOIIIKE aKTUBHOCTH Ha HMBOY mIKose. CKOpO INeTHHAa y4YeCHHKa y OBOj aHKETH
MOTBPAMIIA j€ J1a paje y MHCTUTyNHjaMa y KOjiUMa ce HUKaJl He OpraHu3yjy akiuje
ypehuBama mkonckor asopumra. Oxpabpyjyha je ummeHuna ja Benuka BehnHa
aHketupanux 61,36% (27 yuecHnka) paau y IIKojaMa Koje UMajy CBOje €KO-KyTKe,
KaKo y YYMOHHMIIaMa TaKO M y OCTAJIOM HIKoJIcKOM npoctopy (Tabena 1). Aukerupanu
YUUTEJPH Cy Takolje NpOLECHHBAIN W YHIHCHUIYY KOJHKO j€ Pa3BHjEeHa EKOJIOIIKA
CBECT HHUXOBHX YUYCHHMKA M 3aKJby4aK j€ J1a BEJIHMKH JICO HBHX cMaTpa Aa YUCHUIH Y
pa3peiHOj HaCTaBU MMajy HEeZOBOJBHO (27,27%, 12 ucnutaHuka) Win caMo JeIuMHY-
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HO pa3BUjeHy ekosomKy cBecT (54,55%, 24 ucnuranuka) (Tabena 2). To je nomano y
CYIIPOTHOCTH Ca HBMXOBOM TBPJIHOM J1a y HacTaBu yBek (70,45% aHkeTupaHuX) Win
noBpeMeHo (27,27%) kopucTe cajpxaje KOju JOIPUHOCE Pa3BOjy CKOJIOIIKE CBECTH
yueHuka. Takolje cy MOTBpAMIIM 2 EKOJIONIKE Ca/ipKaje WHKOPIIOPUPA]y Y OKBUPY
BEJINKOT Opoja 00aBe3HHX MPEAMETa, Kao HITO CY: CBET OKO HAC, IPUPOJA U APYIITBO,
JIMKOBHA KyNTYpa, cpricku jesuk 1 YOC. 3akipyuax je 1a Mako ce KIbyYHH CaJipiKaju Be-
3aHM 32 EKOJIOTHjy U 3alITUTY KUBOTHE cpeanHe o0pal)yjy 4ecTo TOKOM WHMIIU]aTHOT
o0pazoBama, JielaBa ce JAa eKOJIOIIKa CBECT yUCHHKA NTIaK HUje Ha 3a/10BoJbaBajyheM
nHuBoy (Kollmuss & Agyeman, 2002). Jenan ox Moryhnx y3poka je CUTypHO M Ha4MH
KaKo Ce TH CaJipKaju mpe3eHTyjy u oopalyjy (Andic, 2015; Stanisié, 2016), a jeqHo ox
peniema 01 CBaKako MOTJie OMTH €KOJIOIIKE PaJIMOHHIIE HIIH HITP. MUHH €KO-TIPOjEKTH
(Mifio et al., 2018; Zuckerman Itkovi¢ et al., 2007).

Jomr HU3 mHTama OTKPHBA HaM HHMXOBE CTaBOBE O Pa3BpCTaBamy OTIAJA,
omakamy MECTa 3a OJylarame OTIaja, Kopuihemy penuKIMpaHuXx I[POU3BOJA,
MH(OPMHICAHOCTH O TI00ATHUM TpobiiemuMa 3araljema uta. Pesynratu aHkere cy
noTBpauiH 12 84,09% aHKeTHpaHWX YBEK WM YBEK KaJla Cy y IPUIUIIN COPTUPAjY OT-
naj, a 1a 86,36% mUX KOPUCTH pelMKINpaHe pou3Bojie. VicnuTaHuIy ¢y U BpJIo Mo-
3UTHBHO OLICHWIN CBOjY MH(OPMHUCAHOCT O OMIITUM NpodiieMnMa 3araljerba )KHBOTHE
cperuHe, Tako 1a 38,64% cmarpa cede y motmyHocTH uHpopmucanum, 43,18% 3amo-
BoJbaBajyhe, a camo 18,18% ce cmarpa nenuMuaHO MHGOPMUCAHUM. MIHTEpecaHTHO
je a cBu cebe cMmarpajy HHGOPMHUCAHUM IO MHUTAKY TI00aTHUX MPoOieMa BE3aHUX
3a 3araljeme, mTO je uecto u y Apyrum crynujama (Aznar-Diaz et al., 2019; Uyeki &
Holland, 2000), anu Bennkn Opoj HUX HIIP. HHUjE 3HAO TJIE CE Hala3W OJJIaraliiiiTe
KPYIHOT OTIa/ia y HBUXoBoM rpany (38,64%) uim nax rie ce y lHXOBOM HENOCpea-
HOM OKPYXXCHY Haja3e KOHTSjHEepH 3a oapeljeny Bpcty otnana (27,27%).

Pesynratu aHKeTe Aasbe cy moxasaiu 1a vHpopmMalmja o Moryhoj yrpoxkeHocTn
JKMBOTa Ha 3eMJbM BeoMma 3a0pumaBa 65,91% ucnUTaHUX y4yuTesba, JOK je HbUX
31,82% noBpemMeHo yrianieHo Tom nHdopmarujom. Jlasbom aHann3om, yCTaHOBIbEHO
je Jia ce caMo JIeTMMUYHO O/ITOBOPHUM 3a 3araljeme xuBoTHe cpenune cmarpa 70,45%
aHKeTHpaHMX, JOK ce 4dak 18,8% yommre He cMaTpa oaroBopHuM. CIHYHO TOME,
65,91% aHkeTMpaHMX yuuTeba JECIMMHUYHO CMarpa Jia CBOJUM ITOHAIAEM MOXKE
cnpeynTtd aajbe 3araleme 3emibe, MoK m3HeHalyjyhe Bucok mporenar, yak 22,73%
UCIHUTaHUKa, TyOOKO BEpyje Yy CBOjy OJrOBOPHOCT y riobanHoMm 3arahusamy. [lopen
tora, 81,82% cmarpa ja je 3a 3alITUTY )KUBOTHE CPEIUHE 3aly)KCH CBAKH T0je/INHAII,
13,64% 3axoH, a 2,27% Hay4HUIIM U €KCIIEPTH, Kao U MOJIUTUYKE cTpaHke. Ha ocHOBY
pesynrara JOOUjeHUX YIUTHUKOM, 4ak 97,73% aHKeTHpaHUX yduTe/ha U3 COMOOp-
CKHX IIIKOJIa ce0e cMaTpa eKOJIONIKH OcBeINeHOM 0CO00M, IITO TOpa3yMeBa CBE aH-
KeTupaHe ocobe, ocuM jenue (Tabemna 2).
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Tabena 2: Cymupanu 002060pu aHKEMUPAHUX YUUMEbA 6€3aAHU
30 PUXOBO MUULbEIE U EKOTIOUIKE CIMAB0se

5 ° o | & o
Onrosopu (%) =8 © g ° E 2l 8 |o
2o = =} = 3 <] = Z < )
I S = < ] = Q &
S 3} [ = 2 ) S[ [= 5} = T
Tlurama = M 5 5 o & %
> = T (& F
MHuUNUBEHE 1 CTABOBU AHKETUPAHUX YUUTEIhA
PasBujeHOCT €KOJIONIKE CBECTH KOJI yYCHUKA 18.18 |54.55 27.2710
YrpoKeHOCT KMBOTA Ha 3eMJIbU 65.91 0 |31.82 |0 2.27
OnroBopHOCT 3a 3araljeme xuBoTHe cpeaune |10.75 70.45 0 18.8
MHuNUbEHE 0 TOME [ JIH CBOjUM TTOHAIIAHEM 2273 6591 16.81 0 454
MOXKEMO NPeIyNPEaNTH Jajbe 3arahjuBarme
Exosomka ocemheHoCT 0 97.73 12.27

CBH aHKETHpaHH Cy OWMIN 3aMOJBCHH Ja, aKO UMajy TOTpedy, OCTaBe U HEKH
KoMeHTap. HekonuimHa je TO yYHMHHJIA U BUXOBE Omacke cy cienche: , KUBOT Ha
3eMJbH je Beh yrpoxkeH™, Tpebano OM “IOHETH 3aKOHE W OIUICCTH MO Uemy™ WIn
,,0JlpPKaBaM paauoHule Ha TeMy Hawa naanema 3emmwma n Peyuxnasca®.

Ha ocHoBy pesynrata aHKeTe, IOTPEOHO je HAINPABUTH OJAOUP W MOJIEIN
cajipkaja TIOTOIHMUX 3a MPUMCHY Yy HIDKUM pa3peluMa OCHOBHE INKOJIC U Y BUAY
paJIMOHHUIIA MTPE3CHTOBATH YUYHTEJPUMA Y IMJbY yHarpeherma BUXOBUX H YUCHHYKUX
CKOJIOIIKUX 3Hama Kao ¥ MOIU3amka CKOJIOIIKE CBECTH.

AHAJIM3A OITOBOPA YYEHMKA

Yrunnzanujom paaHux Jmctrha Koje cy MOIyHaBajid YYEHHIN Ha IOYETKY
€KOJIOIIKE paJIMOHHMIIE, carlie/laHe Cy HBHXOBE MOTYhHOCTH /1a ITpero3Hajy MaTepujaie
0] KOjUX Cy HanpaBJbeHU MOHYHEHU NMpeaMEeTH KOjH CIIafajy y CBAKOJHEBHH OTIIAJ
(maTu y BHIy IpTEXa) U J1a UX IPaBUIHO pa3BpcTajy. Takohe je mpoBepeHa U lUX0Ba
CBECT O NPABHIHOM OJ|JIaramy OTIa/a.

Ha nipBom pagnom smctuhy Tpebaio je na uIeHTHHKY]y MaTepHjajie U Ha Taj
HauuH pa3BpcTajy nonyhenu ornan, u tom npuiaukoM 21,33% ydeHuka je pemusio
3ajarak 0e3 rpelke, JI0K je yak 78,67% mUX HaIpaBuiIo 10 jeHy WX BUILIE TpelIaKa,
IITO yKa3yje Ha 3HauajHy paznuky (p=0,001) (I'paduxon 1). Hajsehu npoGmem je
OuJI0 cBpCTaBame HAJJIOH Kece, TaKo Ja je 4ak 33 y4eHHKa MOTPEIIHO HajJIOH Kecy
cBpcTano y mamup ymecro y mactuky (I'padukon 2). Jlumenke cy y 12 ciyuajeBa
Ouie cBpcraHe y IUIACTHKY, JIOK je KoJ 9 ManumaHa miacTudyHa (iamia ocrana
Hepacriopehena (0e3 onrosopa). KaproHcke KyTHje cy OMiie cBpcTaHe y IUIACTHKY KOJT
7 y4eHuka, a KoJ 6 cy ocraine Hecoprupane. Victu Opoj jene HHje MOrao Jia CBpCTa
eKcepe HU y jenHy rpymy. To je y ckiiagy ca CTyAHjoM Koja je moKasaia Jla yYCHHIN
IIPBOT pa3pejia MoKasyjy HepazyMeBame (U3NUKnX cBojcraBa Marepujaia (binarnanuh
u cap., 2019), a taxole u ca cTynjoM y K0joj je moka3aHa Hajseha koH]y3Hja yueHHKa
OKO pEeLUKIINpamba KOHTEjHEepa 3a XpaHy, MarasuHa M IIacTHYHHX Keca (Mrema,
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2008). 3a cBaku moOHyheHH MpeaMET MOTKpalia Ce MO0 HEeKa TPEIlKa, OCHUM 3a IPTEK
TUTACTUYHE JIeUHje Urpavke, Koje je CBako JeTe npaBuwiHo coprupaino (I'padpukon 2).

I'paduxon 1: PazepcraBame oTnaga

90.00% -

78.67%

80.00%

70.00%

60.00% -

50.00%

!

40.00%
W pajguu oucruh 1

30.00%
21.33%

TIponenar yuennka

20.00% -

10.00%

0.00% T

ca rpewKoM/rperKkama 6e3 rperuke
PasBpcraBame

Juctpulynnja rpemaka je TakBa a je mojoBuHA npsaka (51%) mmana camo
jelaH MOTpeIIHoO CBPCTaH MPEIMET, 10 JIBE IPEIIKe y pa3BpCTaBamby je HAIPaBUIO BbHX
18 (30%), mo Tpu rpemnike cy BuljeHe kox 7 yuenuka (12%), a cBera HeKOIMIMHA je
HalpaBuIIa BUIIE TPEIaka: 1Mo YeTupy jenan yueHuk (2%), a mo net mux tpoje (5%)
(I'pacduxon 3). Kox yueHnKa ca jeJHOM TPEIIKOM, HajBHIIIE OMAIIIKH OWJIO je Be3aHO 3a
CBpCTaBame HajlloH Kece y narmp (15 haxa), a moToM copTHpare TMMEHKE y IIaCTHKY,
IITO je ¥ CKJIaay ca YKYITHOM CIIMKOM Ha HUBOY CBUX 75 aHKETHPAHUX YYCHHUKA.

I'paduxon 2: I'perike NpUITHKOM pa3BpCTaBarba OTIaIa

35

Now
o » o

B nanup

Bpoj yuennka
5 &8

B crakino

W meran

o w

B acTHKa

@Q @3' f ™ 6e3 oaroBopa

I'pemxe y coprupamy

Pagan muctuh Opoj 1 je HemBOCMHCICHO TOKazao Ja Jena y3pacTa celam
rojiMHA MMajy NPWIMYHUX HEJOYyMHIIA KaJa Cy y MHUTalky MaTepHjalu Ol KOJUX Cy
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HarpaBJbeHEe pa3nuuTe ambanaxe u npeamerd. C 003MpOM Ha TO Ja HUCY CUTYPHHU
y MaTepujall 0j1 KOjUX Cy CauMbCHU IMOjEANHH NPEIMETH, HICY YBEK OWIIN y CTamby
Jla IPaBUITHO Pa3BpCTajy HEKE O THX IpeJieMeTa KOjH CIajiajy y CBaKOIHEBHHU OTIIA/
W Jla ra TaKo CIpeMe 3a penukiaxy. To HaMm je yka3ajo Ha moTpely Jia uX yIyTHMO
1 00jaCHIMO UM TEKCType ¥ MaTepHjaie OJ] KOjUX Cy CAYMI-CHU OjeIMHN MPEJMETH
U TO HETNOCPEIHUM JEMOHCTPUPABEM U TTOKa3MBaBEM MPUMEpa 3a TaIup, MeTal 1
rtactuky. CTakio Hyje OMII0 YKJbYUYEHO y PaJHMOHHUIY U3 0e30eIHOCHHX pa3iiora.

I'padukon 3: JlpceMuHaN ja IIOrPEIIHO CBPCTAHKUX MIPEAMETa 110 OPOjy ¥ 110 YUICHHKY

JUCTPUBYIUJA TPEIIAKA MEBY YYEHULIUMA

WjenHarpemka = JIBe Ipelike  #TpW rpemike M yeTHpH rpemke |l meT rpemaka

2%

VY panaoMm nuctuhy 6poj 2 yYSHHIIN Cy TEMOHCTPHPAIH CBOjY CIIOCOOHOCT Ia
MPEeTo3Hajy MPABIIIHO OJJIarame OTIaja, Tj. Tpebao je a paHTHupajy U OICHE TpU
cnuke (HajIomMju MpHKa3 OojJlarama OTIHajga jeJaH MHUHYC, CpeAbU jelaH IUTyC U
HajOoJspH 1Ba tuTyca). Hajsehn 6poj neue, mux 54 (72%), mpaBUItHO je ypaauo 3a/1aTak,
anu curHudukanTad 6poj, 17 yuennka (22,67%) Huje y OTIYHOCTH pa3yMeo 3aJaTak
(p=0,001) (T'paduxon 4). Hexu ox mHUX Cy 00EIEKMIN CIUKE caMo ca: + U ++ , Win
ca—,+,+, wm ca *** +++ — wmm ca —, ++, +++ u ci. Csera geTBopo zete (5,33%)
j€ HampaBWIIO TPeIIKe, Tj. Kao HajOoJbe Cy 00 IITH MOTPEIIHE CIHKE, IITO je CTaTH-
CTHYKH 3Ha49ajHa pasjfKa y OOHOCY Ha Opoj aerie ca TaqaHUM onroBopoM (p=0,016%), a
takohe u y mopeljersy ca Jerom Koja Hucy pasymerna 3amarak (p=0,006").

OBgaj paxnu nuctuh fao je yBun na Hajsehn 6poj nene (72%) 3Ha mrTa 3Ha4UN
MPaBHIIHO OJUIarame OTIIAJ1A U 1a je Y CTamby U Ja MPOLEHH IITa je KO IPUXBATIEUBHX
nmpuMepa HajooJbe 1 HajpaBmiHuje. Kana je 3aBpiieH 3agaTak, CBUMa CMO HATJIaCHIIN
Kako je Tpebayo paHTHpaTH MOHyleHe CIWKe, TaKo Ja Cy W OHH YUYCHHUIH KOjH CY
HOTPELINIIN CXBATHIIM O YEMY CE PaJliiIo Y OBOj aKTHBHOCTH.
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I'paduxon 4: Panrupare HaYHHA O/UTarama oTnaja
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5 40.00% - N
g
= 30.00% - -
2 ) 22.67% paauu auctuh 2
= 20.00% - . 8
10.00% - 5.33%
oo | N .
Tpazaja rpenke HepasyMeBambe 6e3 rpemke
3ajaTka
I'pemxe

CarneaBameM pe3ynTaTa 00a paaHa tuctiha JO0ILIO Ce 10 3aKJbydKa J1a CaMo
17,33% neue (UX TPHHASCTOPO) HHjE HATIPABUIIO PEIIKE HA Ha JSTHOM 3aJ1aTKy, IITO
je 3HavajHa pasnuka y nopehemy ca 62 ydyenuka (82,67%) Koju Cy UMaIU 10 HEKY
rpewky Ha pagauM auctuhuma (p=0,003) (I'pacdukon 5). Kon Behune je rpemika ouna
NPUCYTHA Ha pagHOM JHcTHhy e je Tpebajio Mperno3HaTH MaTepujajie o KOjUX Cy
CaYHMCHHU MPUKA3aHU MPEAMETH U HAa OCHOBY TOT'a MX COPTHPATH.

T'padukon 5: 36MpHH TIperies rpemaka Ha pajgHiIM JTHCTHhIMA
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ca rpeikom/rpemKkama 6e3 rperke

OpnroBopu y4yeHnka (30upHo)

Haxon nonymasama pajHux Juctrha u gaBama 00jallmberha 3a CBe HeA0YMHUILIE
Koje cy Omiie youeHe, NMPUCTYIWIO Ce PaJIM3alju aKTUBHOCTH M3Mel)y aBe rpyre
yuenuka. O0e rpyme cy JoOMIiIe 1Mo Kecy oTHaja 3a PeUKIaxy, ca 3aaTKOM Jia CBE
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npenMeTe pa3BpeTajy y KyTHje O3HAa4YeHE 3a Mamup, MEeTal U IUIAacTHKY. HakoH miro
CY pa3BpCTaHU CBU MPEIMETH U3 Kece, IPUCTYIUIIO CE TPOBEPH U TPAKEHY ,,yibe3a’
y cBakoj Kytuju. Tako je yTBpheHO Ja Cy yUCHHIM HANPABUIN TEK IO HEKOIHKO
rpelraka — y jeIHOM OJICJbey OHO je caMo jellaH yJbe3 Y JeIHOj KyTHjU, Y APYTOM
oJIeJbCHbY Y JIBE KYTH]E TI0 jeJaH MOTPEIIHO COPTHPAH MPEMET, a y Tpehoj paanoHuIm
HAIIIA0 CE MO jeJlaH MOrpellaH MpeaMeT y cBe Tpu Kytuje. Hajuemnrha rpermika je 6umo
MpeIMeT O]l KapTOHA ca MUIACTHYHHUM MOKJIONIEM, I/Ie je TO Tpedaio pa3aBOjUTU H
CBpCTaTH y KyTH]y ca MaipoOM U KyTH]y ca IUIACTHKOM.

Hakon mpornariema modeiHuKa, OIET je JaTo 00jallmbemhe 3a MOTPEIIHO Cop-
THpaHe MPEAMETE U OIMAX j€ YOUCHO [1a j¢ Pa3BPCTABABE KPO3 UTPY U Y3 IPETXOTHO
yTBphUBamke rpaJnuBa OMIIO MHOTO YCIICITHH]e HET0 OHO MHHUIMjATHO Ha PAJHUM JIH-
cruhuma.

Kpeupanu ¢uajep, Bpiio KHMBOIIMCAH M ca yINedaTJbUBUM (oTtorpadujama,
MO/ICJbCH j& CBUM YUYECHHIIMMA CKOJOIIKUX PaJHOHMIA. Beoma CHakaH yTHCAaK Ha
Jeny ocraBwiie ¢y ¢ororpaduje KUBOTHEA U3 KOHTAMUHUPAHUX OKPYXKEHa, Te Cy
OHM TJeajyhn MX M3HOCHIIM HU3 OICepBalvja M MUTamka 000jeHuX pajo3Hanonrhy
U eMmaTtujoM. EMOIMOHATHU JI0KMBIbA] TPHPOJE je KO Jele MHOIO HU3PaKCHHU)H
0J1 KOTHUTHUBHOT, TaKO J[a C¢ KOJ HUX CBH BU3YCIHH WM ayJAUTHBHU YTHCIH MHOTO
ny0see U TpajaHje ype3yjy. OBO je MOMOTJIO JJa OHU TIOYHY Ja pa3Bujajy XOJIMCTUUKH
MPHUCTYII IPeMa IPUPOIU M KUBOTY U Jia CXBATE TO jEANHCTBO YBe3aHO MeljycOOHUM
MHTEpaKIjama.

3a Kpaj je yciequwiao MpHKa3WBamkbe KpaTKor aHUMHpaHor ¢uima o
HAj3HAYAJHUJUM CKOJIOIIKMM TpoOJieMUMa, Ha KOje CBAaKH IIOjeIMHAIl CBOjUM
MPUTOJHUM MOHAIIAKBEM MOXKe Ja yTuue. OUiiM HOCH CHaXHY TOpYKy M ymyhyje Ha
HCIIpaBHA CKOJIOIIKA MOHAIAKka KOja KYMYJIATHBHO MOTY HM3y3€THO Ja MOMOTHY Y
peliaBamy U MpeBa3mIaKeHhy KIbYYHHX M TJI00ATHUX SKONOMKUX mpobiema. Jena
Cy ca MyHO Maxie riaeaana GUIM U H3pa3uiia XKeby Ja UM Ce MPUKAKE jOII MHOTO
MPUJIOTa Ha CIIHYHE TEME.

JAKBYUYAK

CaBpeMeHH METOJMYKH TPHCTYMH y CKONIOIMIKOM 00pa3oBamy jere miaher
IIKOJICKOT y3pacTa HEeJIOBOJBHO CE PUMEHY]y Y Pa3peiHOj HACTABH HAKO Cy OBH Cajl-
PKajU 3aCTYIUBEHH Y HACTABHOM MpOrpamy. Y OBOM HCTPaKHBAIbY €BAIyHPAHH CY
CTaBOBH, CBECT U METOJMYKA O0YUICHOCT yUnuTe/ha y 00pamu caapxaja ca eKOIOMIKOM
TEeMOM, Kao ¥ e¢(eKTH MPUMEHE MOJIea SKOJOIIKE PaJHoOHHUIIC Ha Pa3BOj CKOJIOIIKE
CBECTH O PEIUKIIAKH KOJ YYEHHKA TPBOT pas3peaa OCHOBHE Ikose. KBaniuTaruBHOM
U CTaTHCTHYKOM AHAJIHM30M, TE€ JCCKPUITHBHOM METOIOM EBaJyHPAaHU CYy OATOBOPU
yuUTEha U JICIE Y TOKY ¥ HAKOH OJIPYKaHUX PAJUOHUIIA.

Oga cTyauja je Takole mokasajia KakBe €KOJIOIIKE CTABOBE UMAjy aHKCTHPAHH
YUUTEJbH, Ka0 W TO Ja HHUCY JOBOJHHO OCIOCOOJBEHH 3a MPHMEHY EKOJOIIKHX
paJMOHNIA | Ja MX BEOMa Mallo KOPHUCTE Y cBoM paay. CTora je enykaiuja yuutesba
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Ha TOM MOJbY OJl BEIHMKE BaXHOCTH, C OO3MPOM Jia je yyora y4uTesba KIJbyYHA Y
nporiecy ekojonike enykanuje (Rada et al., 2016). JleMmoHCTpUpaHO je 1a paAHOHHIIC
y 3HAYajHOj] MEPU JIONPUHOCE KBAIUTCTHUJEM YCBajamy calpikaja O MPUPOIU Kao
U aJIcKBaTHHUjC CaBlaJaBambe CKOJNOMIKUX TeMa, a U JOMPUHOCE 00Jh0] MOTHBAIIU)H
yuenuka (Mifo et al., 2018; Zuckerman Itkovi¢ i sar., 2007). [la 6u ce npoOyauie
CKOJIOIIKE KOMIICTCHIIUje W 00e30eM0 Pa3BOj CKOJOIIKOT CCH3MOMJIMTETa CBHX
yuecHHKa y mporecy oOpa3oBama, Tpebamo O OCMOCOOHTH YYHTE/hE 3a KpeH-
pame 1 U3BOhCHC PA3TUUUTHX PAJAHOHHMIA, IITO j& OBUM PaJHOHHIAMA U 3aT0YeTo.
OBO uMIUTHIIMPA U 00pa3oBame y MOMEHY MPUPOJHUX HayKa Kao CCCHIUjalHO 3a
bopmEpame HayYHHX CTAaBOBA, YBEPEHAa U CHCTEMa BPESAHOCTU MOTPEOHUX 32 YIOTY
onrosopHor rpahannna (AuTh u cap., 2015), WTO je CBE KPYLH]EIHO 3a YCICIIHO
EKOJIOIIKO 00pa3oBambe.

Hakon oBHX pajMOHHIIA OYEKyje ce Ja Jelia Oyay MOTHBHCAHA Jia HampaBe
€KO-KyTaK y CBOjUM y4HOHHIaMa. Eko-KyTak OU ce cacTojao oj] aJeKBaTHUX KyTHja
y KojuMa Ou hamu pasBpcTaBajgM M ojJiarajid oTmaa. Moke ce 3aKJbYYHTH Ja Cy
Jielia y3pacTa celaM rofiiHa OcrocoO/beHa Ja Pa3BpCTaBajy OTHaj] M YMo3HATa Cy
ca 3HayajeM pa3BpCTaBama OTMANA U PELUKIAXKE 32 OUYBambe JKHBOTHE CpenuHe. Y
IIMPEM KOHTEKCTY, Ha OBaj HAYMH Jiella TPAjHO YCBajajy €KOJIOIIKE HABUKE O 3HAYA]y
JMYHOT TOMPHHOCA 0YyBakby )KHBOTHE CPEIMHE U MIPEHOCE CBOje HABHKE U Ca3Hamba Ha
cBoje okpyxeme (Rada et al., 2016; Tucker & Speirs, 2003).

IMopen nenoBama MHHOPMATHBHUX MEJIHja, CKOMOIIKUX APYIITABa U MOKPETa,
oyekyje ce ma he u mpemaBama, (UIMOBH U EKOJOIIKE PaJMOHHUIE Ka0 METOA
paja 3HauYajHO YHAIPEIUTH EKOJOIIKO 00pa3oBame yduTeshba W Jele. Y CYIITHHH,
JICMOHCTPHPAHO je Jia aJeKBaTHO W KOXCPEHTHO WH(OpMHUCAme ca WHCTPYKIHjama
3a T4, TJe U Kaja, TOMPHUHOCH 3HAYajHOM MOOOJBIIAY IIEIOT MPOIeca PelHKIaKe
(Oke & Kruijsen, 2016). Enykarmja yuuTesba y peaqu3aliju SKOJIONIKUX CaapiKaja
Kpo3 pajuoHuIe noBehe 10 UMIUIEMEHTAIMje OBAKBOT BH/Ia MHTECPAKTUBHOT paaa
y IbHUXOBY CBaKOJHEBHY jaenaTHOCT. OBO je y CKIay ca CTpaTerujoM ympapbarba
oTnauoM, kojy je ycBojuwia PenmyOmuka CpOuja M Koja Hajake akTHBHO yuernhe
JIOKAJTHUX 3aje[IHUIIA U CBAKOT MOjeAMHIA Y O4yBamy KUBOTHE cpeaute (CiryxOeHn
rnacuuk PC, 2010).

[TojaBa MmoaepHoOT "YoBeka, mpe oko 250 000 roguHa HUje oaMax JoBela 10 Ha-
pylIaBama )KUBOTHE CPEIMHE KOja je OKpyKuBana npee Jbyae. OHu cy Taga OUmu camo
jemaH XapMOHHYHH, CACTABHH JIC0 KOMILIECTHE OHOIEHO3¢ AaTor mpocTopa. MehyTim,
HAYUH Ha KOjH CABPEMECHU YOBEK TPETHPA CBOjy KUBOTHY CPEAMHY IPaMaTHYHO
ce MPOMEHHO y MOCICIHUX HEKOJIUKO CTOTHHA rojuHa. Mako meHO yrpoKaBambe
Tpaje HEKOJIMKO BEKOBA, OKOJMHA Y )KMKY JABHOCTH, Y CMHUCIY MuTama OyayhHOCTH
YOBEYAHCTBA, JI0JIA3U TEK cenamaeceTux roauna XX Beka (Meine, 2013). O onpa, na
CBE JI0 TaHAC, MHTCH3MBUPA]y Ce TUCKYCH]e 0 3aral)iBarmby BOICHUX TOKOBA, 36MJBHIIITA
W Ba3lyxa, IPAaCTHYHUM KIMMATCKAM POMEHaMa, pa3apamy MpUpoJHUX OoraTcrasa,
yIpOKaBamy M YHUIITABAKY OUBHUX U )KUBOTHEGCKUX BPCTA, KAO M HAUMHHMA KAKO
CBE TO 3ayCTaBHTH, PECTHUTYHCATH U KOH3EPBUpATH. YTOPEIO Ca TUM MOCTaBJha CC

137



HOPMA, XXVI, 2/2021

U TUTakEe KaKo OYYBATH YHYTpAIlby MPUPOLY CaMOT YOBEKa Yy TOM CBEOIIITEM
YHHUIITABaKky HEroBe MPUPOJIHE CIOJbAIIELE CPEIHHE.

VHTeH3MBHO HapyIlllaBamke >KHBOTHE CPEAMHE JICIIaBa Ce TMapaieliHo ca
yOp3aHUM pa3BOjeM TEXHHKE M TEXHOJNOTHje, WHTCH3UBHOM IOJHOIPHBPEIHOM
MPOU3BOHOM, Ka0 U Ca HEKOHTPOJIHMCAHOM EKCILIOATallHjOM Hay4YHO-TEXHOIOMIKHX
nmocturayha. Beh yBenuko dparuina, mpupoiHa XapMOHHUja M HajMalkbUM TUCOaTaHCOM
JIOBOJIM JI0 BENMHMKUX eKOJOmKHX kKaractpoda. C 063upoM Ha TO Jia eKOJIOIIKa Kpr3a
HACTaje U Kao MOCIe/IMIa OTPAHIMYCHIX IPUPOJHUX pecypca Ha 3eMIbH, pallkpeHa je
nzeja o “koHuenty exo-edukacHoctu (Glavic et al., 2012) u “KoHIENTY €KOJOIIKE
monepuusarmje” (Fisher & Freudenburg, 2001). Exo-edukacHOCT 1 MojepHu3aImja
nojipa3ymeBajy e(puKacHO Kopuinheme eHepruja W 4YHhCcTe CHepruje, Tj. 4YuCTe
TeXHOJIOTHje, Koje o00e30el)yjy mnpuBpeaHH pa3Boj y3 MHHHUMAJIHO YIpPOXKaBarbe
JKUBOTHE cpemuHe. Takole, mojpasymeBajy W CHHTarMy “HYJITH OTHaJ , KOja Ce
OJTHOCH Ha YHIbCHHUILY JIa pecypce He CMEMO Jia HCIPILbYjEeMO, HETO Ce CBE IIajbe Ha
peLUKIMpake U MOHOBHY yrnoTpedy (Zaman, 2015). Exonomrke panuonuie o 3Ha4ajy
copTHpama U PEIUKINpama MPE/CTaB/bajy BUJ KpYyIHjalHE eayKaluje y odaactu
€KOJIOTHje KOja TOCTaje MPUOPHUTET U CBETCKU TPEH, ¢ 003UPOM Ha 030MIJFHOCT U
IJI00aJTHOCT EKOJIONIKUX MpodiemMa.

[To3HaTO je 1a eKOJIOMIKO BacuTame Tpeba 1a MOYHE jOII Y PAHOM JACTHELCTBY
U J1a 00pa30Barbe MIANX JbY/IH O B&YKHOCTH SKOJIONIKKX TUTAka 1 KJbYUHa 3HAA U3
oBe 00J1aCTH MOpajy Jla Ce HajUHTCH3WBHH]jE YCBajajy Y MPEALIKOICKOM U MIKOJICKOM
y3pacty (Andevski, 2016). UcTpaxuBama Cy mokasaia Jia 4YaK v y 3eMJbaMa y Kojuma je
PELUKINPahe BeOMa pa3BHjeHO, TpelinHa opacinX YUeCHHKA CTyAHje uMa 3a0Itye y
Be3H ca pa3BpcTaBameM oTmana (Moor, 2015). Pano ¢hopmupame 1 Tu3ame SKOJIONIKE
CBECTH M TIEPMaHEHTHO yCaBplIaBabe Cy Of] CYIITHHCKOI 3Hayaja, jep je ycahuame
HCITPABHOT MMOHAIIAKA IKOJICKO]j ISIIH €CEHI[HjATHO 3a MOHAIIAE IbHXOBHX BPIIHAKa
u nopoauna (Rada et al., 2016). Exonomiko o0pa3oBame, Kako HaJla3UMO Y MHOTUM
CTynujamMa, yTHYe Ha Pa3BOj KOTHUTHBHE OCHOBE 3a JICUHje pa3yMeBame MpUpPOJe H
MOCTaBJba TEMEJBE 32 BEIITHHE U IUCIIO3HIII]je TOTPEeOHE 3a MpeIy3uMarhe aKTUBHOCTH
3a yHanpeheme u 3amTuty xuBoTHe cpenune (Ardoin & Bowers, 2020).

Hamomena: 3axBasbyjeMo IlokpajuHCKOM CceKpeTapHjaTy 3a  BHCOKO
oOpa3oBame U HaydyHOUCTpakuBauky nenatHocT All Bojsomune, PenyOiuka
Cpbuja, 3a (hMHAHCH]CKY MOIPIIKY 3a pean3aiujy oe cryauje (Op. mpojexra: 114-
451-554/2015-04), ka0 u cBUM y4HTEJbUIIAMA, YYUTCIPUMA U YUCHHIIUMA KOJU CY
YUECTBOBAJIH y peaU3allijH OBUX PAJMOHHIA. 3aXBAITHOCT Takol)e TyryjemMo U Koieru
Bragumupy MajckoM 3a TEXHUUKY MOJPIINKY Y PeaNnu3aliji OBOT PYKOITUCA.
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ECO-WORKSHOPS IN THE FUNCTION OF THE ENVIRONMENTAL
AWARENESSENHANCEMENT OF TEACHERS AND
YOUNGER SCHOOL AGE CHILDREN

Summary: The aim of this study was to determine attitudes of teachers towards the environment
and environmental awareness, as well as to educate primary school students to solve simple
environmental problems through various workshop activities. Instructions for eco-workshops
applications were created, as well as an advertising material for children with illustrations on how
to sort waste and how to preserve nature. Moreover, interactive workshops facilitated children to,
while playing, learn how to sort waste, to develop awareness of the importance of waste disposal
and recycling, as well as to rise awareness of the importance of their personal participation and
contribution to the preservation of the environment and natural resources. The workshops also
were facilitating the development of a holistic approach to nature and life, while understanding that
everything is connected and should be viewed as a whole. Raising eco-pedagogical competencies
is necessary in terms of improving environmental considerations, as well as developing the
environmental sensibility of all participants in the education process.

Keywords: eco-workshops, environmental attitudes, environmental awareness, waste sorting,
recycling
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Ipunio3u

[pustor 6poj 1:
Paguonuna — Metoguuku 1o
Pa3pen: npsu
[penmer: YyBapu nipupose
Hacrana jenunnmna: Pagnonnna ,,IIpBu eko-kopak

Tum yaca: oopana

I_[I/I.]'b u 3a1anu: PaSBOj CBECTH O TOMEC KaKO €€ pa3dBpCTaBa OTIIagd U O MOFthOCTI/IMa
HBCTOBE IIOHOBHE yHOTpe6C, T€ JIMYHOM JOHNPHUHOCY pa3BpCTaBamby OTIIada TUME U
3alITUTH KUBOTHE CPEAUHE

OO6mumm pajga: GpoHTAIHN, HHAWBUAIYAIHHU, TPYITHA
HacraBHe mMeTozie: Anjaionika, MOHOJIOIIKA, IEMOHCTPAaTHBHA, METOJIa UTPE

HacraBua cpencrBa: apBo, HadTa, KapTOHCKE KyTHje, alUIMKalMje, pa3sHe BpCTE
ormnaHe amOanake oJ1 Ianupa, MeTajla 1 IIacTHKe, HIIyCcTpanuje

Kopenanuja: CBeT oxo Hac
Toxk yaca
YBoaHU JIeo yaca

[Tonemna ¢majepa (IIpmor 6poj 5) m HacraBHux nuctuha (Ilpwumor 6poj 3 u Ipumor
6poj 4) ca yBoganM TecToM. Jlema pemasajy HacTaBHE JucThhe.

PasroBaparu ca yueHHIHMa O TOME IITa ce CBe Oama y KaHTy 3a OTHaTke (Tamup,
oTIany oj xpaxe, ambanaxa...). [Togcrahn nx na 3akspyde fa 6aramo OHO IITO HaM
BUIIIE HUjE OTPEOHO.

Kana ce kanTa HamyHu, mita ce paau ¢ wom? Ko je y Bamem 1oMahHHCTBY 3a1yKeH
3a Oamame cmeha? ['me ce oHa mpasHU? YUYEHUIM OIUCYjy Kako cMehe W3 KaHTe
cTibke 10 nenoHuje. O0jacHUTH yUeHHIIMMA 1A je NEeTIOHMja MECTO TAE Ce OIIIAXy
ormanu. Ty romuna cmeha pacre u 3araljyje ®uBOTHY cpeauny. [Ipeameru momyt
[UIACTUYHUX (IIalna ¥ JTUMEHKH 0cTajy Ty Beoma ayro. Lllta Mucnure, 1a 1 HEIITO
0/J1 OTIA/1a MO’KEMO ITIOHOBO J1a UCKOPUCTHMO?
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[Moctymak mpepajie OTMaaa Ha3uBa ce peluKiIaxa. Penukiupa ce namup, miacTHKa,
cTakio, MeTal. Ha oBaj HaunH fieMo 071 cTapor manupa HanpaBUTH HOBH, O 010a4CHHIX
MUIACTHYHUX M CTAKJICHUX (halia HApaBUTH HOBE, a O] MCKOPHUIINCHUX JTUMEHKH
HAMpPaBUTH HOBE JIMMEHKE. AJH, 12 OUCMO MOTIH Ja PEHUKIHPaMO Hall OTMaj,
MOpaMo H Jia Ta pa3BpcTamo. Pa3BpcTaBaMo OTIIaj mpema BPCTH MaTepHjaia o Kor
je HampaBJbeH. JloHena caM jeqHy Kecy 3a cMmehe ca pa3sHuUM OTmazoM koju Oaramo
y cmehe. Cana hemo aa BuaMMO Ja i 3HaTE O/ KOT' Marepujajia je HalpaBJbeH KOjH
MpEeIMET U y KOjy IpyIy oTiaaa hemo ra CTaBUTH. YUYCHHIH MOjeIMHAYHO 0J1a3¢e J10
Kece ¥ BaJie je[jaH 10 jeZlaH MpeIMeT, MoKasyjy Apyrapuma 1 JeHUHULY OJ] Yera je
HaIpaBJbCH.

Ilentpanuu geo yaca

Jla Ou oTmag mMorao Ja ce perukiupa, Tpeda Ja MOCToje MOCCOHU KOHTEJHEPU Y
KojuMa ce cMehe pasepcTaBa. Jlenu ce momene KapTOHCKE KyTHje M alUTHKAIMje HA
koje he oHa jga 3anene oaroBapajylie ciike OTMmajza O MeTana, MIACTHKE U TaIupa.
Jena ce monene y aBe rpyme (I[PBEHH UM 3€JICHU) U CBaka rpyma J00uje Mo jeaHy
Kecy (OOeNexeHy IPBCHOM HJIM 3eJIcHOM 00joM) ca pa3HHM BpCTaMa OThaja KOju
je takohe obenexen oarosapajyhom 0ojom. CBaka rpyma Tpeba ma pasBpcta cmehie
y onroBapajyhe KOHTEjHEpE TaKo IITO CBAKO MMa MPIIUKY Ja U3BYyUC jeaH KoMal
M, y IOTOBOPY ca OCTalMMa, OJIPE/IN ¥ KOjy KyTujy Tpeba ma ydauu. HakoH mTo cy
CBH MCTIPa3HUIM CBOjE Kece, Mperyie/ia ce caapikaj cBake kyTtuje. [1o0eJHUK je oHa
rpyma Koja uMa Mame yjbe3a y KyTHjama 3a pa3BpcraBambe. Kpos oBy urpy nena he
yBexKOATH pa3BpCTaBame OTHaAa 1 cTehi HABUKY Jla pa3BpCTaBajy OTHa/l.

3aBpIIHU €0 Jaca

(ITosceTnTH yUeHUKE J1a Cy HA jeTHOM OJ TIPETXOMHUX YacoBa HAYUHIIH 14 CE MaIup
nobuja on apBera, muactuka o HadTe. JleMOHCTpHpaTH UM JPBO U INOBE3aTH Ca
ManupoM, M Moka3atd UM Teriy ca HapTom u nosesaru ca [IET ambanaxom, y3
objammeme fa ce HadTa Baau u3 3emibe) Kpos nutame Kosmko apeety Tpeba na
nopacte? u o0jalmerhe 1a U HadhTi Tpeda jako MyHO TOJIMHA J]a CE CTBOPH Y 36MJBH,
HABECTH JICIly Jia 3aKJbyde Jla Cy pe3epBe TUX CHPOBHHA orpaHudeHe. [loncrahu ux
JIa 3aKJbyue Jla Ce Pa3BPCTABAIbEM M PEIMKINPAEM ILITe/e MPUPOHA OOraTcTra.
PasroBaparu ca jgerom o ¢uiajepy KOju Ccy JOOWMIM U HABECTH WX Ja 33 HEKHU O]
crnenehux yacoBa Hanpase Hemto camu of [IET, metanne wiu manupHe ambamaxe.
[Tyctutn neuu ¢ o 3araljerby MiaHeTe.
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[pwunor 6poj 2:

AHKETA 3a VUUTEJBE

[TowrToBaHu, OBa aHKETa je aHOHWMHA M HAMCHbEHA je HCKIbYUHMBO 33 HCTPAKUBAE
1 oTpede KpaTKOPOYHOT MOKPAJUHCKOT TpojekTa [Ipsu exo-xkopak (6poj: 114-451-
554/2015-04).

Monumo Bac na nmaxxspbMBO NMpouMTaTe MUTaka M HAa HBUX oAroopute. Bamm
onroBopu he octatu moBepsbuBH, Te Bac MoimMoO 1a, YKOIHUKO JKEIHUTE, CI000THO
JI0JIaTe U CBOje KOMEHTape.

XBala Ha capajbHy.

[om: M K

Kounuko 1yro pajnTe Kao yauTesb? rOJIMHA
CrpyuHa crnipema:

a) BUCOKa 0) BuIIa B) YUHTEJhCKA IIKOJIA T) APYTO

1. la m1 y HACTaBH KOPUCTHUTE Ca/APrKaje KOjH JOTIPHHOCE Pa3BOjy CKOJIOIIKE CBECTH
y4eHHuKa?
a) Jla 0) I[ToBpemeno B) Petko

2. Konuko yueHuka ce omnpezesbyje 3a npeamer Yysapu npupose?
3. Y OKBHpY KOjUX IpEIMETa HHKOPIIOPUPATE EKOJIOIIKE caipiKaje?

4. Jla mu cte 710 cajia uManu o0yKy O Bol)erby EKOJIOMIKUX paioHHIA?
a) Jla 0) He

5. Jla i KOpUCTHTE EKOJIOIITKE panoOHHUIIEe Kaa oopalyjere exomomke caapxaje?
a) Jla 6) IToBpemeno B) PeTko r) He

6. Cmatpate i aa 6u y Baroj 1mkonu tpebano OUTH BHIIIC HATIHCA U 00aBEIITCHa
0 pasBpcTaBamy oTnajaa?
a) [la 0) He

7. la nu je y Bamoj mixonu opraHu3oBaHO pa3BpcTaBame oTnaa’?

a) [la 0) He

8. Opranusyje nmu Bamra ycraHoBa rpynHO ynIhemhe JBOPUIITA TIKOJIE?
a) Yecro 6) [ToBpemeno B) TakBe ce akiuje He CIIPOBOJIE Y HAIIIO] IIIKOJIHL.

9. la nu y4eHWIN Y4eCTBYjy y HEKHM JAPYTUM EKOJOIIKUM aKTUBHOCTHMA KOje ce

opraHu3yjy Ha HUBOY IIKOye?
a) Yecto 6) IToBpemeno B) TakBe ce akiyje He CIIPOBOJIE Y HAIIO] ILIKOJIH.
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10. {a yin y Baroj mkosu/yq4uoHHIM TOCTOjU €KO-KyTaK?

a) la 0) He
11. Jla 1 pazBpcraBare otnaj (0ABajarme IUIACTHKE, CTAKIIA, Aupa, TMMEHKH,
CJIEKTPUYHUX ypehaja)?

a) lla 6) He B) YBEK Kajia caM y IPHIIHLIH.

12. Jla 111 KOPUCTUTE PEIMKIUpPAHE MPOU3BOIE?
a) Jla 0) He B) YBEK KaJa caM y IIPIITAIIH.

13. [la i1 ce y Bariem okpyemy Hajgase KOHTSjHEPH 3a oapeljeHy BpeTy ornaaa?
a) [la 0) He

14. Jla nu 3Hare re ce y Bamem rpaiy Hajga3u oJiaraamiiTe KpymHOT oTmnaaa?
a) [la 0) He

15. la tu cte nHGOpPMHCAHH O OIMIITHM IpodIeMuMa 3araljerba )KUBOTHE CpeiHe?
a) Y MmoTmyHoCTH 6) 3amoBosbasajyhe B) [lenmuMudaHO r) He

16. J1a mu Bac mmamm wHOpMAaIija 1a MoXe TohH 10 yTPOKEHOCTH KHUBOTA Ha 3eMIBH?
a) Beoma cam 3a0punyT/a 6) [ToBpemeno  B) PeTko r) He

17. la iu ce cMarpare OArOBOPHUM 3a 3araljerhe )KHBOTHE CpeiHe?
a) Y NoTIyHOCTH 0) JlenuMuaHO B) He

18. [la 11 cMaTpare Aa CBOjUM IIOHAIAHEM MOXKETE CIIPEUUTH Jajbe 3araheme 3emibe?
a) Beoma 0) [enmumuyano B) Maio r) He

19. 3a 3aITHTY )KUBOTHE CPEMHE HAJBHIIE CY 3a/{yKECHH:
a) Hayunwnu u ekcrieptu 6) ITonmtnuke ctpanke  B) CBaku 1ojequHALL
') 3aKOHOJITaBHU CHUCTEM

20. Koo je mpema Bamem Munubemny pa3BUjeHa SKOJIONIKA CBECT JAele y Bamem
paspemny?
a) Beoma 0) denuMugaHo B) HemoBospHO

21. Cmarpare Ju cebe eKoJIoIKy ocBentheHom ocodbom?

a) [la 0) He

Hajnemnie Bam ce 3axBajbyjeMo Ha capaimby U MOJIMMO Bac yKoJIMKO MMaTe HEKU
KOMEHTAp Jia Ta CII000IHO HAIHUIIIETE.
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[Tpuior 6poj 3: Pajnu nuctuh 1
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[Tpuor 6poj 4: Paygnu nuctuh 2
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[Tpuor 6poj 5: Dnajep
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KOMPETENCIJE NASTAVNIKA RAZREDNE NASTAVE KAO CINILAC

EFIKASNOSTI OBRAZOVANJA U SAVREMENOJ SKOLI

Rezime: Da bi mladu generaciju pripremali u skladu sa ciljem i zadacima koje savremeno drustvo
postavlja obrazovanju i licnom razvoju, na drzavnom i medunarodnom nivou, potrebne su stal-
ne promene i usavrsavanje, posebno u podizanju kvaliteta, medunarodnom usaglasavanju ciljeva,
obrazovnih standarda i u razvijanju kompetencija nastavnika. Ove komponente, kao i ciljevi, oblici
i metode obrazovanja nastavnika, nisu jednom za svagda dati i razvijeni. Posebno se naglaSava
vaznost osposobljenosti nastavnika, pedagoga i direktora Skole za uvodenje promena u vaspitno-
obrazovni rad, kao i posedovanja organizacione i kooperativne sposobnosti za aktivnosti. Cilj ovog
rada je da ukaze na vaznost kontinuiranog razvoja kompetencija nastavnika razredne nastave.
Znacaj teme ovog rada je izuzetno velik, zbog neophodnosti permanentnog (dozivotnog) ucenja
pojednica, narocito ako je re¢ o nastavnicima. U toku ovog istrazivanja akcenat je bio na prouca-
vanju postojece literature. Istrazivanje je obavljeno na osnovu analize sadrzaja, koje se zasniva na
proucavanju sekundarnih izvora. Problem istrazivanja glasi: Da li kompetencije nastavnika razred-
ne nastave u savremenoj $koli predstavljaju ¢inilac efikasnosti obrazovanja? Potreba proucavanja
ove teme je izuzetno velika, da bi se ustanovilo koliko su kompetencije nastavnika zaista razvijene
u praksi. Proucavanjem i is¢itavanjem postojece literature dosli smo do zakljucka da su kompeten-
cije nastavnika izuzetno vazne, da moraju da se unapreduju konstantno. Permanentno obrazovanje
nastavnika je klju¢ za dobru i uspesnu praksu.

Kljuéne reéi: obrazovanje, celozivotno ucenje, savremena skola, kompetencije nastavnika, razred-
na nastava

1
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Uvob

Vazan ¢inilac vaspitno-obrazovne uspesnosti savremene $kole je sistem obra-
zovanja i usavrSavanja nastavnika. U promenjenim uslovima razvoja drustva i primene
savremenih informaciono-komunikacionih tehnologija u svim oblastima rada, poseb-
no je vazno razvijanje kompetencija nastavnika, kako u toku njihovog profesionalnog
obrazovanja, a narocito u usavr$avanju u toku rada. ,,Kompetencije su skupovi ponasa-
nja koji su instrumentalni za postizanje Zeljenih rezultata i ishoda” (Furrer & Skinner,
2003: 152). U dokumentu Standardi kompetencija za profesiju nastavnika i njihovog
profesionalnog razvoja, koji je 2011 godine usvojio Nacionalni prosvetni savet Re-
publike Srbije, kompetencije se odreduju kao ,,kapacitet pojedinca koji se iskazuje u
vrsenju slozenih aktivnosti u obrazovno-vaspitnom radu. Kompetencije predstavljaju
skup potrebnih znanja, vestina i vrednosnih stavova nastavnika“ (Standardi kompeten-
cija za profesiju nastavnika i njihovog profesionalnog razvoja, 2011: 1). Specifi¢niji
pristup definisanju klju¢nih kompetencija nastavnika, podrazumeva navodenje razlici-
tog broja ovih sposobnosti. Na primer, ekspertska grupa Evropske unije formulisala je
pet grupa kljuénih kompetencija (prema Popovié, 2010: 7): 1. kompetencije (osposo-
bljenost) nastavnika za nove nacine rada u nastavi; 2. kompetencije za radne zadatke
izvan razreda; 3. kompetencija za razvijanje novih kompetencija i novog znanja uceni-
ka; 4. kompetencije za svoju profesionalnost; 5. kompetencije za primenu savremenih
IKT u procesu ucenja i nastave.

SAVREMENO DRUSTVO-DRUSTVO ZNANJA

O savremenom drustvu se u poslednjim decenijama proslog i pocetnim ovog
veka govori kao o drustvu znanja. ,,Na popularizaciju ovog pojma uticale su tri ¢injeni-
ce: 1) uloga znanja u drustvenim delatnostima je postala odlu¢ujuca, 2) nova znanja se
vezuju za ekspanziju komunikacionih tehnologija, 3) ... $iri se menadzment kao znanje
o organizaciji i upravljanju” (Avramovi¢, 2008:1). Osim ovog termina, pominje se i
termin drustvo koje uci i govori se o uéenju u razli¢itim zivotnim kontekstima. Perma-
nentno obrazovanje (celozivotno obrazovanje) i usavrSavanje postaje imperativ koji
treba da usvoji svaki pojedinac i svaka organizacija, ukoliko zele da budu kompetentni
u profesiji i konkurentni u radu, pa i lideri u drustvu koje se ubrzano menja. Kvalitet
obrazovanja tako postaje vazan faktor licnog i profesionalnog razvoja pojedinca, kao
i drustva u celini. U mnogim zemljama, posebno u razvijenim kao i u medunarodnim
organizacijama i asocijacijama, bilo da su usmerene pretezno na ekonomski razvoj
drustva i saradnju medu drzavama, kao sto je OECD, ili na ocuvanje i razvoj razlicitih
kultura i drustava, kao §to je UNESCO, velika paznja se poklanja proucavanju kva-
liteta obrazovanja, obrazovnim standardima, usaglasavanju sistema obrazovanja, pri-
premanju nastavnika i unapredenju njihovih kompetencija. Tome sluze i mnoga istra-
zivanja medunarodnog karaktera (npr. PISA) ili brojne medunarodne institucije koje
podsticu nacionalna istrazivanja, razmenu iskustava i podsticajne napredne prakse u
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pojedinim zemljama (npr. CERI — Centar za istrazivanja i inovacije u obrazovanju pri
OECD). Isto tako, regionalne zajednice i asocijacije vise zemalja (npr. EU) nastoje da
ujednace sisteme, standarde i kvalitet obrazovanja nastojeéi da obezbede jednake San-
se za obrazovanje svih gradana svojih zemalja i da omoguce slobodno kretanje ljudi i
kapitala (UNESCO, 2011).

Sve navedeno, kao i brojni oblici saradnje zemalja u oblasti politike obrazo-
vanja, doprinelo je podizanju znacaja i ugleda obrazovanja i ljudskih potencijala kao
najznacajnijeg 1 neiscrpnog resursa razvoja drustva — resursa koji se koris¢enjem sve
vise razvija. Odgovor savremenog ¢oveka i obrazovanja na velike izazove promena i
razvoja drustva Cesto se predstavlja dramatiénim upozorenjem ,,znati ili nestati* (Rat-
kovi¢, 1995). Zbog toga su i neka opsta, ali i brojna specificna pitanja obrazovanja
postala i znacajna drustvena briga. Tako, na primer, na op$tem drustvenom nivou, osim
inicijalne, liéne motivacije za u¢enjem, paznja drustva je usmerena na sistemsko pla-
niranje obucavanja mladih i starijih u radnim organizacijama. Pri tome, ukazuje se i na
izvesne razlike u shvatanju vaznosti u¢enja, zavisno od potreba organizacija u privredi
ili uslugama u poredenju sa organizacijama u vanprivredi (obrazovanje, zdravstvo,
drzavne institucije...). Dok je u prvim organizacijama stru¢no usavrSavanje radnika
uslovljeno i odredeno, pre svega, potrebama unapredenja materijalne proizvodnje ili
uvodenjem novih sredstava rada zasnovanih na novim tehnologijama, u organizacija-
ma obrazovanja, pitanja profesionalnog obrazovanja i stru¢nog usavr$avanja nastavni-
ka, pre i u toku rada, motivisano je naroéito potrebom za svestranim razvojem li¢nih
potencijala pojedinca, pojedinih grupa i drustva, te je regulisano posebnim zakonima i
pravilnicima (Vizek-Vidovi¢, 2005).

POJAM 1 ZNACAJ KOMPETENCIJA NASTAVNIKA
RAZREDNE NASTAVE U SAVREMENOJ SKOLI

Danas pojam kompetencija ima Siroko znacenje. Navodimo neka odredenja
nastavnickih kompetencija, koja se pominju u razli¢itim dokumentima (prema Buric,
2009). Najpre, moze se reéi da su to... ,,sposobnosti obavljanja nekog posla®... (Roma-
inville, 1990), ili... ,,opste sposobnosti delovanja koje se temelje na znanju, iskustvima,
vrednostima i dispozicijama koje je pojedinac razvio™ kroz obrazovanje (Coolahan,
1996). Ponekad se naglasava da su kompetencije ,,sposobnosti za obavljanje zadata-
ka 1 uloga koji su potrebni za postizanje oc¢ekivanih standarda“ (Day, 1999). Pojam
nastavnickih kompetencija pominje se jos Sezdesetih godina u SAD sa zahtevima da
se celokupno obrazovanje zasniva na njima (competency-based education, Bowden,
1995), ili ih odreduju kao ,,skup znanja, vestina i vrednosti koji su nuzni svakom po-
jedincu da bi mogao delovati kao uspesan ¢lan zajednice™ (Key Competencies, 2002).
Na slic¢an nacin kompetencije nastavnika odreduju i drugi autori, ¢esto navode¢i da su
to znanja, sposobnosti, vestine, iskustvo i vrednosti koje ¢ine osposobljenost pojedinca
da uspesno izvr$ava pojedine zadatke i uloge. Kao kriterijum razvijenosti odredenih
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kompetencija ¢esto se navodi nivo uspesnosti u obavljanju zadataka i uloga, u skladu
sa postavljenim ocekivanjima (Gaji¢ i Lungulov, 2012).

U dokumentu Standardi kompetencija za profesiju nastavnika i njihovog profe-
sionalnog razvoja, koji je 2011. godine usvojio Nacionalni prosvetni savet Republike
Srbije, kompetencije se odreduju kao ,,kapacitet pojedinca koji se iskazuje u vrsenju
slozenih aktivnosti u obrazovno-vaspitnom radu. Kompetencije predstavljaju skup po-
trebnih znanja, vestina i vrednosnih stavova nastavnika (Standardi kompetencija za
profesiju nastavnika i njihovog profesionalnog razvoja, 2011: 1).

Specifi¢niji pristup definisanju klju¢nih kompetencija nastavnika, podrazume-
va navodenje razlic¢itog broja ovih sposobnosti. Na primer, ekspertska grupa Evropske
unije formulisala je pet grupa klju¢nih kompetencija (prema Popovi¢, 2010: 7):

1. kompetencije (osposobljenost) nastavnika za nove naéine rada u nastavi,
kompetencije za radne zadatke izvan razreda,
kompetencija za razvijanje novih kompetencija i novog znanja ucenika,
kompetencije za svoju profesionalnost,
kompetencije za primenu savremenih IKT u procesu ucenja i nastave.

wokw D

Ove kompetencije nastavnika preciznije su odredene opisom veceg broja zada-
taka 1 aktinosti koje nastavnici treba da usvoje kroz profesionalno obrazovanje i usa-
vr$avanje. U strateSkim dokumentima na globalnom nivou naglasava se neophodnost
promena odnosa u skladu sa savremenim trendovima u obrazovanju, da se prevazisla
izvesna inertnost nastavne prakse i unele promene u obrazovne sisteme u svetu (Po-
povic, 2010).

KOMPETENCIJE NASTAVNIKA RAZREDNE NASTAVEV KAO CINI-
LAC EFIKASNOSTI OBRAZOVANJA U SAVREMENOJ SKOLI

Da bi mladu generaciju pripremali u skladu sa ciljem i zadacima koje savre-
meno drustvo postavlja obrazovanju i liénom razvoju, na drzavnom i medunarodnom
nivou, potrebne su stalne promene i usavr$avanje, posebno u podizanju kvaliteta, me-
dunarodnom usaglasavanju ciljeva, obrazovnih standarda i u razvijanju kompetencija
nastavnika. Ove komponente, kao i ciljevi, oblici i metode obrazovanja nastavnika,
nisu jednom za svagda dati i razvijeni. Posebno se naglasava vaznost osposobljenosti
pedagoga i direktora Skole za uvodenje promena u vaspitno-obrazovni rad, kao i pose-
dovanja organizacione i kooperativne sposobnosti za aktivnosti... ,,u vidu timskog ra-
da, uspostavljanja i odrzavanja poverenja, sposobnosti organizovanja participativnog
planiranja i na kraju, sposobnosti praéenja, evaluacije” (Kostovi¢ i Oljaca, 2012: 100).
Zahtevi za unapredivanje obrazovanja i za profesionalno usavrSavanje nastavnika, po-
stavljaju se danas i na medunarodnom nivou. Zbog toga su pojedine medunarodne
organizacije formulisale zajednicke sisteme nastavnickih kompetencija, sa ciljem da
se ujednace sistemi obrazovanja nastavnika i kvalitet obrazovanja uopste (npr. OECD,
EU). To je i odgovor obrazovanja na sve vecu povezanost sveta rada, kulture, razvoj-

152



Laura Kalmar, Aleksandar Jankovié:
KOMPETENCIJE NASTAVNIKA RAZREDNE NASTAVE KAO CINILAC
EFIKASNOSTI OBRAZOVANJA U SAVREMENOJ SKOLI

nih potreba ljudi i zemalja, kao i omogucavanja slobodnog kretanja radnika i kapitala.
Ovi zahtevi se posebno odnose na sistem obrazovnih standarda u¢enika i kompetencija
nastavnika. Na ovom planu, postoji opsta saglasnost da su visoko razvijene kompeten-
cije nastavnika odlu¢ujuéi Cinilac kvaliteta obrazovanja uc¢enika (Hattie, 2008). Ovaj
opsti stav ostaje i nadalje kao kljucni faktor, iako se uloge nastavnika u velikoj meri
menjaju: od ranijeg preteznog izvora znanja ka ulogama (planera, motivatora, organi-
zatora uslova i kreatora ambijenta) u kojima ucenik postaje subjekt uéenja, i u kojima
on, samostalno i uz podrsku nastavnika, otkriva i konstruiSe nova znanja, uci kako da
uci usvajajuéi metode aktivnog ucenja i stvara svoj sistem znanja, kritickog misljenja,
sposobnosti, vrednosti i stavova i u kojima, on takode samostalno i kroz timsko ucenje,
uspostavlja interakciju sa drugim ucesnicima obrazovanja i uspesno ovladava savre-
menim informaciono-komunikacionim tehnologijama.

Ovako projektovana nova uloga nastavnika zahteva sagledavanje iz mnogo
uglova. Danilovi¢ navodi (Danilovi¢, 2011: 6) da profesiju nastavnika ,,treba interdis-
ciplinarno proucavati i sagledavati iz razli¢itih perspektiva, uglova i stanovista psiho-
logije, pedagogije, sociologije, filozofije, kulturologije i pedeutologije. Ona je slozena
i zahtevna, prisutna i promenljiva, nezamenljiva i nuzna, vecita i postojana. Bez nje se
ne moze i zato joj moramo dati znacéaj i ulogu koju zasluzuje, tj. ljudima koji je odrza-
vaju, mukotrpno realizuju i usavrSavaju“ (Danilovi¢, 2011: 6).

POTREBA I NUZNOST STRUCNOG USAVRsAVANJA NASTAVNI-
KA RAZREDNE NASTAVE U SAVREMENOJ SKOLI

Antonijevi¢ (2010) ukazuje da obrazovna reforma od nastavnika zahteva sa
jedne strane da azurira i osvezi svoje steene i usvojene pedagoske, psiholoske i di-
datkti¢no-metodicke vestine, a sa druge strane da izvrsi §to potpuniju transformaciju
svoje uloge koja i obrazuje i vaspitava ucenike u isto vreme. To predstavlja razlog za
uklju¢ivanje nastavnika u razne modele i oblike struénog i profesionalnog usavrsava-
nja. “Vise se ne vode rasprave o tome da li su potrebne promene u oblasti obrazovanja,
veé koje vrste promena su neophodne i na koji na¢in mogu da se odrze u buducénosti*
(Peri¢, Malinié i Sefer, 2017: 1). Grandi¢ i Stipi¢ (2011: 201) ukazuju na ¢injenicu da
stru¢no usavrsavanje nastavnika proizilazi iz: 1. Nemogucénosti da se u toku skolova-
nja stekne potpuno i dovoljno obrazovanje i osposobljenost za sve pojedinacne poslo-
ve u praksi; 2. Novih nau¢no-tehnickih saznanja; 3. Novih saznanja u pedagoskim i
psiholoskim naukama i metodikama vaspitno-obrazovnog rada koja treba da usvoje
svi nastavnci; 4. Promena u drustvu koje zahtevaju stalno uvodenje novina u programe
vaspitno-obrazovnog rada, a time i njegovo usvajanje od strane nastavnika; 5. Potrebe
za unapredivanjem vaspitno-obrazovnog rada i povecanja njegove ukupne efikasno-
sti; 6. Potrebe nastavnika, vaspitaca, stru¢nih saradnika, kao profesionalca, za stalnim
istraZzivanjem i razumevanjem sopstvene prakse.

Nastavnici na promene i potrebe za struénim usavr§avanjem mogu da reaguju
na dva nacina. Oni sa jedne strane mogu da prihvate promene i da se prilagode njima,
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imace podsticaj da to urade i svakako ¢e na taj na¢in unaprediti kvalitet samog ob-
razovanja. Sa druge strane nastavnici promene mogu da ignorisu i odbace, $to ¢e se
negativno odraziti na kvalitet obrazovanja i njihovog stru¢nog usavr$avanja i oni neée
biti zadovoljni $to se od njih trazi da budu u toku sa aktuelnim potrebama drustva,
Skole, okoline. Proces ucenja odraslih se u mnogo ¢emu razlikuje od ucenja dece i
omladine. Pre svega odrasli nisu spremni da se ukljuce u bilo kakav program. Oni pre
svega proveravaju sadrzaj programa, analiziraju program u odnosu na trenutnu potrebu
za usavrSavanjem. Sistem struénog usavr$avanja pruza mogucnost nastavnicima da
sistematski, kontinuirano prati, kontrolise i razvija svoje kompetencije koje su neop-
hodne za obavljanje svih aktivnosti u okviru nastavnicke profesije koje za krajnji cilj
ima kvalitetno obrazovanje. Neophodno je posmatrati potrebu nastavnika da razvija
spremnost da samostalno kriticki procenjuje i proispituje praksu i u skladu sa tim da se
struéno usavrsava (Antonijevié¢, 2016; Gruji¢, 2011; Kamenarac, 2011).

Bjeki¢ (2008) istice da proces prihvatanja inovacija tee kroz pet faza. Prva
faza je stadijum sazrevanja kada nastavnici sti¢u svest i uce o inovaciji. Druga faza je
stadijum ubedivanja kada nastavnici formiraju stavove, pozitivne ili negativne, prema
inovacijama kroz interakciju sa drugim nastavnicima. Treca faza je stadijum odluciva-
nja kada traze dodatne informacije i odlucuju da li ¢e prihvatiti ili odbaciti inovaciju.
Cetvrta faza je stadijum primene u kojoj nastavnici po¢inju sa koriséenjem inovacije,
eksperimentisu, ovladavaju njenom upotrebom. Poslednja, peta faza je stadijum pri-
hvatanja kada nastavnici na osnovu efekata u prakti¢noj primeni primenjuju i kontinu-
irano koriste inovaciju ili je u potpunosti odbacuju.

ZAKLIUCAK

Pojam kompetencije predstavlja postojanje dispozicije za uspesno obavljanje
neke delatnosti. Nastaje kao rezultat uzajamnog delovanja nasleda, faktora sredine i
vlastite delatnosti i moZe da oznadava izrazenu natprose¢nu sposobnost za neku delat-
nost (Potkonjak i Pijanovi¢, 1996: 242). Pojam kompetencija moze se definisati i kao
naucena sposobnost da se adekvatno izvr$i zadatak, duznost ili uloga. Kompetencije
se obi¢no sti¢u u samom procesu ucenja, tj. stvarnoj prakti¢noj situaciji. Prilikom de-
finisanja kompetencija potrebno je izdvojiti kategoriju kvaliteta obavljanja odrede-
nog zadatka, Sto pruza moguénost procene kompetentnosti i kompetencija. Vazno je
naglasiti da postoje razlike izmedu kompetencija, s jedne strane, i znanja, vestina i
stavova sa druge strane. Na naSem podrucju paralelno se upotrebljavaju dva termina:
kompetentnost i kompetencije. Izmedu ova dva pojma postoji terminoloska sli¢énost
ali ipak oni se ne mogu posmatrati kao sinonimi. Kompetencija je §iri pojam od pojma
kompetentnost jer oznacava celokupnost angazovanja da bi se ostvario postavljeni cilj.
Pojam kompetentnost oznac¢ava formiranu osposobljenost kako bi se postavljeni cilj
ostvario dok pojam kompetencija predstavlja kompleks znanja, vestina, stavova i vred-
nosti koje se manifestuju kao jedinstven sklop u cilju izvr§enja postavljenog zadatka.
One ne oznacavaju uvezbane na¢ine ponasanja, nego predstavljaju razvojne kvalitete
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sa varijabilnim kontekstom $to pruza razlikovanje razli¢itih nivoa kompetencija od
pocetnog do struénog (Despotovi¢, 2008; Roe, 2002). Kompetencije nastavnika ra-
zredne nastave smatramo izuzetno vaznim, kao i njihovo permanentno razvijanje posto
izuzetno doprinose efikasnosti obrazovanja. Pedagoske implikacije ovog rada bi bile
dalje istrazivanje kompetencija nastavnika razredne nastave,i proveravanje koliko su
one zaista prisutne i razvijene kod nastavnika razredne nastave u Srbiji. Kompetencije
nastavnika su izuzetno znacajne, one predstavljaju ¢inilac razvoja obrazovanja i zbog
toga je neophodno stalno unapredivanje kompetencija nastavnika.
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COMPETENCES OF ELEMENTARY SCHOOL TEACHERS AS A
FACTOR OF EFFICIENCY OF EDUCATION IN MODERN SCHOOLS

Summary: To prepare the young generation for goals and tasks that the modern society poses to
education and personal development, in the state and on international level, permanent changes
and improvements are required, especially in raising quality, international compliance of goals,
educational standards and development of teacher competences. These components, including the
goals, shapes and methods of teacher education, are not once and for all given and developed.
In particular, it stresses the importance of enabling teachers, educators and school principals to
introduce changes in educational work, as well as to possess organizational and cooperative skills
for activities. The aim of this work is to stress the importance of continuous development of the
competences of teachers in class. The research is important due to the necessity for permanent
(lifelong) education of individuals, especially teachers. During this research, the emphasis was
on studying existing literature. The research was conducted based on the content analysis, which
is based on the study of secondary sources. The question we ask is whether the competences of
teachers in modern schools contribute to the efficiency of education? This topic should determine
how much competence teachers actually develop in practice.

Keywords: education, lifelong learning, modern school, teacher competences, teaching
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AHAJIN3A KBAHTUTATUBHUX UCTPAJKUBAIBA
E®EKATA KOOIIEPATUBHOI YUEIbA?

Pesume: KBaHTUTAaTHBHA HCTpaXkuBama cdekara KOONCPATHBHOI yucHa MPEACTABIbajy 3Ha-
JajaH U3BOp MH(OpMaNUja 3a HCTpaxKuBade y HaBeneHoj obmactu. Crora je mmJb paja Ja ce
carje/iajy KBAHTUTATHBHA HCTPAKHMBamba edexaTa KOONepaTUBHOT yueka, 00jaBibeHa y pese-
BaHTHUM MeljyHapoauum vaconucuma y XXI Beky (N=11), ¢ 0cBpTOM Ha MPEIHOCTH U HEIO-
CTaTKe KBAaHTHTAaTHBHOI HCTPAKMBAYKOI METOJa Ha KOHKPETHOM NpHMepy. 3a nmotpebde oBor
paja KpeupaH je IpoTOKOJI 32 aHAIIU3y caapiKaja Kako Ou ce 006e30ea1o neTasbaH nperies oaa-
OpaHMX HCTpakuBama. IIperinenom u aHanu3oM ofa0OpaHHX HCTpakuBama yBuba ce ma cy y
OKBUPY KBAaHTHTATHBHUX HCTPaKMBamba e()eKaTa KOONEPATHBHOI yUeHa 3all0CTaB/bCHA BaXKHA
HCTpaKUBauka MHUTamba Koja ce THUy eexaTa KOONEePAaTHBHOT yUemha Ha eMOLHOHAIHY cdepy
YYEHHKOBE JTHYHOCTH U epeKkaTa KOOIEePaTHBHOT YU€Hha y KOHTEKCTY AUTHTAIHUX TEXHOJIOTHja.
Ha ocHOBY ananu3e KapaKTepHCTHKA IPUMEH-EHE METO/IE Ha y30PKY 01a0paHUX KBAHTUTATHUB-
HUX UCTPaKUBama e(ekaTa KOOIepaTUBHOT yuewa, a UMajyhu Ha yMy IPeTHOCTHU U He[OCTaTKe
KBaHTHTAaTHBHE METOJIE, 3aM1axka ce 1 HoTpeda aa ce eheKTUMa KOOIepaTUBHOT yueHa PUCTyTa
IIPUMEHOM Pa3HOBPCHHUX UCTPAKUBAUKUX METOZA Koje Ou obe3dennie KOMIIEMEHTapHE yBH-
Jie Y BE3U ca HCTPaKMBAHOM I10jaBOM. AHAJIN30M 0Ja0paHMX KBAaHTHTATHBHUX HCTPAKHUBAba
e(exaTa KOOIEPaTHBHOT y4eHha OTBapa ce M NMUTame 3Ha4ajHO 3a Oynyhe ucrpaxusaue, a 1mo-
JIpa3yMeBa pa3MaTpame JOIPHHOCA PE3yNITaTa CABPEMEHNX HCTPAXKUBAKA Y OJHOCY Ha paHUja
HCTpaXknBama y oBoj obmactu. By yfinm ncrpaxupaurmMa npejiiaxemMo nperiies 1 aHainu3y caB-
PEMEHHX KBAIUTATHBHUX HCTPAXKHUBAMA eekaTa KOOIEPATHBHOT yUerba.

KibyuHe pedyn: KOONepaTHBHO yueme, eheKTH KOOIEPATHBHOI yUeha, KBAHTUTATHBHA UCTpa-
JKUBAmbA.

1 jelena.medar@ipi.ac.rs
2 Peanusanujy OBOI HCTpaXHBamba (DMHAHCHPAIO je MHMHHCTapCTBO IPOCBETE, HAYKE M TEXHOJOLIKOT
pasBoja Penry6mmke Cp6uje (6p. Yrosopa 451-03-9/2021-14/200018).
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YBoa

EdexTr koonepaTuBHOT y4ewa Cy JielleHujamMa U3a Hac MPeICTaBball Ipei-
MeT OpOjHHX HCTpakuBama foMahux 1 cTpaHux aytopa. OTcexHa ca3Hama 10 KOjuX
Cy UCTpaXMBA4YM JOLIJIU Yy BE3U Ca e(beKTI/IMa KOOIICPATUBHOI' YUYC€Hha MOT'Y OJaBaTu
YTHCAK J1a je oBaj ()eHOMEH M3y3eTHO MCTPAXKMBaH, TE CE OTBapa IHTambE Koje ce
THYE MCTPAXKUBAYKOT MpoOieMa caBpeMEeHHX HCTpakuBama y XXI Beky koja kao
IpeIMeT UCIHUTHBAaKka NMajy ynpaBo edekre KoonepaTHBHOr yuema. MmMajyhu nHa
yMy YHEBCHUILY J]a Cy UCTpakuBama eeKara KOONEePaTUBHOT yUeHwa, IIpeMa IpH-
MEHEHOj METO/IM IIPETEXKHO KBAHTUTATHBHA, yYBula ce moTpeda 3a caryieiaBambeM 1
MIPUKAa30M KBAaHTHUTATUBHUX MCTPAKUBama e(eKkara KOONEePaTUBHOT yUeHha C OCBP-
TOM Ha MPETHOCTH M HEJOCTATKE KBAHTUTATHUBHOI NCTPAXKMBAYKOT METO/IA Ha KOH-
KPETHOM IIPHMEDY.

JloMyHanMja KBAHTUTATUBHUX UCTPAKMBamba MPHUIMKOM HCIIMTHBambA ede-
KaTa KOOMEePaTUBHOT yUermha MOXKe ce 00jaCHUTH jJaKOM CTPAHOM OBHX HCTpPaKUBamba
KOja moapa3yMeBa, Impe cBera, o0e30ehuBame pelaTUBHO OMIITHX U JACKOHTEKCTY-
aTM30BaHUX 3Hama 0 edeKkTuMa oapeheHnX MeJaromKux mojaBa U (pakTopuMa o1
Kojux 3aBucH BHX0B eekar (Baucal, 2018; Milas, 2009; Muzi¢ 1973; Queiros et al.,
2017; Savicevi¢, 1996; Smith & Zajda, 2018). Ha ocHOBY THX ONIITHX U JTEKOHTEK-
CTyallM30BaHMUX 3HaWha MOTY C€ NMPEIBUACTH IMOCIEAHIE TPUMEHE KOOIepaTHBHOT
yuema y IIKOJCKOM KOHTEKCTY (Ha IpHMep, MOCIEANNE MPUMEHE KOOIEePATHBHOT
yuemwa Ha aKaJIeMCKH yCIieX WJIM Pa3Boj COIMjaIHUX BEIITHHA yUYEHUKA) LITO je U3-
Y3€THO 3HAYajHO KaKo 3a Kpearope 0Opa3OBHMX IOJIMTHKA TaKO W 32 HACTABHUKE,
CTpY4YHE CapaJHHUKE U APYyTe akTepe 00pa3oBHOI CUCTEMa. YIIPKOC HaBEJICHOM, Haj-
Behm HeZocTaTak KBAHTUTATHBHHUX HCTPAXKMBarba MOBE3aH j€ ca YNHCHHUIIOM 1A je
o0Opa3oBame, a CaMHM THM M KOOIIEPaTHBHO yueHe, BeOMa KOHTEKCTYalln30BaHO 1
pemannono (Baucal, 2018), Te KkBaHTHTaTHBHA METOHOJIOTHja HEPETKO MOXKE 3aHEMa-
puTH 00pa30BHU KOHTEKCT U 00pa3oBHe aktepe (Baucal, 2018; Queiros et al., 2017;
Smith & Zajda, 2018).

KBAHTUTATHBHA UCTPAYKHBAA EGEKATA
KOOIIEPATUBHOT YYEIbA

KoomnepaTuBHO yueme ce, Kao IpeaMeT pa3IHuUTHX UCTpaKuBama y Mehy-
HapOJHOM KOHTEKCTY, I0jaBMiio y Behoj Mepu jomn mie3eceTux rojuHa MpOIuIor
BeKa. JeOHO O INIaBHUX HCTPAKMBAYKUX MHUTamka y JOMEHY HCTpa)kMBama KOO-
MepaTHUBHOT YUYeHa OJHOCH c€ Ha e(eKTe KOOIEepaTHBHOT yueHmha Ha y4YeHHYKa IM0-
crurayha (Durukan, 2011; Gupta & Ahuja, 2014; Madhu & Jyoti, 2014; Pan & Wu,
2013; Shafqat & Rana, 2014; Stevens, 2003). Takolhe, mehy ucrpakuBamuma y 0oBoj
obnacTu 4ecTo ce MOory npoHahu n oOHa HCTpakMBama Koja ce 0aBe epexTnma K0o-
NepaTUBHOr yuewma Ha uHTeprnepconanHe oxHoce (Er & Atag, 2014; Gillies, 2004;
Van Ryzin & Roseth, 2019) nnu edekTrmMa KOONepaTUBHOT y4eHa Ha TICHXOJIOIIKO
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3npaBJbe yuenuka (Buljubasi¢c Kuzmanovic, 2009; Er & Atag, 2014; Johnson et al.,
2014; Maden, 2011). Y HaBeeHUM UCTpaKUBAKBUMA, TOCMATPajyhin BBUXOB METOIO-
JIOIIKHU MPUCTYI UCTPAKUBAHO] TT0jaBH, 3aMa)kaMo J1a je Y BEIUKOj MEPH MPUMEH-CHA
yIpaBO KBaHTHTATHBHA HCTPAKMBauKa METO/Ia Koja Mmoipa3yMeBa MpoBepy Teopuja
U XUTI0TE3a, yOuaBame Y3pOUHUX Be3a, IPOyUaBarme MOBE3aHOCTH BapHjadiIn U peru-
cTpoBame pasiinka usMmely ckynuna (Milas, 2009; Savi¢evi¢, 1996; Smith & Zajda,
2018), a cBe TO ca IUJBEM J]a CC UCTTUTA]y e(DEKTH KOOIEPATHBHOT yUCHA.

OcwuM TOra, pe3ysaTaTi He caMo ITIOMEHYTHX, Beh 1 OpOojHUX APYTHUX UCTPAXKH-
Bamba 0 KOOIEPATHBHOM yueky Cy H3HeHal)yjyhe KOH3UCTEHTHH y MOTJIeAy TOra aa
MOJIPKaBajy OBaj OOJUK yUCHa U yKa3yjy Jia Ce OH MOXKE YCIICIITHO IPUMCIH-HBATH Ha
CBHM y3pacTHMa YYCHHKA, Y CBUM HACTABHUM MPEIMETHMA M HA BEIUKOM Opojy 3a-
naraxa (Sevkusié, 2003). IIpema noxarmma jense metaananuse (Johnson et al., 2000)
peructpoBaso je Butie o1 900 uctTpaxuBauyKuX CTyIuja Koje moTBphyjy edhukacHocT
KOOTIEPATHBHOT Y OIHOCY HA TAKMUYAPCKO U MHIMBHIYallHO yUeHe. 3Hauaj Koore-
paTHUBHOT y4ema ce, u3Meljy ocTajor, orjie/ia i y BberoBoj BUIICTUMEH3HOHATHOCTH
KOja TMojipa3yMeBa IMOCTojambe OPOjHUX M Pa3HOBPCHUX KOONEPAaTUBHUX METO/A 3a
yuerme; 00raTCcTBO pasiMYUTHX HHTEPAKIIMja KOje Ce MPUIMKOM KOOIMEepPaTHBHOT
yueha 0CTBapyjy, a Yhji Ce aKTEPU PA3NUKYjy Ha OCHOBY Pa3IHYUTHX THUMCH3H]a;
MIMPOK U300p HACTABHUX I[MJbEBA KOje¢ HACTABHHK MOXKE MOCTHNU MPUMEHOM KOO-
MEePaTUBHOT YUYeHa, a KOji CE MOTY Pa3JIMKOBATH IO CBOjOj MPUPOAU U CIOKCHOCTH
(Anti¢, 2010; Buljubasi¢ Kuzmanovié¢, 2009; Johnson & Johnson, 1999; Maden, 2011;
Semiz, 2020a).

VBuhamo sa MOMEHyTa BUIICTUMECH3HOHATHOCT KOOTIEPATHBHOT yUCHa U3H-
CKyje XOJUCTHYKHM MCTPAKUBAYKHU MPUCTYIT KOJUM OH Ce MCIUTHBAJE Pa3IUUUTE
JIMMEH3H]je OBOI ()eHOMEHa Yy IIUJbY HErOBOI' CBEOOYXBAaTHOI pazymeBama. M3 Tor
pasiora, YIpKoc IpeIHOCTHMA KBAHTUTATUBHUX UCTPAKUBAha, KOje MPEMO3HajeMO
y TeXKEH J1a e UCTPpaKUBaHU ()CHOMEH 00jaCHU M YTBPIU MCTHHA O HEMY, KOja je
He3aBHCHA 0J] oceliarba U yBepema HCTPaKUBaya ajii M APYTHX 00pa30BHHUX aKTepa,
Te 00e30e1e 00jeKTHBHM HaJIa3u KOjH C€ MOT'Y FeHepan30BaTH y KOHTEKCTY pa3iu-
4UTUX 00pa3oBHUX cutyanuja (Matovi¢, 2013; Savicevié, 1996), youaBamo motpedy
3a aHaJM30M CaBPEMCHUX KBaHTHTATHBHUX HCTPAKUBamba edekaTa KOOIepaTHBHOT
yuera, carneaaBajyin kako mpeJHOCTH TAKO U HEOCTATKE KBAHTUTATUBHOT HCTpa-
JKUBAUYKOT MIPUCTYIIA Y OBOM JIOMEHY.

METO],

Nmajyhu Ha yMy 4uBbeHHIY Ja ¢y e)eKTH KOOIEPATHBHOI yUeHa Mpei-
CTaBJbaJHM TPEaMET OPOjHMX KBAHTUTATHBHHUX HCTPaKMBarba MyOIMKOBAaHUX TpE
BUIIIC IeCETUHA IOIMHA, YBHDa ce 3Hayaj 3a carjiejaBambeM U CYMUPAEM cajipiKaja
CaBpEMEHHX KBAaHTHTATHBHUX HCTPAKUBAA Y TOM JIOMEHY, C OCBPTOM Ha MPEIHO-
CTH ¥ HEJIOCTATKE KBAHTHTATHBHOTI HCTPAKUBAYKOT METO/Ia Ha KOHKPETHOM TIpPHMe-
Py, Koja 6e3 cyMmbe IPeoBiiaiaBa y HCTpakMBamuMa y o0acTi o0pa3oBama.
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[1Jb 1 3ATALIH PAJIA

Lwb pana je carmenary ofadbpaHa KBAaHTUTATHBHA UCTpayKHBama edekara Ko-
OTEePaTUBHOT yuema 00jaB/beHa y pereBaHTHUM MelyHapomHuM daconucuma y XXI
BEKY, C OCBPTOM Ha MMPETHOCTH U HEIOCTATKE KBAHTUTATHBHOT HCTPAKMUBAYKOT METO/Ia
Ha KOHKPETHOM MPUMEY.

VY ckiaay ca IOCTaBJbEHHM IIMJbEM, POU3MIIase cienehn 3amanm:

1. PeructpoBaTtd HCTpa)XMBayke MpoOJieMe, OJHOCHO TNpPEAMETe HCTPaKHBamba
KBaHTUTATHBHUX UCTPaKUBarba e()eKkaTa KOOIEPATUBHOT yUCHa.

2. HWcnurtath KapakKTEpUCTHKE MPUMEHCHE METOIE Ha Y30pKYy OJa0dpaHuX
KBaHTUTATHBHUX UCTPaKUBarba e()eKkaTa KOOIEPATUBHOT yUCHa.

3. PerucrtpoBarn TrnaBHa ca3Hamba O e(eKTHMa KOONEPaTHBHOT YdYewa, [0
KOJUX Cy HCTPaKWBAYM JOUUIM y KBAHTHUTATHBHHM HCTpaKMBamuMa edekaTra
KOOIICPATUBHOT yUCHa.

4. VYTBpAWTH OTPaHUYCHA KOja HCTPAKUBAYHN Oa0paHKX pajioBa MIPEMo3Hajy Y Be3u
ca MPUMEHCHOM HCTPAKUBAYKOM METO/IOM.

Y30PAK - OTABHP MCTPAJKUBAKbA 3A AHAJIA3Y

N360p uctpaxknBama Koja he mpencTaBbaTu MpeMeT aHanu3e, OJBUjao ce Ha
cnenaehn HauuH:

— Kopumthewem Kobson mnperpaxuBaya, HACyMHYHUM OJa0MpPOM 4acoIKca,
oabpaHo je JeceT Hay4yHUX yacomnuca y obnactu Education & Educational Re-
search.

— 'V HapeaHOM KOpaky, MPEeTPaKHBaHU Cy PAJOBH y OKBHPY MOMECHYTHX YacOTHCa
MyTeM KJbYYHHUX PEUYH Ha EHIJIECKOM je3HKYy: ,,cooperative learning™, ,,cooperative
work®, ,,cooperative teaching®, ,,effects of cooperative learning®, ,,quantitative re-
search®.

— Ha ocHoBy mperiieia HayYyHHX Yacoluca yTBpheHu cy cienchiu KpUTepujyMu 3a
0/1a0up HCTpaXkMBamba Koja he OMTH yKJbydeHa y aHaIH3Y:

1. HUcrtpaxuame je paheno y neproay oxn 2000. rogune 1o 2020. ronute.

2. HctpaxuBame je npeMa NpuMemheH0j METOAN KBAHTUTATHBHO.

3. HctpaxuBame je 00jaBJbEHO Ha SHITICCKOM je3HUKY.

4. HUctpaxuBame je 00jaB/bEHO y PEICBAHTHOM HAYYHOM YacOIUCY KOjU je

HHJAEKCHpaH y 6a3aMa HaBeJleHUX NpeTpakuBaua Kobson u Eric.

JlocTymHa je eJIeKTPOHCKA MM MAMpHa Bep3Hja HCTPAKUBAA.

Hayunu gacoric y KojeM je HCTpaknuBame 00jaB/beHO HMa UMITAKT (akTop’.

7. WcTpaxuBame ce 6aBu peJIeBaHTHOM TEMOM 32 HAIIl PaJl, 0 THOCHO HCTPAKHBAHC
j€ yCcMepeHO Ha HCTIUTUBAKE PA3INIUTHX e(heKaTa KOOTIEPATHBHOT yUCHa.

AN

3 Wwmmnakr ¢akrop HayuyHHX yaconuca 3a 2019. roauny, nojarak npeyser ca: https://ezproxy.nb.rs:2443/
servisi/pretrazivanje _casopisa.84.html?words=&issn=&cat=92&service=0,
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— Bonehu ce HaBeneHnM KpuTeprjyMuMa, o1adpaHy cy paJoBH 3a ananu3y. Crimcax
oJa0paHuX Yacomuca y OKBUPY KOjUX ce Halla3e 0JJadpaHu paJjoBH U 1€TajbaH OIUC
dbopMupaHOT y30pKa IpeAcTaBbeH je y Tabenu 1 1 Ha kpajy paja y npuiory 1.

Tabena 1. Yzopax

Bpoj pazosa
2000 [ 2003 | 2004 | 2008 [ 2009 | 2017 | 2019 | 2020

Hasus yaconuca IF | N=11

American Educational Research

5,013 1 1
Journal
Learning and Instruction 3323 6 2 1 1 1 1
Journal of Applied Developmental ) | |
Psychology
International Journal of 1704| 2 | |

Educational Research
The Journal of Special Education |1,732| 1 1

Jlerenna: IF = ummakt daxrop HaydHux dacomuca; N = 6poj oqabpaHux paaoBa 3a aHATH3y.

NHCTPYMEHT

3a motpebe oBOT paga, KpeupaH je mocedaH HHCTPYMEHT, TIPOTOKOJI 3a aHATU3Y

caapikaja, Koju je odyxsaTao cienehe:

1. OcHoBHe momaTke O pangy (MMeHa ayTopa; Ha3WB paja; TOAWHA 00jaBJbHUBAIbA;
YaCcOMNC y KOjeM je paj 00jaBJbeH; BPCTa KBAHTUTATHBHOT UCTPAKUBAKHA).

2. IIpenMer uctpaxuBama (NI UCTPAKUBAHA; UICTPAKUBAYKA TUTAHA UIIH 33]1aITH ).

3. Meron wuctpaxuBama (y30paK, METOAC, TEXHHWKE, WHCTPYMEHTH, METPHjCKe
KapaKTepUCTHKE MHCTPYMEHATA, IIOCTYIaK 00pajie mojaTaKa).

4. JHobujeHn pe3ynaTratd (IJlaBHA Ca3Hama 0 KOjUX Cy HCTPAKUBAYM JOUUIH Yy
CBOjUM PaJIOBUMA).

5. Mertoznonomka orpaHn4eka Koja HaBoJe ayTOPH.

TTPHKA3 M AHAJIN3A OJIABPAHUX MCTPAYKUBAKbA

VY HacTaBKy pajia CJie/iv [IPUKa3 U aHaIU3a 01adpaHnX KBAHTUTATUBHUX UCTPa-
KHBama eeKara KOOMEPaTHBHOT yUeHkha 00jaB/beHUX y PEICBAHTHUM Mel)yHaApOTHUM
4acoIMUCHMa TOKOM MPETXOIHHUX J[BaJICCET rOANHA.

IIPEAMET MCTPAYKUBAIbA AHAJIM3UPAHUX PAJTOBA
Ha ocHOBy perucrpoBama HCTPaXKMBAYKUX MpodieMa (IIpeaMeTa HUCTPaKH-
Bamka), 3amaxka ce Ja 7 ox 11 aHanm3upaHWX HCTpaXXMBamka, HCTPAXKYjyhn Koomepa-

TUBHO y4YeHE U IeroBe eeKre, JOBOIU y Be3y CHTyallHje KOOIEPAaTUBHOI yUeHmha ca
JIpyTaudjuM TIPHCTYNMMa 32 YUYCHEe MOIyT OHUX KOju ce Hajuemrhe cpehy y okBHpY
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TpaJNIMOHATHE HACTaBE (MHIUBUAYATHO YUCHE UITH YUCHE Y TPYITH, IPH YeMy TPyTI-
HU pajl YUCHUKa HHje CTPYKTYpHpaH Tako Ja Oyae koomeparusaH). [lopeheme oBux
MojieNa yuerma yKa3yje HaM Ha ydecTajo MPUCYCTBO ejieMeHaTa KOMIIapaTHBHHUX UC-
TpakuBamba y 00NaCTH UCITUTHBAbA eeraTa KOOMIepaTUBHOT yUueHa.

Ha OCHOBY permcTpoBaHHMX TpeMETa HCTPAXKHUBAHA, AHATM3HPaHa HCTpa-
JKMBaWka CMO TPYNHUCATH y TPU Kateropuje: eeKTH KOOMEepaTHBHOT yueHa Ha KOT-
HHUTHBHE Tporiece; e(heKTH KOOMEePaTUBHOT yueHa Ha COIMjaTHE Mpolece U eeKTH
KOOTICPAaTUBHOT YYCHa Ha eMOIIMOHANHE mporece (Tadena 2). Hajeehu Opoj pamosa
(10/11) ycmepeH je Ha nuTamba Koja ce THUY Pa3IMYMTUX KOTHUTHBHHX Ipolieca y4e-
HHKa (TpOIeC yUeHha, YCIeX MPUINKOM Yuerha, MOTHBAIIMja, KOHI[CHTpalllja, MeTa-
KOTHUTHBHE BEIITHHE, MUIIJBCHE YUCHUKA O 33/1alluMa), ITo Huje 3auyhyjyhe Oymnyhn
Jla cy KOTHUTUBHU TMPOIECH OCHOBA 3a CBaKo yuewe. Takole, umajyhu y Buay na je
collMjaM3alfja CacTaBHU E€JIEMEHT KOOINEPaTHBHOI Paja, YecTO MUCTPaKMBaHA IH-
Tama y aHAIM3UPAHUM MCTPa)KMBambHMa OJTHOCE CE Ha COIMjaJIHE ITpolece KOju ce
onsujajy mehy yuenunnma (6/11). Ananuzupajyhu npeamer, ub ¥ 3aaTke UCTpa-
JKMBarba OHUX PaJioBa KOjU Cy YCMEPEHH Ha COLIMjalTHe TIPOIece, 3araxamo Ja ayTOpH
HUCY 3aWHTCPECOBAHU CaMO 32 HHTEPAKIIH]y KOja Ce OJ[BUja MPUIMKOM KOOIICPATHBHOT
yuema, Beh HCIHTYjy U eheKTe KOOTIePaTUBHOT yueHa Ha TIOHAIIAkEe YUCHHUKA ,,H3BAH
yuronuiie*. ToM MPHIMKOM HCTPaKHBauM Cy IOILTH IO Pe3yaTara Koju ykasyjy Ha
TO Jia KOOTIEPATHBHO YYCHEe MOXKE ONAroTBOPHO yTHIIATH Ha AHTHCOIMjalHO MOHA-
[Iae YICHHKA M CMAKBHUTH YUYCHHKOBY XKeJbY 32 KOH3YMUPAHEM aJKOXONHHX muha
(Van Ryzin & Roseth, 2019). Camo jenHo nctpakupame 6aBmIo ce murameM edekara
KOOTIEPAaTHBHOT YU€Hha Ha eMOLMOHAITHE MPOIIece KOJ YICHUKA M Y TOM CIIy4ajy ce Uc-
MTUTHBAJIO OIIIITE 33J0BOJFCTBO YUEHHKA ITPHIIMKOM KoornepariuBHOT yuema (Tadesse et
al., 2020). 3amaxa ce /1a je eMOLMOHAIIHH ACTIEKT YYEHUKOBE JMYHOCTH Kao MpeIMeT
UCTpaKMBarba y aHAJIM3UPAHUM pPaJIoBUMa HEJJOBOJFHO 3aCTYIJbEH, O ueMy O Tpeda-
JI0 BOAMTH padyHa y Oynyhum ucrpaxkuBamuma. OcuM Tora, yBuhamo norpedy na ce
KBaHTUTATHBHU METOJI NCTPaKMBaba JlaJbe Pa3Buja Ha HAYMH KOju O 00e30e1no He-
OIIXOJIHE YCJIOBE 3a UCITUTHBAE IPoOIeMa y BE3U ca eMOLMOHATHUM IpoliecuMa KoJt
YUCHHKA, WK TTaK Pealn30Bambe HOBHX U Carlie[aBarbe T0CAIAlIbUX KBATUTATHBHUX
HCTpaXuBamba e(ekara KOONEPATUBHOT yueha Koja Ou 00yXBaTuiia OHa HCTPaKUBAUKa
MUTamka Koja Cy KBaHTUTAaTUBHOM METOJIOM 3allocTaBjbeHa. Y Tabenu 2 je neTajbHuje
MpHUKa3aH MpeMET UCTPaKHBaba aHATM3UPAHUX PaOBa.
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Tabena 2. I pynucarbe ananusupanux ucmpanlcusaroa
Ha OCHOBY NpeomMema UCmpalcuearod

HcnutuBame eexara KoOepaTHBHOT YuCHa Ha:

Koruurusre npouece (f=10) Conmjanne nporece (f =6) fgﬁz’;ﬁgiﬂ;
_ MertakorHumujy e Creru¢uyana
Tpouec yuema (f=8) (£=2) Wurepakumjy (f=5) Irrama (£= 1)

Hcxonu yuerma/cTedeHo
3Hame:

a) Pazmunre mcnummmsHe:
MareMarnKa, CTaTHCTHKA, Xe-
MUja, je3UK 1 KEbIKEBHOCT
0) Paznuunrte HUBOE
3Hama: NamMheme, 3aKIby-
YHBAHE, KOHICNTYAIHO
3Hame, CIOCOOHOCT pemta-
Bamba IpoduemMa

Vdeme OHUX yYSHHKA KOjH
nMajy rorenikohe y yuemy

Bpumauku oqHocu (moHa-
[Iabe YICHHKA TPHITNKOM
TPYITHOT pajia, KOMyHH-
Kalyja, CIPEeMHOCT Jia ce
IIOMOTHE HEKOME)

Bpumauko nongyuyasame

Iepuenmuja yuennka o
TPYIHOM pafy U rPYIHHM
nporecuMa

MortHBanyja 3a yuaeme

Miulbemhe y4eHHKa O
3aJalMa U aKTUBHOCTUMA

YTuuaj Ha ja3 Koju MocToju
u3mely onpelenux rpymna

y4eHHKa (Ha mpuMep,
Konuenrpanuja/ naxma yCHENHUjUX 1 Mambe

Kommerennuje yaeHnKa 32 CaMOMIPOIICHY

JIeMMKBEHTHO TIOHAIIAkhE YICHHKA M KOH3yMHUParbe allKoXoja
Ormire 330BOJECTBO YUCHHKA PHINKOM KOOTIEpAIInje

3a yueme YCHEIIHUX YUCHHUKA)

METOH0JIOTHJA AHAJIM3UPAHHUX MCTPAKUBAIHA

VY okBupy Hamer y3opka (11 ucTpakuBama), PErucTpoBaHO je 8 eKcHepH-
MEHTAJIHUX MCTpaXXnBama: 4 ekcriepuMeHTa y npupoanum ycinoBumMa (Kramarski &
Mevarech, 2003; Oortwijn et al., 2008; Shachar & Fischer, 2004; Van Ryzin & Roseth,
2019), 3 kBaszu-excrnepumenta (Supanc et al., 2017; Tadesse et al., 2020; Veldman
et al., 2020) u 1 maboparopujcku exkcriepument (Krause et al., 2009). Perucrposa-
Ho je Takohe n Hekonuko (3/11) kopenanronux uctpaxusama (Gillies, 2000; Gillies,
2004; Thurston et al., 2019). YTBphuBameM BpCTe aHATU3UPAHUX KBAHTUTATUBHHX
UCTpaKMBama yBuha ce Jia je ped 0 MUCTpaXkHuBambuMa Koja UMajy CTPOro KOHTPOJIH-
CaHe YCIJIOBE MPHJIMKOM HCTPaKUBaba U KOjUMa ce HacToje 00e30enTH 00jeKTUBHA
ca3Hama O UCTPAKUBAHO] TI0jaBH.

Kapna je ped o y30pKy, y HCTpakuBambuMa ce Hajuelnhe jaBiba KIaCTePCKH y30-
pak (6 MCTpakuBama), 3aTUM IPOCT CIY4YajHH Y30paK (3 HCTpaKnBamba), a HOTOM CTpa-
TU(HUKOBAHHU ¥ HAMEPHH y30paK (110 1 NCTpakuBambe). Y TOTOBO CBUM MCTPaKUBAHH-
Ma y30paK YMHE MCKJbY4YHBO yueHUIM. Y Hajehem Opojy ciydajeBa To cy ydeHUIN
OCHOBHHX MIKONa (7 UCTPaKHUBarba), 3aTUM CTYIACHTH HA YHUBEP3UTETCKOM 00pa30B-
HOM HHUBOY (3 HCTpa)XKMBama) U CaMo JeIHO UCTPAKUBALE YKIbYUYje CPEIOIIKOIIIC Y

165



HOPMA, XXVI, 2/2021

cBOj y3opak. OBu mojaiu HUCY 3a4yhyjyhu, ¢ 0031upoM Ha TO J1a CY Y CaBPEMEHHIM Bac-
MUTHO-00Pa30BHUM CHCTEMHMAa YUCHHIIH CBE BHIIIC y ICHTPY HACTABHOT TpoIieca 1 a
Ce Y OBHM HCTPaXHBambUMa TOBOPH O BPIIHAYKO] KOOTIEpAlUjH U yuewy. MehyTum,
HUjETHO aHAJM3UPAHO UCTPAKHBALE CBOJUM Y30PKOM HHje 00yXBaTHIIO MEPCIICKTUBY
HACTABHHKA, HAKO CY HACTABHHIIM HEH30CTABHH aKTEPU HACTABHOT TpoIleca y KojeM
ce O/IBHja KOOTIEPAaTUBHO yueke. BenmuurHa y30pka Bapupa y HCTpaKHBambUMa, TC Haj-
MamH y30pak uuHu 22, a Hajpehu yak 2574 ucnuranuka. Hajpehu 6poj uctpaxipama
umnak uMa ysopak koju ce kpehe y pacnony ox 100 mo 200 ucnuranuka (4 ucrpa-
JKMBarba), 3aTHM T10 JIBa HCTpakuBama 3a pacnioHe 200-300 ncrimranuka n 300-400
ucnuTaHuka. Mako aHanuM3upaHa UCTpakWBama Hajuelrhe MmoapasyMeBajy oOyxBar
BEJIMKOT Opoja MCIHUTAaHUKA KOjUM ce 00e30ehyje 00jeKTUBHOCT JOOMjeHUX Mmomara-
Ka ¥ CBCHTyaJIHA TCHEpaH3allija Pe3yaTaTa HCTPaKUBAha, HEJOCTATAK Pa3yMeBamba
WH/IMBUJIyalTHE MEPCIIECKTHBE aKTepa KOOMEPATHBHOT yuekha Moryhe je HallOMEeCTHTH
MPUMEHOM KBAJTHTAaTHBHE MCTPAKUBAYKE METO/E, HITO OU MPYKHUIO HETOBUTY CIHKY
0 UCTPaKMBAHOM (PEHOMECHY.

Hajuerhie kopuniheHa ucTpakMBadKa METO/Ia y aHATM3UPAHUM HCTPAKUBARH-
Ma jecte ekcriepuMenTanna meroza (8/11). 3HaTHO Mamu Opoj UCTpaKHUBava y OKBHPY
HAIIIET Y30pKa, MPUMCIH-UBAJIO je HeekcrepuMeHTanHy metony (3/11). Yaumajyhu y
003HUp HCTpaXKMBaYKe IMIHEBE KOje ayTOPH OBHX PaJoBa HABOJNE, a KOjH Ce OMHOCE
Ha OTKPUBAKE Y3POUYHHX OfHOCA Meljy Bapujabnama, MOXe Ce 3aKJby4YHTH 1a C€ Y
OBHM HCTpaXXHBamUMa MPUMCHUBaNIa Kay3aiaHa Metona (3/11). YV okBupy ekcrepu-
MEHTaJIHE U Kay3aJHe MeToje, Hajuenrhe kopumhene TexHuke cy tectupame (9/11),
nocmatpame (6/11), ankerupame (5/11) u ckamupame (5/11). V ckiany ca kopwuiihe-
HHUM TEXHHKaMa HCTPaKMUBaba, HCTPAKUBAUH KOPUCTE HHCTPYMEHTE MOMYT TECTOBA,
YIUTHHUKA, aHKETa, CKaja, IPOTOKONA 3a MOCMaTpamke, a yKymaH Opoj HHCTpyMeHaTa
YHyTap CBaKoT HCTpaKHBama Bapupa on 1 1o 6 kopuirheHHX HHCTpyMeHaTa. Y HaBe-
JICHUM [IpUMepHMa, KopuiheHn TeCTOBY Hajuernhe Mepe cTedeHa 3Hamba Koja cy Ouiia
MPEeIMET UCTPAXKUBAHA, MPOTOKOIH 32 MOCMATPame KOPUIITNEHH Cy 32 CHCTEMATCKO
MOCMaTpamke MOHAIIAkA YICHHKA MPUITUKOM KOOTICPATUBHOT YUCHa, TOK Cy aHKETe
CKaJle CIIY)KWJIE MEpeHy CTCYEHHX KOMIICTEHIIM]ja (COLMjaTHUX, METaKOTHUTHBHHX ),
MOTHBAIH]E 32 yuee, ocehaja MPUMaJHOCTH PaIHO] TPYMH U CITUYHO.

[IpeTx0HO HABECHO Y BE3H Ca HCTPAKMBAYKUM METOJaMa, TeXHHKaMa 1 WH-
CTPYMCHTHMA Y aHATU3UPAHUM HCTPaXKUBAbUMa, HaMehe MUTakbe 114 JU Ce TPUMEHOM
KBaHTHTATHBHE HCTPAKHBAYKE METOJIC 3aII0CTaBIba 00Pa30BHU KOHTEKCT, IIITO j€ yje/-
HO W TpeaMeT MeTopoyiomkux pacrpasa (Baucal, 2018; Queirds et al., 2017; Smith
& Zajda, 2018). bynyhu na mely ananmm3upanum ucTpakuBambUMa TPEIHaue OHA HC-
TpakMBama Koja Cy MPUMEHUBAIa CKCIIEPHMEHTAITHY METOy, yBuba ce 1a ce y ToMm
Clly4ajy omabupoM BEITUKOT Opoja BapujadiIi CBAaKaKO TSIKH carvic/laBamy U KOHTPOJIU
00pa30BHOT KOHTEKCTA y KOJeM CE UCIHTY]je MeIarolika nojaea, ajid He Ha HA4MH KOjU
OU JTOTIPUHOCHO HETOBOM JIyOJbEM pa3yMeBamby.

VY ucTpaxkuBamuMa Cy Takole, IpoBepaBaHe T0jeInHEe METPUjCKE KapaKTepH-
CTHKE KOPHITNEHUX WHCTPYMEHTA, IITO CBEIOYH O MPETHOCTH KBAHTHTATHBHE y OJI-

166



Jenena C. Menap:
AHAJIN3A KBAHTUTATUBHUX UCTPAXXMNBABA EOEKATA KOOIIEPATUBHOT YUEBA

HOCY Ha JPyre MCTPaKUBAYKE METOZC, a moapasymeBa 00e30ehuBame 00jeKTUBHIX
cazHama. [Ipe cBera, UCTpakUBa4M BOJE pauyyHa O MOy3AaHOCTH (9 UCTpakuBamba),
3aTHM BaJIMIHOCTHU (5 MCTpa)kuBamba) U 3HaTHO pehe o oOjeKTHBHOCTH KopuIheHuX
uHcTpyMeHata (1 ucrpaxkuBame). HauH Ha Koju ce poBepasa Moy3aaHoCT KopHiihe-
HUX WHCTpyMEHaTa IoJpa3ymMeBa M3padyHaBame koepunmjeHra: Kponbaxos anda
(eurn. Cronbach'’s alpha) n Kynep-Punxapacon (eunit. Kuder-Richardson). Hepetko
HCTPaXUBauHM KOPUCTE CTAHAAPAN30BAHE TECTOBE Y CBOjUM HCTPaKMBaWkUMa HIIH Te-
JKe ycarnalaBamby MHUILUBEHa Belier 6poja cTpyYHHX JuIa (HACTABHHIH, TPEACTAB-
HUI MUHHCTApCTBa, MPEACTABHUIM HallMOHATHOT KOMHTETa 3a HCTPaKHBAHE H
CITMYHO) Y BE3M Ca THME Jla je HHCTPYMCHT 3a HCTPaXKUBAIC BAIH/IaH, OJHOCHO 1
HCITYHaBa HEOMXOJHE METPHjCKE KapaKTEPUCTHKE.

V cknany ca MoCTaBJbEHUM IMJBEBUMA, 33/1allMMa U BapujabiaMa, HCTpauBa-
YM KOPUCTE Pa3MyuiTe, KOMILICKCHE MOCTYIMKE 3a 00pajy mojaraka Kojuma ce 00es-
oehyje perpecuona ananmza (6); aHanu3sa Bapujance (5) wiu koBapujance (2); MyaTH-
BapWjaHTHA aHanu3a BapujaHce (4) mim xoBapujance (3); Maun Burnuje V Tecr (1)
u u3pauyHaBae T-Tecta (1). ClOKEHOCT OBHX MOCTYIMaKa Y OKBUPY KBAHTHUTATHB-
HHX UCTPaKUBaMka KOja Cy MPEACTaBJbaja MPEAMET Hallle aHaTHM3e yKa3yje Ha TIOMETe
KBaHTHTATHBHUX MCTPAKHBAKba KOJUM C€ MOTY OOyXBaTHTH OPOjHU CETMEHTH UCTpPa-
JKUBaHE TI0jaBe.

[ JIABHH PE3YJITATH AHAJTM3UPAHUX MCTPAKHBAKbA

Ha ocHoBy niperiesia pesynrtara ofabpaHuX HCTPaKHBama 3amaxa ce mpUcycT-
BO JIBE MPABHJIHOCTH, KOj€ CE OMHOCE Ha €(EKTHUBHOCT U (hUKACHOCT KOOTIECPATHBHOT
yuema y OMHOCY Ha Jpyravuje IPHUCTYyIe yYChY U PETHCTPOBAKE MO3UTHBHUX edeKa-
Ta KOOTIEPATHBHOT YUCHAa.

[pe cBera, kaja je ped o nmopehemwy cuTyalmja y KojuMa yYCHHIIU y4e Ha KOO-
MepaTHBaH HAYMH Ca HEKUM JIPYTHM MOJICIUMA YUCHha, Pe3y/ITaTH aHaTH3UPAHUX HC-
TpaxkuBama (Gillies, 2004; Kramarski & Mevarech, 2003; Shachar & Fischer, 2004;
Supanc et al., Vollinger & Brunstein, 2017; Tadesse et al., 2020) HecymMmBHUBO I0-
TBphyjy Teopujcke mocTaBke 0 epukacHOCTH 1 e(hEKTUBHOCTH KOOIICPATHBHOT yUCHa
y OITHOCY Ha Jipyradnje Mojele yuema (Johnson et al., 2000). EpukacHocT u eeKTHB-
HOCT KOOIIEPATHBHOT y4YeHa C¢ Yy MOMEHYTUM HCTPaXHUBAKHUMA OINIe/d Y YICHUIKUM
nocTuraylinma - y4eHHIM TOCTHKY 00Jbe pe3yniTare Ha TecToBHUMa 3Hama (Kramarski
& Mevarech, 2003; Shachar & Fischer, 2004; Supanc et al., 2017; Tadesse et al., 2020)
U YCIICIIHIM HHTEPIIEPCOHATHUM OJJHOCHMA - YUCHHIIH Cy CIIPEMHH J1a TOMAXY jeIHH
JpyruMa npuinkom yuema (Gillies, 2004), yueHUIM Cy HHUIMjATOPH HHTEPAKIH]je ca
npyruM yuenuima (Tadesse et al., 2020). Y npusor Tome Tpedano 61 HAIIOMEHYTH
Ja ¢y omabpaHa UCTpaXKHBarbha y BEITMKO] MEPH BapHpaja y OJHOCY Ha TO IITa je 61O
npo0OIeM BUXOBOT HCTPAKUBAMKA, PEATH30BAHA Cy Y PA3NHYMTHM KyITYPHHM KOH-
TEKCTHMa; YKJbyUYHBala Cy Pa3IMvnuTe UCITUTAHUKE (BapHjalllje y BEIUYNHA U BPCTH
y30pKa, Kao W Bapujabiama: Mo, y3pacT, Mpea3Hama, HCKYCTBO ca KOOMEepPaTHBHUM
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yUCHEeM); IPUCTYNANN Cy UCTPAKUBAY MPUMEHYjyin pa3induTe MeTosie, TEXHUKE
M MHCTPYMEHTE KOjH CY BAPHUPAHN Y 3aBUCHOCTH O] MOCTaBJbEHUX IMJBEBA HCTPAKH-
Bama alu U 00pPa30BHOT KOHTEKCTA.

Jlpyra mpaBHJIHOCT O KOjOj TOBOPHMO OTHOCH CE Ha YCArIalleHOCT pe3ysra-
Ta aHAJHM3UPAHUX HCTPAXKHMBAKA O MPUCYCTBY MO3UTHBHUX edeKaTa KOOMEepPaTHBHOT
yuewa. Huje/IHO aHAM3UPAaHO MCTPAXKUBAKC Y OKBHPY MPUKA3aHHUX pe3yarara He
cap)Ku Hanase o OMJIO KaKBUM HEraTHBHUM e()eKTHMa KOOTIEPaTHBHOT yuema. [1oje-
JIMHE TIO3UTHUBHU €(EKTH KOOIMEPATHBHOT yueHa KOjH CY PETHCTPOBAHH Y OKBHPY
OBHX HMCTpaxkuBama Beh Cy MOMEHYTH y OKBHpY MPETXOMHOT Macyca, amu OHCMO HX
YIOTIYHUITH | MOAAIMa 0 e(heKTHMa KOOMIEPATUBHOT yUCHha Ha Pa3Boj PasiHuUTHX
BemTrHa yueHnka (Kramarski & Mevarech, 2003; Veldman et al., 2020) n nosehame
BUXOBE MoTHBaIHje 3a yuewe (Shachar & Fischer, 2004).

Melyrum, ananusupajyhn pesynrare ncrpakibama y Be3u ca epekTHMa Koo-
MepaTUBHOT yueHa, yBUl)aMo J1a HeJIOCTajy pe3y/ITaTd, a CAMHUM TUM U UCTPaKUBauKa
MUTamka, koja he OUTH ycMepeHa Ha CaBpeMEHE 00pa30BHE KOHTEKCTE KOjH YKIbYUY]y
Kopunheme TUrHTATHAX TEXHOIOTHja MPUITHKOM KOOTICPATHBHOT y4eHha, Kao U Opoj-
Ha JIpyra nuTama Koja ou cBoj GOKyc moMepriia Ha MOTYRHOCT TPUCYCTBA HEraTHBHUX
e(hexaTra KOOIEPATHBHOT yUeHa (CTpec u mpeonTepeiecHoCT HaCTaBHUKA, 030MIbHUJU
KOH(IUKTH M3Mel)y ydeHHKa, HearoJHOCT HHTPOBEPTHHX YUCHHUKA TPUIHKOM TPYTI-
HOT pajia U CJIMYHO).

METOIOJIOIIKA OTPAHAYEA
AHAJIMBUPAHUX MCTPAYKUBAIHA

MeTosomo1Ka orpaHnyea koja he OUTH MpeCTaB/beHa Y OBOM MOTNIABIBY 110-
Jpa3yMeBajy IICIUIITe CaMUX ayTopa aHanu3upanux pamosa. Crora, y okBupy 9/11
HCTpaXUBaha ayTOPH ITHIITY O OTPAaHUYCHUMA BE3aHUM 3a Y30paK HCTpakKuBama (He-
MoryhHocT 00e30ehrBama I0BOJBHO BEIHMKOT Y30pKa Kao M MOTeIIkohe aa ce y3opak
onabepe HACYMHYHUM 0J]a0MPOM Kako Ou ce 00e30e/1mIa lberoBa perpe3eHTaTHBHOCT).
[Tojenuuu ayTopu roBope o mpobiieMrMa y Be3u ca J00UjeHUM pe3ylTaTHMa UCTPaXKH-
Bawa (3/11), jep cy pe3ynTaTi HCTpaXHMBamkba HEPETKO OTPAaHUYCHHU M YCIIOBJHEHHU Jla-
THUM KOHTEKCTOM Y KOjeM je HCTpaKhBame paljeHo. AyTopu Mperno3Hajy u npoodiaeme y
Besu ca kopunrhennm Texuukama (2/11), ysuhajyhu norpedy 3a komOnHOBameM Beher
Opoja TexHUKa, Kako Ou ce 00e30eamaa Beha 00jeKTHBHOCT TOOWjeHHX TonaTaka. Ta-
kol)e, HaBOJIE CC OrpaHHMYCHA KOja Cy Y BE3U ca MPEIMETOM HCTpaxuBama (2/11), a
OJIHOCE Ce Ha HeMOTYNHOCT /1a ce HCTHM HCTPaXHUBamkeM 00yXBare joIl HeKa 3HauajHa
nuTama. Y jeJIHOM UCTPaKHBaby ayTOPH JAMCKYTYjy O MOLITOBAaKY CTHUKHX Hauena
y HCTPaXUBAKBKMA, IITO je Y OBOM CITy4ajy TPEMO3HATO Ka0 OTPaHHYCHE PUMEHCHE
CKCIICPUMEHTAIHE METOJIE.

3amaxa ce J1a je Haj3acTYIJbEHHU)e METOIOOIIKO OTPAHHUCHE KOje HABOJIC ay-
TOPHY aHATM3UPAHUX PaIOBa y BE3H ca y30pKOM HCTpakuBama. Ha 0cHOBY Tora Moxe
ce 3aKJBYUYHTH JIa je mpoliec (popMuparma y30pKa BeoMa 3aXTEBaH 3a caMe HCTPaKH-
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Bayec, ITO MOXKE JONPHUHOCUTU TOME J1a UCTpAKUBAYXU OAYCTaHy O/ MJIaHUPAHOT HUC-
TpaXXuBamba WIN IMaK IPOMCHE IMUJBCBE U 3a/1aTKC UCTpaKMBakba KOje ou CBCHTYAJIHO
YCKIaanJIn €a pacroJIO)KNUBUM Y30PKOM. Cge 10 3Ha‘{ajHO Cy’KaBa JOMETC KBaHTUTa-
TUBHUX UCTPAKHBAbA.

JIACKYCHJA W 3AKJbYYAK

Hacrojehu na mto 60Jbe carieaMo KBaHTUTATHBHA UCTPaXXKHBamba e()ekara Ko-
OIIEPaTHBHOT yYEHa OTBOPHIIM CMO ITPOCTOP 33 NPOAYOIbHBABEM M Pa3yMEBAHEM UC-
TpaXMBaHOT (heHOMEeHa (KOOTIEPATHBHOT yueHha U e(peKara Koje KOOIePaTHBHO YUCHC
n3a3uBa), aJld U CBOjCTBa (IPETHOCTH M HEJOCTaTaKa) KBAHTUTATHBHOT METOIOJIONI-
KOT TIPHUCTYIIa Ha KOHKPETHOM MPUMEDY.

BorarcTBo M pa3HOBPCHOCT MCTPAXKMBAYKHX LIUJbEBA U 3a/1aTaka, KOpUIIheHux
TEXHHKa U MHCTPYMEHAra, NCTPAKUBAYKUX BapHujalIiv; yKIbYUHBambE BEIUKOT Opoja
UCIUTAHUKA Y MCTPAXKUBAKE KA0 M CIOKEHOCT CTATUCTUYKHX ITOCTYIaKa y OKBHPY
KBaHTUTATUBHUX MCTPa)KMBamba Koja Cy Ipe/CTaBibaja IPeMET Hallle aHall3e CBe-
JI04€ O HaMepH UCTpaKMBaya Jia NCTPaKMBAHK MPOOJIEM UCTINTA]y Cca Pa3InYNTHX ac-
nekara, 00e30el)yjyhn Ha Taj HauMH NpUKyIUbamke Beher Opoja moxaraka Koju cy mo
CBOjOj IIPUPOIH M CIIOKEHOCTH pa3nuuuTu. CBe 0BO HaMm MoTBplyje ommreno3Hare
MPETHOCTH KBAHTUTATHBHHUX HMCTPAXKUBaa KOje Ce OMHOCEe Ha MOTYhHOCT yTBphH-
Barba y3pOUHUX Be3a (KOOMEPaTHBHO y4eHe JI0BOIH JI0 oapehennx edekara koje cMo
y MPETXO/IHOM TOTVIaBJby HABOJIWIN) U MOTYHHOCTH reHepanuzaiyje 1001jeHuX pe-
3yNTara KOju Cy y BEJIMKO] MEpH O0jeKTUBHHM (Ha MPUMEp, PE3yJITaTH aHATH3UPAHUX
UCTpaKMBara Cy ycarialleH! 10 MUTamky TOra Ja je KOONepaTUBHO yueme eeKTHB-
HUje U epUKacHHUje O]l yUeHa y TPyl Koje HUje CTPYKTYPHCAHO TaKo jaa Oyne Koore-
PaTUBHO) U CIIMYHO.

Wmajyhu Ha yMy TO J1a je KOOIEpaTUBHO YY€H-¢ BEOMa CIIOXKEHO, T€ Ja Cy Y
HACTaBHO]j MPAKCH YECTO 3aCTYMJBEHN CaMO TOjeIMHA CETMEHTH KOOIIEpaTUBHOT pajia
(Semiz, 2020b), kBaHTHTaTHBHA METOOJIOTHja 300T CTPOr0 KOHTPOJIMCAHUX yCIIOBa
KOJU Ce MOT'Yy 3alla3uTH Yy aHaJM3HpPaHUM pajJoBHMa (PErHCTpOBAaH-E BEIMKOr Opoja
Bapujalii, peann3alrja NCTPaKUBAba y J1a0OPATOPH]CKUM yCIOBUMA, ITpOBEpa Me-
TPHUjCKUX KAPAKTEPUCTHUKA KOPHUIITNCHUX HHCTPYMEHATA 33 HCTPAKHUBAKE) TONPHHOCH
MOY37IaHOCTH JIOOMjeHUX pe3yJTaTa peal30BaHuX HcTpaxuBama. C Jpyre crpaHe,
MIOCTOjU OIACHOCT Jia MCTPaXKMBa4YM y OBOM JIOMEHY, HacTojehH J1la oAroBope Ha 3ax-
TEBEe KBAHTHUTATHBHE METOJIOJIOTH]E, MOTEHIU]aIHO CYKaBajy MPEeIMET NCTPaKHBAba
KOjU CE OTHOCH Ha (DEHOMEH KOOIICPATUBHOT YUCHA.

Takole, 3akJpydyjeMo 1a Cy Y OKBUPY KBaHTHTaTUBHUX UCTpaXKHBamba edekara
KOOTICPAaTHBHOI' y4eHha 3all0CTaB/beHA Ba)KHA MCTPAKMBAYKa MTUTamba HEONXOJHA 3a
pasymMeBambe Kako KOOIEepaTHBHOT yYeHa Tako U edekaTa KooneparnBHOTr yuema. OBa
UCTpaKMBauKa MHTama ce y HajBeho] Mepu OfHOCE HA EMOIMOHAIHY C(epy yUCHH-
KOBE JINYHOCTH ¥ MCIUTUBAE CBE 3aCTYIUbEHH]ET IUTUTAITHOT KOHTEKCTa Yy 00pa3o-
Bamy. McTpakiBaduka NUTama y TOM JOMCHY 3aXTEBajy MCTPaXMBAYKU MPHUCTYI KOjH
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01 OMO yCMEpEH Ha pa3yMeBambe UCTPAKHUBAHE T10jaBe, IITO HUJE CBOjCTBCHO KBAHTH-
TaTUBHOM HCTPaKUBAUYKOM TPHCTYMy. To yKasyje Ha moTpely [ia ce MUTamuMa Y Be3u
ca eeKTHMa KOOTIEPATHBHOT YUCHha MOPEe/l KBAHTUTATUBHOT, MPUCTYIA KBaJIUTATHB-
HOM HJIM KOMOMHOBAHOM METO/IONIOTHjOM Kako OH Ce TEIKHIIO CBEOOYyXBATHH]EM OITHCY,
UCIIPITHUjeM 00jalllkbemhy U Ty0sbeM pasyMeBamy came mnojase (Matovic, 2015).

Ha ocHOBy cBera HaBeIeHOT OTBapa HaM Ce€ U jeJIHO 3HAYajHO MUTAE KOje ce
OJIHOCH Ha JIOTIPHHOC PE3yNITaTa CaBPEMEHUX HUCTPaKHBarbha edekara KOOmepaTHBHOT
yuema y OJHOCY Ha paHHja UCTPaKHUBamba y TOM JTOMeHy. Mako cy aHann3upaHa uc-
TpakuBama 00jaBJbCHA y PEICBAHTHUM Mel)yHApOITHUM HaydHUM dacormcuma y X XI
BEKY, CMaTpaMo Jia ce HauuH (KBaHTUTATHBHA METO/A) U MCTPAKUBAUKA MUTAMbA Kao
MOJIA3HIITE OBUX HCTPAKHBaha HE PaslUKyjy 3HAYajHO Y OMHOCY HA MCTPAKUBAMHA
Koja cy paljeHa Tpe HEKOJIWKO JELeHHja, T Ja IOCTOju MOryhHOCT 3aHeMapuBamba
CaBpEeMEHOT 00pa30BHOT KOHTEKCTa MPUIIHKOM HCTpaXkhBama edexara KoormepaTHs-
HOT y4eHa.

bynyhu na je oBuM pagom oOyxsaheH Manu Opoj MCTpakMBamba 3a aHAIN3Y,
mocToju MOTYhHOCT J1a Cy U30CTaBJhCHA OHA UCTPAKUBaha KOja O MpyKuIia 3HaYajHE
n/um apyrauuje noxarke. Mcro Tako, y3umajyhu y 003up nmMnakt (aktop HaydHUX
YJacomuca Kao jelaH ol KPUTepHjyMa 3a 0fadup MCTpakMBama 3a aHalu3y, Tpedao
Ou MMaTH Ha yMy J1a OBaj KPUTEPHjyM HHjE TUPEKTHO OCHI'YPao KBAIUTET O1abpaHux
ucrpaxubama (Bridges, 2009).

[Mpenopyka 3a Oynyhie ncTpakuBaue ce OJHOCH Ha MpErie] KBaTUTATUBHUX U
KOMOMHOBAHUX HCTPAXKUBAHA Y OBOM JIOMCHY, TC CHCTEMATCKO Mmopelermhe HUXOBHX
MpeaMeTa HCTPaKHUBamka, MPUMEH,CHE METO/IC U T0OHjeHnX pesynrara. bynyhu ucrpa-
JKMBA4YM YHjH C€ TPEMET UCTPAKUBAHA OJHOCH Ha e(eKTe KOOTEPATHBHOT yucHa
Tpebano 6u ma Oymy CBECHH NOMETa KBAaHTHTATHBHOT HCTPAKHUBAYKOT MPUCTYMA, TE
Jla YIPKOC CBUM BPETHOCTHMA KBAHTHTATHBHUX HCTPaKHUBarha, HEJOCTATKE OBOT
MPHUCTYIa HAJIOMECTE PHMEHOM KBAJIMTATHBHHUX HJIM KOMOMHOBAHUX HCTPaKHBAHHA.
KomrutekcHOCT oabpaHe TeMe Koja ce OJJHOCH Ha e(eKTe KOOTIEPATHBHOT yueHa 3aX-
TeBa YMPaBO TO - KOMIUIEMEHTAPHE YBHU/C PA3NHUMTHX METOMONOMIKHX MOCTYIaKa
MPUIHKOM HCTPAKUBAHA.
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QUANTITATIVE RESEARCH OF THE EFFECTS
OF COOPERATIVE LEARNING

Summary: Quantitative research of the effects of cooperative learning represents an important
source of information for scientists in this area. So, the goal of our work is to look at the effects
of quantitative research content published in referent international magazines in the 21st century
(N=11), and review the advantages and weaknesses of the quantitative research method in concrete
examples. For the purpose of this work we created the protocol for analyses, which we used to
provide detailed review of the chosen research. We noticed that, within the effects of quantitative
research cooperative learning, there were neglected important research questions which include
effects of cooperative learning on emotional sphere of student’s personality and the effects of
cooperative learning in the context of digital technology. Based on the analysis characteristics
method of the chosen quantitative research of the effects of cooperative learning, having in mind
the advantages and weak sides of the quantitative method, we could notice a need for the effects of
cooperative learning to use various research methods, which would provide complementary reviews
in relation to the explored occurrence. Analysed content of the chosen quantitative researches of
the effects of cooperative learning has opened important questions for the future scientists which
include consideration of contribution of modern research compared to the earlier research in this
area. Also, we recommend reviewing and analysing of modern quantitative research for the effects
of cooperative learning.
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Yuusepaurer y HoBom Cany

DakynTeT TEXHNYKHUX HayKa

TEXHOJIOIIKU TPEHJOBHU PA3BOJA
BUCOKOI' OBPA3OBAIbA?

Pe3ume: L{ib paja je npukas 1 aHaIM3a HHTEPHETA CTBAPH M TEXHOJIOIIKH MOJPIKAHUX OKPYKEHa
3a y4ere, KOjH YMHEe aKTyelIHe TeXHOJIOIIKe TPEHI0BEe Pa3Boja BHCOKOT 00pa3oBama. Y pay je Ko-
puinher MeTox aHanHu3e caapikaja JOCTYIHE HaydHe JIMTEepaType - TEOPHjCKe U eMITHPHjCcKe rpale.
ITpuka3syje ce Kako IPUMEHA U YIPY)KUBAFE OBIX TEXHOJIOIHja MOKpehy 3HaYajHe IPYLITBEHO-TEX-
HOJIOIIKE MTPOMEHE y YCIOBHMA y KOjUMa Ce BUCOKO oOpas3oBarbe ofiBHja. Pesynraru mokasyjy aa
[PUMEHA OBHX TEXHOJIOTHja oMoryhyje MarepujajiHe yIITesae, a MOXe pe3yaToBaT nosehamem
euKacHOCTH U e(eKTHBHOCTH MPOLECa Y BUCOKOM 00pa3oBamy M mpuiiarohaBarbeM HacTaBHOT
Iporeca NHANBUIyaTHNM TTOTpebama cryneHaTa. Paj 1abe JUCKyTyje n3a30Be U PH3UKE KOje 0BE
TEXHOJIOLIKE [IPOMEHE MOTY JIOHETH BUCOKOM 00pa30Barby U JIPYIITBY y LEIUHHU. Y 3aKJbYUKY j€
YKa3aHo Jia je M mopej] OpOjHUX MPEJHOCTH KOje Ce OCTBapyjy, NOTpedaH pa3Boj KOMIIETEHIIM]ja
JbY/ICKHX Pecypca 1 H3HATKeIbe PelLIeiba y BE3H Ca eTHYKUM KOpUIheeM MoJaraka.

Kiby4uHe peum: MHTCPHET CTBAPH, TEXHOJOILIKM IMOJAP)KAHA OKPYXKCHa 33 Y4CHE, CHCTCMH 3a
YIpaBIbake YUCHEM, BUCOKO 00pa30Bambe, YHHBEP3UTET

YBojg

Bucoko 06pa3oBame ce JaHac CyoyaBa ca BETUKHUM JPYIITBCHO-TEXHOIOIIKUM,
aJM ¥ EKOHOMCKHUM H3a30BuMa. [Ipe cBera, morpeOHO je 00e30euTH 1a HOBE I'eHepa-
[[1je CTy/IeHaTa UMajy CaBPeMEHO, CTPYYHO U TEXHOJIOIIKHA 3aCHOBAHO 3HAHE, TE MYJI-
THKYJITYpaHEe KOMITETEHITM]€ U BEIITHHE KOje Cy MOTpeOHe Y CaBpeMEHHM YCIIOBUMA
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npuBpehuBama y JUTHTAIHO] EKOHOMHUJH 3Hama. 3a/laTak BHCOKOT 00pa3oBama, Kao
LICHTpa CTBApama 1 aKyMylallije 3Hamba, 1a youaBa pa3nuduTe norpede u npodieme y
JIOKaJIHOM H IIUPEM, I1a 1 [I00ATHOM OKpPYKEeHbY U M3HAJIa3H a/IeKBaTHA HAy4YHO-TEX-
HOJIOIIKA PEIIeHha, MOCTaje CBE 3aXTEBHUjU ca TIIO0AITHNM TIpOMEHaMa y cepH eKo-
joruje, nemorpaduje, TEXHOJIOTH]je, 3IpaBCTBa U CII., Te 00pa3oBame 100uja U mpe-
y3eTHUUKH Kapakrep. CBe cy Behu NMPUTHUCIM M Ha €KOHOMCKY €()MKACHOCT BHCOKOT
o0pazoBama, Te Cy NOTpeOHa NHOBaTHBHA OpPraHMW3allOHa ¥ TEXHOJIOIIKA pelleha y3
nomoh kojux he ce nzahm y cycper oBum mzazoBuma. KonauHo, ApyImITBEHN AUKCYpPC
,»OCHa)KMBamka I0jeAnHaNa’ KOjU 3aroBapa IoCTaBJbakbe CTyACHTA y IIeHTap o0pa3o-
Bama, 3aXTEBa MHIMBUIYaIN30BaHUjU MPUCTYN MOAy4YaBamy U Hajeko BehM cTereH
U3JIAKEY Y CyCpeT 3aXTeBHMa CTyJIeHaTa.

Kaxko Ou ce aziekBaTHO OATOBOPHJIO HA OBE U3a30Be, y BUCOKOM 00pa3oBamy ce
CBC BHIIIC YBOJIC U IIPUMCHY]Y JUTUTAIHE TEXHOJIOrHje. JJururaiHa TeXHOIOTHja uMa
n3y3eTHO MohaH MoTeHnujan 1a Tpancgopmuie BUCOKO oOpa3oBame, omoryhasajyhn
noBehame epUKaCHOCTH M €PEKTUBHOCTH PaJHUX MpOLEca, a Mo MOTPeOU U HUXOB
PEHUHIKEHCPHHT.

Kaza ce roBopu 0 IpHMEHH JUTHTAIHUX TEXHOIOTHja y 00pa3oBamby, CBaKa-
KO J1a M3y3eTHO B2)KHO MECTO MMa 00pa3oBame Ha jJajbiHy. M 0K je TpeHa pasBoja
e-00pa3oBama pacTao MocleHbUX HEKOJIHMKO JICLICHHU]a, TTOCEOHO Y CEKTOPY BUCOKOT
obpazoBama, (Guri-Rosenblit & Gros, 2011), ca r1006anHOM €NMUAEMHjOM KOPOHA BH-
pyca oH je apacTu4HO yop3aH. VickycTBa M pUMepH 100pe Mpakce, Uiak, mokasyjy aa
Haj0oJbe pe3ynTaTe Jajy CUCTEMCKa pelliekha MOIYT CHCTEMA 3a YIIPABJbABE YUCHEM
WA BUPTYEITHA OKpYXKema 3a yueme (Rapanta et al., 2020).

Jlpyru TOMEH TEXHOJIOMIKOT pa3Boja y (BHCOKOM) 00pa3oBamby, KOjH J0KHUBIba-
Ba J[paMaTH4aH PacT y MOCJEImbUX HEKOJIMKO TOJMHA U TIPEe/ICTaBIba je/IHY O Hajrep-
CIMEKTUBHUjUX TpaHa, jecTe WHTepHeT crBapu. WHTepHeT crBapu (eHri. Internet of
Things, y namem TekcTy kopuctuhe ce n akponuM loT) mpencrapiba TEXHOJIOIIKO
pelemke MmoBe3nBama ypehaja Koju uMajy MPHUCTYIT HHTEPHETY Y HH()OpMAIIHOHE CHC-
TeMe, 9UMEe ce OCTBapYyjy OpojHe (pHHAHCH]CKEe W MaTepHjajHe yIITene U yOp3aBajy u
TM0jeIHOCTaBalbyjy pajHu mpoliecu. [IpuMeHa nHTepHeTa CTBApH Y BUCOKOM 00pa3o-
Baby je MOCIeIBbHX rojiHa cBe Beha, ¢ 003upoM Ja pesynrupa nosehaBambeM Herose
edexrtuBHOCTH 1 eukacHocTH (Asseo et al., 2016; Zalewski et al., 2017).

VY pany cy mpuKazaHe OCHOBHE KapaKTEPHUCTHKE W KOPHCTH O] TEXHOJOIIKH
MOJPKAaHUX OKPY)KEeHa 3a YUCHhe U MHTEPHETa CTBapH y 00pa3oBamy, Kao U Mperies
pesynrara HCTpaXKuBama 0 €(eKTHBHOCTH BUXOBE PHMEHE Y BUCOKOM 00pa3oBamby.
V pany je kopuniheH MeTo/] aHaIM3€e caapikaja TOCTYITHE HayqHe JIUTepaType U TeXHU-
Ka aHaJM3e U CHHTe3e. Y 3aBpIIHOM JIey pajia ce pa3Marpajy HajBayKHHja NHUTaba U
M3a30BU Y BE3U ca NPUMEHOM OBHUX TEXHOJIOTHja, KA0 IITO je KOMIIETEHIINja JbYICKUX
pecypca 1 MoITOBAakE IIPUBATHOCTH U 0e30€THOCT MoaTaKa.
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E-OBPA3OBAIE M CHCTEMH 1 OKPYIKEIbA 3A
YIIPAB/bAIGE YUEIBEM

[Mocnenmux neneHuja Mpoaop e-ydema Ha TPXKHUIITE (BUCOKOT) 00pa3oBamba
pacre - mpepacra J10 IUPOKO PACIPOCTPAEHE YCIyre TOTOBO CBUX YHHBEP3HUTETA HA
ceety (Downes, 2005), ueMy MopaMo J0IaTH U MIEPHO O3HAYEH MaHIECMH]OM KOPOHA
BUpYcCa, KaJia je 00pa3oBame Ha JJaJbiHY Ha CBUM HUBOMMA M Y CBUM cepama 00pazo-
Barba LIMPOM CBETA MOCTAJI0 UMIIEpaTuB. JJururaine TeXHOJIOTHje cy Tako omoryhu-
Je npemolnhaBame pazIMuUTHX TPaHUIA Yy 00pa3oBamy: reorpackux, QpU3NYKHX,
JPYLITBEHHX, T1a ¥ Je3NYKHUX U KYJATYpPHHX.

E-o0Opa3oBame je cucteM COPTBEPCKHX pellickha KOja MOMaXy YUCHE Y KOME CY
CTyAEHT (1oJa3HuK) U npodecop (MHCTPYKTOp) GU3HUYKH YIa/beHH, TaKo Jia CTYIEHT
CTHYE 3Hahe 0e3 TUPEKTHOT KOHTAKTa ca HACTaBHUKOM, y BpEME U Ha MECTy Koje My
oxarosapa (Rosenberg, 2002).

[Mocroje paznuunT OOIUIM U HUBOU e-00pa3oBama (0e3 (pu3nYKor KOHTaKTa,
MIPEKO T3B. XUOPUIHUX CHCTEMA, JI0 OHUX KOJ KOJUX CE€ CaMO MaJli JIeo 00aBJba IyTeM
HOBHX MelHja U TexHosoruja). Takolje, mocToje U pa3inyuTa OKpyKemha y Koja ce e-
oOpazoBame cmerita (hopMaiHo 1 HehOpMaITHO) U Pa3InIUTH HUBOU 00pa30oBamba Iie
ce npuMemyje. Konauno, anatu u atgopme 3a e-00pa3oBame MOTY OMTH OeCIUIaTHA
1 OTBOPEHH 32 HIMPOKY YHOTPeOy MK KOMEPIIMjaIHH.

Y oBoM paay 3aapkaheMo ce Ha TEXHOJIOIIKU MPOJIPKAHUM OKpYKEHhHMa 32
yueme, KOjU Cy CIIeIHjaIn30BaHl CUCTEMHU, TIaT(OpMe WU aITHKAII]je TU3ajHUpaHH
3a e-o0pa3oBame. IbUxoB 3a7aTak je OINoOHAIIAke OKPYKEHha 32 yUermhe U3 (PU3HUKOT
CBETa U aKTUBHOCTH KOj€ CYy Y HeMy JOMHHAHTHO 3aCTYIUbCHE: JIeJbeHhe, pa3MeHa,
CTBapame U MPUMEHA 3Haka, KOMyHHKaIMja 1 MHTEPaKIMja 1 IPOBepa 3Hama. Y BUX
ce yOpajajy cucTeMH 3a YIIpaBJbame yueweM (eHr. Learning Management Systems -
LMS), BupTyenHa okpyxemwa 3a yuewe (eHr. Virtual Learning Environment - VLE),
CHCTEMHU 3a ympaBJbarbe canpkajuma (eur. Content Management System - CMS), Ta-
KO3BaHa ,,[TaMeTHA" OKpYyXKema 3a yuewe (eHT. Smart Learning Environment - SLE)
u ci. Pa3nuke cy MUHMMaJIHE U YeCTO 3aBUCE OJI KOHTEKCTa MPHMEHE, a MOHEeKa]| 1
0]l MecTa KopuIlhemha TepPMUHA: BUPTYEITHO OKPYKEHE 32 YUeHe je TePMUH KOjU ce
yenihie kopuctu y EBponu u A3uju, a CHCTEM 3a yIpaBbambe yuctheM y CeBepHO]
Awmepury.

Wnak, noTpeOHO je HapaBUTH Pa3iUKy H3Mely crenujaan30BaHuX peniema u
wiathopMu o1 e-00pa3oBama y IIHPeM CMHCTY (M3Meljy oCcTalor u O OHOT Koje ce
10 XMTHOM IIOCTYIIKY pa3BHjajo y BpeMe pacta nanjaeMmuje Bupyca). [IpBy rpymy ka-
paKTepuIle CTPATEeIIKH ¥ CUCTEMCKH IIPUCTYII e-00pa3aBamby U Kpeuparmbe OKpYKEHmha
koje he Ha jenuHCTBEHO] OHNIAjH uIaTGopmMu oMOryhuTH CBe eneMeHTe MojyvaBarba
KOjH ce O ce IPaKTUKOBAIIM y PEaTHOM CBETY: IPEHOC U JIeJbCH-E 3Haha, HTEPAKIH]ja
U KOMyHHKanuja (y3 o0aBe3He CHHXPOHE aKTMBHOCTH), MPaKTUYHA NMPUMEHA 3Hamba
U MEXaHU3MH TpoBepe HayudeHor. Ko e-00pa3oBama y HMIMPEM CMHCIY OBO HE MOpa
OWTH Ciy4aj - He KapaKTepHIlle ra CUCTEMCKH IPUCTYII, Beh ce ajlaTé KOpHUCTE I10 I10-
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TpeOu u mpedepeHITHjH KOPUCHUKA (YMECTO jeIMHCTBCHE IaT(opme, KOPUCTH CE HU3
ajara 3a OHJIQjH HAcTaBy 3a Pa3lIMUYHUTE IpPEIMETe, Nla U aKTUBHOCTU YHYTap jeJHOT
MpeaMeTa, MTo oHeMoryhyje jeJMHCTBeHY 0a3y mojaraka 3a npaheme HampeTKa CTy-
JIcHaTa); KOMyHHUKAIlHja MOXKe OUTH U aCHHXPOHA, TOK HHTEpaKInja u3Mel)y cryaenara
HUje o0aBe3Ha.

CucTeMH U OKpYKEHba 3a yIPaBJbamkbe yueHheM oMoryhasajy MpUCTYIT MHUPOKO]
JIeTIe3N aJlaTKH KOje MOYKeMO TIOJISITUTH Y JIBE HauellHe TpyIie: ainaT Koju omoryhasajy
AKTUBHOCTHU 0a3upaHe HA KOHCTPYKTHBHU3MY Kao TMOJA3MINTY YUCHa, KA0 IITO Cy KO-
MYHUKaIija, UHTEPAKIIH]ja, ICJbCHE U pa3MCHa calpikaja; U ajlaTh Koju ce 0azupajy
Ha aIMHUHHACTPATHBHUM aKTHBHOCTHMA - Tipahicka, eBalyallrje, aHaIu3e U CyMUPamba.

CuHcTeMH U OKPYKEHba 3a YIIPaBJhakhe YUCHEM TaKo OMOryhyjy:

—  HMHTEPaKIHjy, KOMYHHUKAIH]y U Capajiby: 3ajeJHIUIKY 00paay, Moauduka-
[Hjy U Kpeupame caapikaja, BoheHe AUCKyCHje CTyJeHaTa O]l CTpaHe Ha-
CTaBHHKA, MeljyCOOHO OLICHUBAKE CTYICHTCKUX PaoBa, CUCTEME 3a ayTo-
MaTcKo obaBellTaBame, e-oriiacHe Tabne uTil.,

—  CHHXPOHY KOMYHHKAIH]y (Y peaHOM BpeMEHY, a He OAroheHO), IyTeM BHU-
JIeo-TIpeHoca MpeaBama 1 BUACO-KOHPEpEHIH]ja (HEKU CUCTEMHU YKIbYUY]y
u yuenihe y TpOAMMEH3MOHATHUM BUPTYEIHUM OKPYKEIHbHMa 3a yUCHhe),

— yhpaBJbame CaApiKajeM: IPUCTYI U ymorpeda, TUCTPUOYIH]ja, ICIbCHE U
CKJIJIMIITEbE Cajpikaja (IUTUTATHUX MaTepujaia 3a yuerme U paj - HIIp.
BHJICO-CHUMAKa MpejiaBarba, e-yUOeHNKa U MyJITUMEIH]aTHAX cajpKaja) u
CTBapare HOBOT capiKaja,

— mnpaheme HampeTka CTyJeHATa W AJMUHHUCTPAIU]y: ayTOMATU3aIH]jy MPO-
Bepe 3Hama U eBUICHTHPAbE MOCTUTHYNA CTyIeHaTa, aHATUTUKY YUetha U
nporpeca (1o CTyAEHTY, TPYITH, TPEAMETY, TOTUHU UTIL. ).

VY cBeTy ce y BHCOKOM 00pa3oBamy 0€JexH pacT MPUMEHE CUCTEeMa U OKpY-
JKCHbA 32 YIIPABJbAKE YUCHEM 300T OPOJHUX MPETHOCTH KOje JOHOCE M IOCTYITHOCTH
OecrulaTHux penrema. Ca 100aIHOM eMHUAEMHUjOM KOpOHa BHpYCa, OHJIajH HAcTaBa y
BHCOKOM 00pa3oBamby 10CTaja je TOTOBO CBEIPHCYTHA.

MHOTH YHUBEP3UTETH IIUPOM CBETA KOPHCTE MOAYJIAPHO O00jEeKTHO OPH]jCHTH-
CaHO TUHAMHUYKO OKPYXKEHe 3a yuewe ,,Mymi™ (eHr. Moodle) - jenan o Hajmo3Ha-
THjuX OCCIUIATHUX CHCTEMA, Tj. OKPYXKCHa 3a YIIpaBJbame yuewheM. Jlok Mymni Hajeehy
npumMeHy uma y EBporu, Cakau (eHr. Sakai), Kineponaju (enr. Claroline) wiu bazap
(eHr. Bazaar) npeacTaBibajy NO3HaTa pelieha OTBOPEHOT KO/, KOja ce BHIIE KOPUCTE
y Cjeanmennm Ameprukum JlpkaBama.

Cucremu 3a ynpasibambe yUemeM (kao mTo cy ,,Canvas Network®, ,,Coursera®
n ,,edX*) Kopucre ce ¥ 3a peasu3alnjy MaCOBHUX OTBOPEHHX MHTEPHET KypceBa (CHT.
Massive open online course).> MacoBHH OTBOpPEHH KypceBH MpuxBalieHH Cy mIHpoM

3 https://er.educause.edu/articles/2015/6/six-trajectories-for-digital-technology-in-higher-edcation
(npuctymseno 8.11.2019).
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CBETa y BUCOKOM 00pa3zoBamy (kao u 'y HedopMaiHoM), Te je 10 Kpaja 2018. rogune
peructpoBato npeko 100 murona monasauka u 900 yHUBEp3UTETA KOjU Ta KOpHCTe.*
V nuTamy je Moaena OecriaTHOT MPUCTYNa KOMIUICTHHM YHHUBEP3HUTETCKHUM Kypce-
BHMa, TECTOBUMA, CTYJCHTCKOj 3aje/IHUIHU U ucnuTiMa. OBy MHHUIU]aTUBY TIOKPCHYO
je aMepHuKH YHHBEP3UTET MacauyyCeTCKH MHCTUTYT 332 TEXHOJOTH]Y, OMOTYHHBIIH
NPUCTYN XUJbaJaMa CHHMaKa CBOjUX KypCeBa, a MCTH TPEHJ Ipare JAPYrH CBETCKH
yuusepauretu (Jejn, bepkiu, Crendopa, bpayn, Konym6uja, moToM yHHBEp3UTETH 13
EBporie, A3uje u Aycrpanuje Ui, ).

Benuku 6poj uCTpakuBama MPUMEHE TEXHOJOMIKY MOAPKAHUX OKPYXKEHha 3a
yueHe Ha YHHBEP3UTETUMA [IMPOM CBETA YKa3yjy Ha MO3UTUBHE PE3yiaTare: MOTHBA-
1uja u 3a10BosbeTBO cryaenara (Kim & Frick, 2011; Harandi, 2015) u ymrena Bpeme-
Ha ¥ (PMHAHCH]CKUX pecypca 3a cTyneHTe u yHuBepsutere (Saleem & Rasheed, 2014).
[TyTeM OBHX TEXHOJOIIKUX OKPYKEHba ONAKIIaBa ce MPUCTYI MYATHMEIH]CKUM 00pa-
30BHMM pecypcuma (Phillips et al., 2012) u onakimaBa nHTepakiyja kako namely cry-
neHara, Tako u usmely npodecopa u crynaenara (Jones & Hosein, 2010). IlIto ce Tuue
e(EeKTHUBHOCTH yUCHa, ICTPAKUBAYN U IPAKTHYAPH TPUMEHE CHCTEMa 3a 00pa3oBambe
Ha naspuny [lejen n XuruHc Hanase J1a cy CTy/ACHTH KOjU cy noxalanu oHnajH ceme-
CTpe OCTBApPHMBAIN UCTE MM Yak 00Jbe Pe3yaTaTe Ha HCIIMTHMA HETrO CTYACHTH KOjH Cy
noxahasm HacraBy TpamunnonanHuM nyteM (Passey & Higgins, 2017: 22).

Jamu pa3Boj TEXHOJOIIKHX OKPYXCHA 32 YUCHE PE3YITOBAO je KpeHpameM
T3B. ,,JIAPUTOBAHOT OKPYXKCHa 3a yuewme" (eHr. Managed Learning Environment), xoje
Mpe/ICTaBIba BUPTYEIHO OKPYKCHE 3a yueHe Hajorpal)eHo aIMUHUCTPATHBHUM (yHK-
jama. DoKyc ce momepa ca Hieje CHCTeMa WM OKPY)KEHa 3a YUCHhe Ha KOHICTT
yhpaBjbama Iefe 00pa3oBHe ycraHoBe. Kopucre ce 3a aamuHucTpanyjy, npakhebe,
JIOKYMEHTOBAbhE, U3BCIITABALC Pe3y/ITara HACTABE U BOl)CHbe CBUACHIIN]E O HAIPETKY
y yuewy (Singh, 2006).

Ha HuBOY yHHBEp3UTETa, TUPUTOBAHO OKPYKEELE 3a yueHkhe oMoryhyje Boheme
U aIMUHHUCTPHPAe HHpOpPMAIIHja 0 KypCceBHMa, PECypCHMa, MOIPIIIH, KOOIePaIlHjH,
OLICHUBAIGY U eBaNyandju. Peniumo, GpakynTeT Moxe y KpaTKOM POKY Jia MPUKYIIH 110~
JIaTKe O CTOIMH OyCTajama ca CTyIuja 3a MOjeANHNA CMep, IITO CE MOXE TOPEIUTH ca
JIpYyTHM 3HauajHUM nonannma. Takohe je Moryhe Ha3uparn Harpeaak cTyJieHara Kpo3
Mojysie U KoMOMHYjyhu ra ca 1ofaTHUM IToAaIMa O CTY/IEHTUMA (3ar10CIeHOCT, eKO-
HOMCKH CTaTyc, MPETXOIHO 00pa3oBame). MH(popMaIuje 1001jeHe OBHM ITyTEM MOTY
JIOTIPHHETH CTBapamy OKPYKeHa Koje je (GOKyCHpaHO M Koje OJroBapa Ha moTpede u
npedepeHiuje cryneHara.

MHTEPHET CTBAPH Y BUCOKOM OBPA30BAKY

[Tox Tepmunom MuTepuer crBapu (y nasbem texcty MoT) moapasymesa ce cu-
cteM MelycoOHO TOBe3aHMX pauyHapcKUX ypehaja, MEXaHUUKUX WM JUTHTATHUX

4 https://www.classcentral.com/universities u https://er.educause.edu/articles/2015/6/six-trajectories-for-
digital-technology-in-higher-education (npucrymmpeno 8.11.2019).
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MallliHa, o0jeKara, >KHBOTHEbA WM JbYIU KOjU MMAjy jeIUHCTBEHE HICHTU(UKATOpPE
M CIOCOOHOCT J1a MPEHOCE MOIATKE MPEKO MPEXKeE, MPU YeMy HHUje HEOITXOJHA HHTEePAaK-
uja u3Mely Jbyau wim usmel)y yoseka u pauyHapa.

NoT omoryhyje noctusame uaecHTU(GUKAIM]C, TPACUpamka U yIpaBbamba CTBa-
pHMa Koje Cy IOBe3aHe Ha MpeXy u oMoryhyje KOMyHHKaIjy u3Mel)y Jbynu, Jbynu u
ypehaja, ypehaja u ypehaja (Chen et al., 2014; Francisti et al., 2020). Cmarpa ce na
ce 3axBJbyjyiiu OBOj TEXHOJIOTHjH J10JIa3U JI0 HOBE MHIYCTPHjCKE PEBOJYIHjE, TC je
y QOKyCy Makime HHIYCTPUjCKUX, aKaIeMCKUX U 0OPa30BHHX KPYroBa MOCICAHHX
necerak roquna (Du et al., 2021). Omoryhyje ce nabHHCKO MPUKYIIJbAkhE U pasMeHa
nojiataka Koju ce HakoH 00pajie MOTY KOPHCTHTH 3a YIPaBJbahe PA3THUUTHM (HH3HY-
KUM MapaMeTpuMa (HIIp. TeMIepaTypa, BIaKHOCT Ba3layxa), MPeay3uMambe pasindn-
TUX aKiyja (HIp. cliakbe 00aBelTemha opeljeHoj TPy KOPHCHUKA Y CIIy4ajy HEKOT
0e30eJTHOCHOT MJIM 3][paBCTBEHOT MpobiemMa UT/.), npaheme pa3Boja KOMIUIEKCHUJUX
HHTepaKIfja y cucremy (HIp. npalierhe HampeTka y caBiagaBarmy TPpajnuBa WIH Be3e
n3Mel)y HampeTka u nmpucycTBa HactaBu uTi.). Pactyhu Opoj ypehaja koju cy mocranm
JICO JKMBOTHE CBAKOMHEBHHIIC TOMPHHOCH OP30j SKCMAH3MjH TEXHOJIOTHje WHTEpHE-
Ta cTBapu. [Ipouemyje ce aa he Opoj ypehaja mo cTymeHTy OUTH Of MET JO JCCET:
naMeTHH TeneoHH, TabIeTH, JaNToN padyHapH, KOH30me 3a urpe, GputHec ypehaju,
MaMEeTHH HAKUT, HEMPCHOCHBH ypehaju Kao IMITO Cy MaMETHH TENICBU30PH, OCKUYHE
CIIyIIAJIMIIC ¥ 3BYYHUIIH, CKPAHU KOjU ce Hoce Ha riaBu (Aldowah et al., 2017).

3axBasbyjyhu cBojum mpenHoctuma, MoT cBe ce BuUIllE KOPHCTH Y MHOTHM
cdepama JbyJICKe JICNAaTHOCTH, 1a U y oOpa3oBamy. [IpeqHoctn cy OpojHe: cMambeme
TpoIIKOBa, MoBehame KBATUTETa )KHUBOTA MMOjeIHHAIA, MOoBehamke KBaTUTETa 3APaBCT-
BEHUX yCiIyra u BUId HUBO Oe30eqHoctH (Aldowah et al., 2017, Mishra et al., 2020).
Cae je Bule nHauIMja na he mberosa NpUMeHa TOHETH HE caMo yIITese u3 nosehame
edukacHOCTH Beh M CYIITHHCKE MPOMEHE y BUCOKO 0OpaszoBame. bpoj nHcTHTYIHja
BHCOKOT 00pa3oBama IUPOM cBeTa Koje yBome MoT TeXHOMorujy pacte u3 rofiuHe y
ronuny (Aldowah et al., 2017; Wakim & Mershad, 2018), a ca mojaom enuaemuje
KOpOHa BHpyca oBaj TpeH/ je jour Bumu (Mircea et al., 2021).

Baxan pazinor pacryhe npumene MoT texHomoruje y oOpa3oBamy cy mare-
pujaiHe U GpuHAHCH]CKe yiuTeae (€peKTHBHO KopuIThemhe MpocTopa 3a yUene - yuu-
OHHIIA, YUTAOHUIIA, JTAOOpaTOpHja M TIPOCTOPA 3a JOTUCTHYKY MOAPIIKY: PECTOpaHa
1 MEH3H, (pUTHEC IeHTapa, MapKuHra, caia 3a npojekuuje u ci.). [loqanm mory ourn
kopuheHu 3a KOHTPOITY eHepreTcke moTportimke. Ha mpumep, Ha Yausepsurery y To-
PHHY, HEKOJIMKO CEH30pa je MOCTaBJbeHO y yYHOHHIAMa, Jlaboparopujama, CTYICHT-
CKHM co0ama y JIOMOBHMA M y OHONHOTEIM a Mepe TeMIeparypy, BIAKHOCT Ba3my-
Xa, YIJbeH-IMOKCHU]L ¥ jaurHy cBeTiocTr. OBHM nofany omoryhasajy naeHTHUKaujy
yaobHocTH y mpoctopuMa yHuBepsurteTa (Bagheri & Haghighi Movahed, 2017). MoT
HY/IM CpEe/ICTBA 3a (hMHA MOfICIIaBaha CHCTeMA 3a KITMMATH3aIlH]jy U rpejambe, oMoryha-
Bajyhu na ce npocropuje y kammycy Oyay komdopHe y3 MUHHMYM TpolnkoBa. Cucre-
MH 32 KOHTPOIIYy OKPY)KEHha 3a BEJMKE HCTPAKUBAUKE MPOCTOPE CE YSCTO MPUMEELY]Y.
Tu cucTeMH OOHYHO MPAaTe U PETYIHIIY TEMIIEPaTypy, BIAKHOCT, KBATUTET Ba3lyxa,
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KpeTHe U MHOTE JIpyre (hakTope. Pe3yararu oBux Mepema ce KoprcTe 3a morpede 6e3-
0eIHOCTH, eHepreTCcke e(UKACHOCTH 1 UCITYEhCHha TPOTIHCA.

NoT omoryhyje na yHUBEp3HUTET MMa MOTYRHOCT /1a MOHYAM HOBE CTY/ICHTCKE
cepBuce u yHanpenau Beh nocrojehe. Ilpumepu cy, nopexa ocraor, kopuirheme Gur-
Hec ypeljaja niin maMeTHUX HakuTa 3a npahiermhe HHANKAaTopa 3paBba CTyCHATA, CH-
CTEeMH BHJICO-Ha30pa 1 ymoTpeba ypehaja 3a aeTekiujy auia, KOHTpoia yaacka, oc-
BETJbCHA, MOTPOIIEHE CNCKTPUYHE CHEPruje. 3paBibe 1 0€30€MHOCT CTyAeHATa MOTY
ourtu yHanpehenn y3 momoh HocuBux ypehaja, Bumeo-Haa30pa u JeTeKTOpa TuMa Win
Barpe. KonekTiBHA aKTHBHOCT CTy/ICHATA Y YYHOHHI MOXKe OUTH mpalieHa Mepemem
MpOMEHa y TEMIIEPaTypH, MPOICHTa YTJbeH-THOKCHIA U HHBOA OyKe.

VY ogHOCY Ha CBE acMeKTe yKJby4YHBama HOBUX ME/IHja M TEXHOJIOTHja y o0Opa-
30Bam-€ MHTEPHET CTBApH je Hajmiaha, au 1 HajOoprka qucnuruinHa. tberosa npumena
Yy BUCOKOM 00pa3oBamby Iocraje HeMuHOBHa OyyhHOCT 300T noBehama e(uKacHOCTH
U epeKTUBHOCTH 00pa3oBHOT mporieca. J[oia3u u 10 moOobIIama APYIITBEHOT, KyJ-
TYPHOT M 3/]paBCTBEHOT CTaba CTyACHaTa. Pesynrar ucTpaxkuBama edekara mpruMeHe
WoT rtexuosnoruje Ha YHuBep3uTery y Topuny y Mranuju mokasaiu cy 1na Jojias3u 10
CMambeHkha TPOIIKOBA, yIITene BpeMeHa, mosehama 6e30e1HOCTH U YIOOHOCTH Kao H
MepcoHam3aIuje yucma u nosehama konadopaimje (Bagheri & Haghighi Movahed,
2017). Crynunja edekara nmmiemenranuje MoT texnonoruje Ha Yuysep3urety y by-
Kypemty y PymyHuju ykasyje na jonasu g0 nosehama KBaJIMTETa HACTaBE U yueHa
Kao U Ha MHTEPOPTraHU3aIlMjCKy MOBE3aHOCT Ha yHUBep3uTety (Mircea et al., 2021).

[Mopen 6pojunx moryhnoctu xoje MoT Hyan y nmpakcama Hajg3opa U KOHTpOJIE
CHT'YPHOCTH U 06e30eTHOCTH Ha YHUBEP3UTETUMA, FbUX0BA TPUMEHA CBe BHIIIe 0OchaBa
Yy KOHTEKCTy y4yema. Hajsehu moreHumjami oBe TEXHOJIOTHjE JIeXkKe Yy HUXOBO]j MPH-
MeHH y HacTaBHOM mpoiiecy. Hajnepcnektusauju NoT ypeljaju 3a nmpumeny y odpa-
30BHOM TIporiecy cy ypehaju 3a BUPTyesHy, I0jadaHy MM KOMOMHOBaHY CTBapHOCT
Kao u ypehaju 3a amantupano yuewme, mely kojuMa cy ypehaju 3a neteknujy iuia u
ouomeTpujcka Texnonoruja. JJobap npumep je mpumeHa ypehaja 3a OMOMETpHKY JIHIIA,
Koju MMajy moryhHocT oapehuBama yK/bydeHOCTH CTY/ICHTa TOKOM y4eHa Ha OCHOBY
aHaNM3e M3pa3a BHHXOBUX JIHIA - PEMO3HABALE 3aNHTEPECOBAHOCTH, OYIICBIbCHHA,
n3HeHal)eHOCTH WK Mak 30yHhEeHOCTH Ha JHIY CTY[ACHAra; Jaocane U GpycTpupaHo-
cTH, Te 0OehaBajy 3Ha4ajHe OMakKe IpeMa HHAMBHUyann3auju yuema (Dewan et al.,
2019; Francisti et al., 2020). Y okBupy Tora ce KOPUCTH U CUCTEeM mpahicwma 04ujy
CTy/IeHaTa Kako OH ce YTBPAUIO KOIHKO AYro U THe CTYACHTHU INIeNajy u KOJHKO Tpe-
nhy, y IHJby OTKpHBama BUXOBE 3aMHTEpecoBaHOCTH M naxme (Latini et al., 2020).
bromMeTpujcka TEXHOJIOTHja Y aHAJMTHUIN YYCHha YKIbydyje ofpeljuBame OTKyIaja cp-
114, MPUTUCKa, TEMIIEPAType U pyrux napamerapa. Kao npuMep Moxe ce HaBECTH HC-
TpaxkuBame crpoBeieHo Ha 100 yueHHKa KOjU Cy MPaTUITH HACTABY MPUPOIHUX HayKa
y Kunn, mytem mpahema 6nomerpuke KopuinhiemheM TaMeTHUX HapyKBHIA, HA OCHOBY
YHMjUX pe3yiTara je yCTaHOBJLEHO Jia MIOCTOjM 3Ha4YajHa IMOBE3aHOCT M3Mel)y BUXOBUX
OromMeTpHjcKHX Hallaza u rnepdopMaHcH Koje cy Nmokasanu Ha ucnutimMa (Zhang et al.,
2018). ®opTenbaxep je Ha OCHOBY HU3a HCTPAXKKMBaka yka3ao Ha obchasajyhe usriene
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MPUMEHE CEH30pPHE TEXHOJIOTH]E 32 HHACHTH(HUKAIIM]Y ICHXOCOIHjaTHIX mapamerapa
y nnwiby yHanpehusama yuema (Fortenbacher et al., 2019).

Pa3Boj ypebhaja 3a BupTyesHy, nojayaHy WJIM KOMOMHOBaHY CTBApPHOCT OMO-
ryhyjy ynajbeHo mpHCyCTBO Ha BexxOama u tabopaTtoprjama, 00HIacke HempUCTymad-
HUX, CKYIHX U yIaJbCHUX JOKAIMja U YBS)KOABAhE CII0KEHUX HITH TEIIKO H3BOJbUBHX
AKTUBHOCTH 3a yuere. CTYIeHTH, PEIIMO, BHIIIC HE MOPajy OUTH MpUCYTHH Y abopa-
Topuju rpu u3Bohemy HaydHux excriepuMenara. MoT ypehaju nosesyjy excriepuMeHT
U HHCTPYMEHTE Ha HHTEPHET, 1 oMoryhiaBajy ynajbeHy KOHTpOJy U Hax3op. Heka Tex-
HHUYKa pPellietba 3a Pajl y BUPTYCITHUM JTabopaToprjama’ MpecTaBibajy KOPUCHA U TIPH-
CTyIa4yHa CpelCTBa KOja MMajy MOTYRHOCTH Jla Mepe yOp3ame, CUITy, YTaOHy Op3uHY,
CHAary MarHeTHOT T10Jba, IPUTHCAK, HAIMOPCKY BUCHHY U TEMIIEPATYPY.

ITo MeTacTyauju aHaIM3e IPHMEHA BUPYTEIHE U M0jayaHe CTBAPHOCTH Y 00pa-
30Bamy, Y K0joj je mpoyueHo 135 mpumepa (Vlachopoulos & Makri, 2017), mokazaio
ce Jia je JIOUUIO 0 ONAKIIAHOT YYeHha U pasyMeBama CIOKCHUX MPOCTOPHUX CTPYK-
Typa ¥ (QyHKIIHja: TEOMETPH]CKH OOJIUIHM, XEMH]CKE CTPYKTYpe, MEXaHHWKa, aCTPOHO-
MUja, aji ¥ aHaroMuja. Benauku Opoj cTyauja ykasyjy Ha eHTy3Wja3zaM CTy/leHaTa jJa
ce yKJbyde y HacTaBy M BHIIE 3a/I0BOJBCTBA IpH yuemy (Dutta, 2015). McTpaxuBama
Mmokasyjy na je mamheme cajipikaja BHUIIC y3 HMCKYCTBO IIYTEM IOjadyaHE CTBAPHOCTHU
HEro TpaJMIMOHAIHUM ITyTeM: Bunuennu u capaanuny (Vincenzi et al., 2003) u Ba-
JUMOHT 1 capanuuim (Valimont et al., 2002) mokaszanu cy aa ce CTYICHTU KOJU CY
YUIIM O aBUOHCKUAM TypOHHAMa y3 aCHCTCHIIM]y MojayaHe CTBApPHOCTH MOTY JeTalb-
HHje MPUCETHUTH CaJpKaja Y OMHOCY Ha CTYNCHTE KOjU Cy YUMIIM MYyTeM TEKCTa WIIH
BHJICO-MaTepHjaa.

NoT TexHOMOrHja MOXKe Ce KOPUCTUTHU 338 KOMILICKCHHU]H TIECAATrOIIKH HaI30D.
Taxko ce omoryhaBa pazymMeBame HaBHKa CTYJACHTa TOKOM yueka mpahiermheM Harpeno-
Bama Kpo3 JUTUTATHE HACTaBHE Marepujaie. [locToje pasnuiuTi MpUMEpH MaMEeTHHX
NoT ypehaja xoju ce y Te cBpxe Beh naHaC KOPUCTE HA YHUBEP3UTETUMA: C-KEbUTC
U TabNeTH, CCH30pH Y XOJHHUIIMMA, yla3nuMa, YYHOHUI[aMa, GUTHEC U JPYrH HOCHBH
ypehaju, kamepe, mameTHu ekpanu u ci1. (Mishra et al., 2020; Mircea et al., 2021). Crty-
JICHTH MOT'Y OMTH MHIUBHyastHO ipahenu npeko guTHec ypehaja koju mepe puznuke
napameTpe Kao LITO Cy MyJC, TeIecHa TeMIeparypa, HUBO KHCCOHHUKA, MM HHIUBH-
JIyaJlHUM rajieTiMa KOju MOTY Jla Mepe MOXK/IaHe Taace CTYICHTa U KOTHUTHBHE aK-
THUBHOCTH TOKOM 4aca. [Tomaru ce, yKOIHMKo Cy TOCTYIHH U 00OPEHHU, KOHAYHO, MOTY
YKPIITATH ca NMpo(uIInMa T0jeIMHAYHUX CTyACHATa KaKo O ce YOUHIIe 3aKOHUTOCTH
y yuewy. PaxyareTn Mory KOMOMHOBATH HH(OpPMaIIMje Koje IPUKYIUbajy ca ypehaja u
JPYTUX U3BOpA ca IIUJbeM npeaBubarba akaJeMCKOT HalpeTKa CTyeHaTa i HACHTH(H-
KOBama NpOOIEeMaTHYHHX MOIPYYja U PH3HKA O] HCIPIJbHBAbA.

VipaBo y JOMEHy pa3Boja 0Opa30BHOT mpoieca U mosehama HCXoa yuermha
peduextyje ce Hajehu nmorenujan MoT Texnonoruje. CBe je BHIIC HHIUIHM]A 1a CC
0BO MOXKe OCTBapuTH KoHBepreHiujom MoT TexHomoruje u cucteMa 3a yrpaBJbarbe
yuemweM (Wakim & Mershad, 2018). Ha npumep, ypehaju 3a gerexiujy auma u 6uo-

5 Huop. PoketLab u Lab4U
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METPH]CKO TPEIIO3HABAKE CE PA3BHjajy Kao CPE/ICTBa 3a 00e30ehuBame upeHTuTeTa y
CHUCTEMHMa 3a OHJIajH 00pa3oBame, IITO YKIbY4Yje KOHTPOJY MPHUCTYIIA OHIAjH 00pa-
30BHUM cajapkajeM (Montgomery & Marais, 2014), ka0 u 3a IETEKIHMjy UICHTUTETA
cTynenTa (MoTBphuBame 1a Cy JbyAu KOjU YIECTBY]Y Y aKTHBHOCTHMA HA HACTABH HITH
KOjH TOJIaKy UCIIUT 3aucTa npujaBibeHn cTyaeHTn) (Valera et al., 2015; Hernandez et
al., 2008; Apampa et al., 2010).

KoMmOuHOBameM OHOMETPHjCKE ICTEKIIHje NIl Ca CHCTEMUMa H OKPYXKEHhUMa
3a y4eHhe MOXKE CC OJPEAUTH HUBO HAa KOME je Ipyla CTy[eHaTa yKJbydeHa U TPOIYK-
TUBHA Ha OHJIajH HacTau (Timms, 2016), a MOXKe ce MPATUTH ¥ HAITPEAAK 110jeJHAY-
HHX CTy/ICHATA.

CAI‘JIE}IABAH»E MOTI'YRUX U3A30BA U PU3UKA

Pa3Boj 1 mpaBuITHA MPUMEHA TEXHOJIOTH]C YBEK j€ ICTCPMHUHUCAHA KBATTUTETOM
JbynCckuX pecypca. [IyTem HH3a eMIMpPHjCKHUX CTyAHWja je TMOKa3aHo, HAa MpUMeEp, Ja
Mepa y K0joj CHCTEMH U OKPY)KeHa 33 YIPABIbakhe YUCHEM MOCTHIKY JKEJbEHE HCXO/C
o0pa3oBara 3aBHCH OfT KOMIIETCHIIH]ja IHXOBUX KOPHCHUKA - CTy/ICHATa, HACTABHHKA,
ajM W aJMUHUCTPATUBHOT 0coOJba yHuBep3urera (Wan et al., 2008; Rienties et al.,
2013; Terds, 2016). Yan u capaJHUIM Cy UCTPAXKMBAKHEM Ha IMOMYJAlMjU CTYICHTA
KOjH Cy y4YEeCTBOBAJM y OHJIQjH CTyAHMjaMa MOTBPAUIH Ja KOMICTCHIIH]je H UCKYCTBO
y pajy ca JUTHTATHAM ME/IHjUMa Y BUCOKOM 00pa3oBamy JOBOJIC /10 BUIIHX edekara
yuemwa (Wan et al., 2008). Kaga cy y muTamy HaCTaBHHIIHU, ITEAArOIIKa 3HAKA JSIHAKO
Ccy OMTHA KOJIMKO U TeXHUYKO-TexHOoIka (Gros, 2016; Borup & Evmenova, 2019).
Crora ce Hamehy muTama KOMIIETEHIN]a JbYCKUX pecypca 3a aleKBaTHY U CYTYpHY
MPUMEHY OBHX TEXHOJOTH]a.

Juneme y Be3u ca TUM Ja Jii he YHUBEP3UTETH Ka0 MHCTUTYIHjE CTBapama
[INPEHa 3HAKba Y KOjEMa Ce 0Ba TEXHOIOTHja MPUMEHYje UMATH a/ICKBATaH KarmauTeT
JbYICKHX pecypca, Aa u he oOpa3zoBaré JOBOJBHO KOMIICTEHTHHX KaapoBa Koju hie
OUTH CIIOCOOHU J]a KOPUCTE OBY TEXHOJIOTH]Y, T Ja ju he 00pa3oBaTH MOTCHIIU]ATHE
JUzIepe 3a yBoljeme oBe TexHomoruje y oyayhHocTu, Mopajy ce y3ery oo3up (Du etal.,
2021). Besnmkum J1esioM oJiroBop Ha oBe auseme Bpaha ce Ha o0pa3oBame: 3a yCIelHy
MMIUIEMEHTAIIN]Y OBHX TEXHOJOTHja HEOMXOIHO je moBehame cBecT U nHpOpMHUCa-
HOCTH JBYJCKHX Pecypca O TEXHOJOMIKMM TPEHIOBHMA, CHCTEMCKA, KOHTHHYHpaHa
00yka HaCTaBHHKA M UMILUICMEHTAIIMja CHCTeMa HarpaljuBama.

U nopen MO3UTHBHUX CTPaHa HKETOBE MPUMEHE, MOpa Ce UMAaTH y BHIY 72 je
MHTEPHET CTBAPH jOII YBEK Y PENaTHBHO paHoj (a3u pa3Boja M HEroBa MIMPOKa MPH-
MEHa y BHCOKOM 00pa3oBamy TEK ce odekyje. [lapanenHo ca BeroBoM M MPUMEHOM
CHCTEeMa 3a YIPaBJhabC YUCHEM, jaBJbajy CC U MUTamkha U AWIEME y BE3U ca YIoTpe-
0om mozaraka U MHpOpManuja kKoja ce reHepunry u oopalyjy. OBuM TexHoJIOTrHjama
Oenexxe ce M HaAINEAajy MOAAM O yderily CTyJeHaTa, (bUXOBUM HHTEICKTYaTHUM
CMOCOOHOCTHMA, KpeTamy, KOMYHHKAIIMOHHM O0paciuMa M KOHTAKTHMa, BPEMCHY
NPOBEACHOM y Kopuihemy OHJIAjH cajpikaja, 3APaBCTBEHU M (HU3MUYKH WHIUKATOPU
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W HU3 JPYTHUX, JUYHUX mojaraka. [lofaiu ce Mory IpaTuTH, YKPIITATH, aHATU3HpPATH
M apXHMBHUPATH ca IiJbeM yHanpelewa negaromkor paaa u Beher npunarohasama uH-
JMBUyaTHUM NOTpebama cryaeHata. Mako je ounrieiHa KOHCTPYKTHBHA CTpaHa yIio-
Tpebe OBUX TMOJaTaKa, MOCTOjH JuieMa Oko MOryhix HeraTmBHuX acmekara. [Ipemma
cy yoOuvajeHe Mepe MPEeBCHIIM]e KOje ce Hy/Ie CTYJCHTUMA rapaHIlfja MPUBATHOCTH U
3aIITUTE MOfIaTaKa, BAKHHUjE MMUTAKE KOje Tpeba MOCTAaBUTH j€ Ja JIH CY CTYIACHTH TalH
CarTacHOCT 3a MPUKYIUJbAkhe TAKBHX IMOJIaTaKa, y KOje CBPXE je Ta CarmacHOCT Jara
J1a JI1 ¢y MH(POPMHUCAHH O 3AIITUTHUM Mepama.

U3 tux pasnora he y OynyhHocTu Outi moTpeOHO a ce u3Haly pemniema y Be-
3W ca MpuBaTHOIINY, 3amTUTOM, Oe30eaHonIhy U curypHoinhy nogaraka (Aldowah et
al., 2017; Letting & Mwikya, 2020). OBo mocieguuHO OTBapa M MHUTaba MOBEpEHa
Ha Koja he BuCOKOM 00pa3oBamy CTy/IEHTH Ka0 KOPHCHHIIM, JId U APYIITBO y IEIIH-
HU yKazatu. Tpeba ocuryparu cMepHuIe Koje he TociyuTH CBUM Cy0jeKTUMa KOju
YUYECTBY]Y y M KOjU KOPHUCTE HHTEPHET CTBapH M MoBehaTh HUBO CBECTH Kako OW ce
CIIPEYNIIO HapyIllaBame 6e30eJHOCTH, IPUBATHOCTH U CUTYPHOCTH. OBO TPEACTABIbA
3HauYajaH M3a30B jep je MOTPEOHO BEIMKO UCKYCTBO Y PUMCHH OBHX TCXHOJIOTH]A, 11a
Ce CHT'YPHOCHH MPOITYCTH TEK Ca BPEMEHOM U MPAKCOM OTKPHBAjY.

JAKBYUYAK

V pany cy npHKa3aH{ aKTyeJIHH TEXHOJIONIKH TPEHIOBHU pa3Boja BUCOKOT 00pa-
30Bamba (MOT TEXHONOTHje M TEXHOJOIIKH TMOPIKaHa OKPYKEba 3a yueHe), KOjH Io-
TBphyjy MHOra npenBul)ama o pa3Bojy obpasoBama. tbrxosa npuMeHa u yapyKuBame
nokpehy apaMaTuyHe MPOMEHE Yy YCIOBHMaA Y KOjUMa ce BUCOKO 00pazoBarbe OJBHja,
BesinKe (DMHAHCHjCKE W MaTepHjaliHe YIITe[e U 3HauajHo rnoBehame euKacHOCTH 1
nepdopMaHcH mporeca y BHCOKOM 00pa3oBamy. BepoBaTHO HajBaKHHje MPOMEHE
MpaKce BUCOKOT 00pa3oBama Koje OBE TEXHOJIOTHje oMoryhasajy cy oHe koje omoryha-
Bajy mpriiarohaBame HaCTaBe HHIMBUIYATHUM TOTpebama cTyeHara. Mnak, mpomMeHe
ca coOOM JJOHOCE M M3a30Be, 1a U PH3HKE.

Pa3Boj 1 mpaBuITHA MPUMEHA TEXHOJIOTH]C YBEK j€ ICTCPMHUHUCAHA KBATUTETOM
Jbynckux pecypca. Crora ce Hamehy muTama na i he YHUBEP3UTETH Ka0 MHCTHUTY-
[Mje CTBapama W IIMpPeHa 3Hakba y KOjUMa CC OBa TEXHOJIOTHja TPUMCHYje MMaTH
aJIeKBaTaH KalaluTeT JbYJACKUX pecypca. Perema Tpeba MOTPaKUTH Yy CHCTEMCKOM,
KOHTHHYHPAHOM 00pa30Bamy U 00YIIH CBUX JbYICKHX PECYpca aHIa)KOBAHUX Y TH3a]-
HUPAakY, OJpKaBamby U peanu3alijd UCTPAKUBAYKO-HACTABHOT MPOIECa Y BHCOKOM
00pazoBamy.

C 63upoM Ha TO J1a Cy y MUTaby TEXHOJOTH]E KOje KOPUCTE BeOMa JICITUKATHE,
JMYHE MOJIaTKe KOPHCHHKA, BHCOKO 00pa3oBame Mopahe ma u3Halje periera y Be3u ca
puBaTHOIINY, 3amTHTOM, Oe30eanoIhy u curypHorhy (Aldowah et al., 2017), a ona
Ce cacToje Ol OCMHUIIUbaBaa a/ICKBATHE PETYIATHBE M MOJU3akha CBECTH U elyKallnje
KOPUCHUKA M IPYIITBA O IATHM H3a30BHUMA.
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TECHNOLOGICAL TRENDS OF
HIGHER EDUCATION DEVELOPMENT

Summary: The aim of this paper is to present and analyse the Internet of Things and Technology-
Supported Learning Environments, which represent current technological trends of higher education
development. The method used in the paper is content analysis of available scientific literature -
theoretical and empirical. It is shown how the application and integration of these technologies
trigger significant socio-technological changes in the conditions in which higher education
operates. The results show that the application of these technologies enables material savings, that
it can result in increasing of the efficiency and effectiveness of the higher education processes and
in adapting of the teaching process to the individual needs of students. The paper further discusses
the challenges and risks that these technological change can bring to higher education and society
as a whole. In the conclusion, it is pointed out that despite the numerous advantages that are being
realized, it is necessary to develop human resource competencies and find solutions related to the
ethical use of data.

Keywords: Internet of Things, Technology-Supported Learning Environments, Learning
Management Systems, higher education, university
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EFIKASNOST MULTIMEDIJALNOG OBRAZOVANJA

Rezime: Razvoj tehnike i tehnologije doprineo je i razvoju multimedijalne tehnologije i njenoj ve-
¢oj primeni u obrazovanju. Kurikulum se ne moze odvojeno posmatrati u odnosu na promene koje
se desavaju u savremenom drustvu i u odnosu na njegov tehnicki i tehnoloski napredak. Nastavne
metode, tehnike i sredstva se konstantno menjaju i u savremenoj nastavi su efikasnije i podsticaj-
nije za usvajanje znanja. U tradicionalnoj nastavi uloga nastavnika i ucenika se znatno razlikuje,
nastavnik ima dominantnu ulogu predavaca, dok ucenici imaju pasivnu ulogu u procesu usvajanja
znanja. Ovako koncipirana nastava menja se u skladu sa razvojem tehnologije jer nastavnik vise
nije jedini izvor znanja i informacija, a u¢enici nisu pasivni objekti koji ta znanja upijaju. Cilj nam
je da pregledom relevantne literature sagledamo znacaj i efikasnost multimedijalnog obrazovanja.
Pre svega nastoja¢emo da definiSemo pojam multimedija i analiziramo teorijsku osnovu multime-
dijalnog obrazovanja, kao i njegovu primenu u nastavi. Polazimo od pretpostavke, da s obzirom
na to da tehnologija pojednostavljuje funkcionisanje uopste, ona doprinosi i tome da se proces
obrazovanja pojednostavi i poboljsa.

Kljuéne re¢i: multimediji, obrazovanje, nastava

Uvob

Obrazovanje 1 vaspitanje uticu na razvoj svakog ucenika i drustva uopste, ali i
obrnuto, razvoj drustva znatno uti¢e na proces obrazovanja. Savremeno drustvo izlo-
zeno je znacajnim i konstantnim tehnickim i tehnoloskim promenama i razvoju. Ne-
kada su za velike i znacajne promene bile potrebne godine, decenije pa ¢ak i vekovi, a
danas je taj razvoj mnogo brzi i napredniji. Od svakog pojedinca oc¢ekuje se da prihvati
te promene i da se adaptira na njih. Jedan od nacina prilagodavanja takvim cestim
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promenama jeste koris¢enje multimedija u nastavi, gde ucenici mogu da sti¢u znanja
i vestine o koris¢enju razli¢itih tehnoloskih sredstava. Svakako da je koris¢enje multi-
medija u nastavi sve viSe zastupljeno, §to predstavlja vazne karakteristike savremene
nastave. U tradicionalnoj nastavi dominantan je frontalni oblik rada i dominantna je
uloga nastavnika kao predavaca i pasivna uloga u¢enika. Ovakav oblik organizovanja
nastave ne ostavlja dovoljno prostora da ucenik aktivno ucestvuje u sticanju znanja,
da samostalno istrazuje i dolazi od informacija. Zbog toga su ¢esto ucenici nedovoljno
motivisani i imaju poteSkoca u usvajanju znanja. Pored toga, nastava je uglavnom
formalizovana i nedovoljno produktivna $to direktno uti¢e na trajnost znanja, kao i
povezivanje teorijskog znanja sa prakti¢nim.

Nastava koja uglavnom podrazumeva koris¢enje multimedija ¢ini proces ob-
kvalitetniji nivo. Koris¢enje multimedijalnih programa u nastavi omogucava obradu
nastavnog sadrzaja kroz tekst, slike, zvu¢ne animacije i filmove, §to ¢ini nastavni sadr-
uvid u greske koje su napravili, ali i vratiti se na one delove koji im nisu bili jasni. Iako
nastavni sadrzaji nisu promenjeni, oni su znatno bogatiji zahvaljuju¢i koris¢enju mul-
timedija, Sto predstavlja znacajnu razliku i prednost u odnosu na tradicionalnu nastavu.
Sticanje znanja tokom obrazovnog procesa treba da bude funkcionalno i da omoguci
svakom pojedincu da se lako snalazi u savremenom drustvu koje je podlozno prome-
nama i da efikasno funkcionise. Zbog toga je neophodno inoviranje znanja uz pomo¢
savremene tehnike i tehnologije. Implementiranje multimedijalnih sistema u nastavu
povecéava se kvalitet i efekat koris¢enja elektronskog edukativnog materijala.

Interakcija je glavna karakteristika multimedija i predstavlja vaznu osnovu za
ucenje u savremenim uslovima. Kako bismo bolje sagledali vaznost i efikasnost mul-
timedijalnog obrazovanja, nastojatemo da analizom relevantne literature determini-
Semo pojam multimedija, sagledamo teorijsku osnovu multimedijalnog obrazovanja i
primenu multimedija u nastavi.

P0OJAM MULTIMEDIJA

Definisanje pojma multimedija zanimalo je mnoge autore koji su se bavili ovom
tematikom. ,,Ako se uporede postojece, mnogobrojne definicije multimedija, moze se
re¢i da multimediji predstavljaju kombinaciju hardvera i softvera koji omoguc¢avaju
integrisanje audio zapisa, videa, animacije, grafike, teksta, a sve u cilju razvijanja efek-
tnih prezentacija, prikaza i emitovanja sadrzaja - informacija. Zajednicko stanoviste
koje odreduje pojam multimedija jeste da multimedija ¢ini integraciju vise od jednog
medija, a to su tekst, zvuk, video, slika, animacija i sli¢no, koji se medusobno dopunja-
vanju i obogacuju prenos informacija“ (Fowler & Stanwick, 2004: 549).

Pojam multimedija obuhvata spektar razli¢itih medija koji ¢ine jednu celinu.
Multimediji najées¢e oznacavaju interaktivne raCunarske projekte u kojima se koriste
filmovi, tekstovi i zvuci, kao na primer interaktivne knjige, udzbenike, obrazovne vi-
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dee itd. (Popovié, Cvetkovic¢ i Markovi¢, 2010). Milovanovi¢ (2014: 3) isti¢e da pojam
multimedija ,,najées¢e ima visestruko znacenje u razli¢itim situacijama. Na primer,
multimedija mozZe biti asocijacija za odredeni prikaz na racunaru koji sadrzi tekst, gra-
fiku 1 animaciju, uz zvuénu pratnju. Pored toga, multimediju ¢ini i prezentacija slika
prikazana na jednom ili vise ekrana, uz pratnju muzike ili nekog drugog zvuka. Gleda-
nje filma se isto tako moze smatrati multimedijom jer ukljucuje slike i zvuk*. Program
koji se Cesto koristi u nastavi i koji ima adekvatne funkcije koje mogu biti korisne za
prezetnovanje sadrzaja je PowerPoint. Ovaj program sadrzi slajdove koji se prikazuju
putem projektora. Prezentovanje nastavnog sadrzaja moze biti multimedijalno kada je
re¢ o pisanju i crtanju na tabli koje sadrzi grafikone, animacije i sliéno. Multimediji
mogu biti razli€iti u zavisnosti od toga koje tehni¢ke medije ukljué¢uju. Osnovna funk-
cija multimedija je da ucine ucenje laksim i da informacije koje uéenici usvoje duze
traju, Sto je olakSano kada je nastava obogac¢ena multimedijom.

Autori razli¢ito definiSu pojam multimedija $to implicira slozenost ovog ter-
kata, kao $to je slika, animacija, tekst itd. (Mayer, 2009). Multimedijalna tehnologija
obogacuje multimedijalno obrazovanje i omogucéava njegov razvoj tako $to priblizava
sadrzaj ucenicima i poboljSava interakciju medu ucesnicima obrazovnog procesa. E-
learning tehnologija i njihov razvoj zasniva se upravo na multimedijalnoj tehnologiji
(Lau, Yen, Li & Wah, 2014).

Evidentno je da sustinu multimedijalnosti predstavlja interakcija kao najvaz-
nija karakteristika medija. Ako to posmatramo u kontekstu nastave onda multimedije
mozemo videti kao sredstvo za prenoSenje nastavnog sadrzaja na interaktivan nacin
koji moze ukljucivati i druge metode i oblike ucenja i koji ¢e upotpuniti proces pouca-
vanja i uc¢enja. lako su razvojem tehnike i tehnologije, multimediji viSe zastupljeni u
nastavi, poCeci mutlimedija imaju korene u proslosti. Oblik mutlimedija koji poticu od
ranije jeste kombinacija teksta i slika u knjigama koje su se koristile kao izvori znanja.
Prednost multimedijalnog izrazavanja je lako razumevanje nastavnog sadrzaja za sve
ucenike, pre svega zato $to su nastavni sadrzaji predstavljeni na vise razli¢itih nac¢ina
zbog Cega mogu da prate ucenici razlicitih sposobnosti i stepena motivacije. Ucenje
¢e uz pomo¢ multimedija biti lak$e i produktivnije. Razvoju multimedija doprineo je i
razvoj informacionih tehnologija, racunara i brojnih aplikacija. Takode, bez obzira na
mesto prebaviliSta izvori znanja mogu biti dostupni velikom broju u¢enika, odnosno
ucenici mogu pristupiti informacijama u bilo koje vreme i na bilo kom mestu. Medu-
tim, pored prednosti ovakvo obrazovanje ima i izvesne nedostatke. Jedan od njih je
svakako nedostatak zivog kontakta uéenika sa nastavnikom. Zbog ovog nedostatka
izostaje vaspitni aspekt rada nastavnika u uéionici, a kod ucenika se moze javiti osecaj
usamljenosti 1 udaljenosti koji moze uticati destimulativno na motivaciju za ucenje.
Postoje oblasti koje se ne mogu proucéavati isklju¢ivo kroz multimedijalno obrazova-
nje, kao $to su odredena polja umetnosti koja se zna¢ajno naslanjaju na tradicionalne
umetnicke discipline, isto kao i znacajan broj prirodno matematickih i tehnickih obla-
sti koje zahtevaju prakticne i laboratorijske segmente nastave. Kod tehnicki zahtev-
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nijih programa svi u¢enici moraju imati na raspolaganju odgovorajucu tehnologiju,
na primer racunar sa adekvatnom verzijom nekog web pretrazivaca, napredne verzije
programa za prikaz multimedijskih zapisa, brzu Internet vezu.

Tehnologija koja se koristi za neki kurs moze biti i vrlo zahtevna pa tako i
onemoguciti da kurs pohadaju oni polaznici kojima ta tehnologija nije dostupna. Kori-
S¢enje interneta i mobilnih telefona u obrazovanju takode ima svoje nedostatke, jedan
od njih lezi u njegovom nacinu kori$éenja, koje je uglavnom spontano organizovano,
pa se ucenje ovog profila najéesée odvija u kracem vremenskom razdoblju i to sa Ce-
stim prekidima. Prekidi su uslovljeni jednim neizbeznim, a veoma bitnim faktorom.
To je osnovna funkcija mobilnih telefona i nacina kori$¢enja, mladi ih mnogo koriste
za razliCite oblike komunikacije pored klasi¢nih poziva i poruka. Obilje aplikacija,
obavestenja i informacija konstantno zasipaju korisnike $to ometa rad jer zahteva vr-
stu samokontrole koja nije svojstvena ve¢ini mladih. Sa ovim je povezana i sve veca
zabrinutost u javnosti, zbog mogucih Stetnih efekata elektromagnetnog zracenja koji-
ma su izloZeni korisnici mobilnih uredaja, od kojih su svakako najosetljivija deca jer
se nalaze u stadijumu fizickog razvoja. Multimedijalno obrazovno okruzZenje moze
se dopuniti 1 poboljsati razli¢itim testovima znanja, proverama poznavanja glavnih
obrazovnih sadrzaja, te intenziviranjem interakcije i saradnje s nastavnikom i ostalim
ucenicima izvedenim uz pomo¢ mobilnih uredaja (Pepin, Gueudet, Yerushalmy, Tro-
uche & Chazan, 2016).

Edukativne multimedijalne materijale kreiraju ljudi koji su poznavaoci razlici-
tih oblasti. Programeri i dizajneri su odgovorni za tehnicki deo multimedijalnih materi-
jala, dok nastavnici ureduju njegov sadrzaj, uzimajuci u obzir kakve efekte on treba da
ima na proces poucavanja i u¢enja. Multimedijalni materijali treba da su koncipirani
tako da su jednostavni za upotrebu, zanimljivi i prilagodeni razli¢itim afinitetima na-
stavnika i ucenika. Evidentno je da ucesnici kreiranja multimedijalnih sredstava znaju
njima da rukovode kako bi materijal bio $to kvalitetniji sa tehnoloskom i edukativnom
osnovom. Fovler i Stenvik (2004: 549) smatraju da je multimedijalan sadrzaj kreiran
na kvalitetan nacin ako moze da pruzi odgovore na sledeca pitanja: ,,koji ¢e tip in-
formacija ucenik najpre opaziti: Culne/eksterne ili intuitivne/interne? Preko kojih se
senzorskih kanala eksterne informacije bolje opazaju: vizuelnih, ogleda ili verbalnih?
Koji nacin obrade informacija odgovara uceniku: aktivni ili refleksivni? Kako uce-
nik napreduje ka razumevanju nekog pojma: sekvencijalno ili globalno? Koju vrstu
informacija predavac¢ naglasava: konkretne ili apstraktne? Koji model predstavljanja
informacija je naglasen: vizuelni ili verbalni? Koji model uc¢estvovanja uc¢enika je mo-
gu¢ prezentacijom: aktivan ili pasivan? Kakav je pogled na informacije predstavljen:
sekvencijalni (drvece) ili globalan (Suma)?*

Evidentno je iz svega prethodno navedenog, shvatanje multimedijalnosti u os-
novi ima jezik koji daje izvesno znacenje nastavnom sadrzaju. To znacenje moze se
upotpuniti tekstom, slikom, videoma, animacijom itd. Svaki od navedenih elemenata
ima razlicite karakteristike i shodno tome daje doprinos celokupnom znacenju. Zbog
toga je tesko izdvojiti jedan element kao najvazniji i koji ima vise prednosti u odnosu
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na druge elemente. Pre svega tesko je uporediti ove elemente jer su njihovi koncepti
potpuno razliéiti. Savremeni mediji proSiruju i obogacuju ove moguénosti, $to ako se
uzme u obzir sa ¢injenicom da je tehnologija napredovala i da je dostupna velikom
broju ljudi na razli¢itim mestima, onda je zna¢aj multimedija u potpunosti jasan. Sa-
vremeni mediji predstavljaju svakodnevnicu velikog broja, pre svega, mladih ljudi
koji komuniciraju sa drugima, dolaze do razli¢itih informacija koris¢enjem savremene
tehnologije. Ova relevantna Cinjenica treba da bude osnova za prezentovanje nastav-
nog sadrzaja i u odredivanju i biranju metoda i tehnika za poucavanje. Shodno tome,
znacaj multimedijalnosti je viSestruk jer olakSava, unapreduje i obrazovni proces ¢ini
efikasnijim (Gere, 2008).

TEORIJISKA OSNOVA MULTIMEDIJALNOG OBRAZOVANJA

Teorijsku osnovu multimedijalnog obrazovanja Cine teorije ucenja. Prema
Pedagoskom leksikonu (1996: 495) teorije ucenja predstavljaju ,,generalizaciju ili
uopstavanje Cinjenica ili pedagosSke prakse i rezultata nau¢nog (eksperimentalnog)
istrazivanja procesa uéenja“. Brojne teorije ucenja uticale su na organizaciju nastave
i razli¢ti autori ih razli¢ito klasifikuju. ,,Teorije uéenja mogu se klasifikovati u pet
grupa: bihejvioristicke teorije (Votson, Torndajk, Gatri, Hal); neobihejvioristicke teo-
rije (Tolman, Skiner, Ganje); gestalt teorije (Verthajmer, Keler); kognitivisticke teorije
(Djui, Bruner, Ousubel, Vigotski) i humanisticke teorije (Maslov, Rodzers)* (Curzon,
2003: 359).

Kada govorimo o bihejvioristickim teorijama vazno je da naglasimo da su nje-
ne osnovne postavke da ¢oveka treba procenjivati na osnovu njegovog ponasanja koje
se moze opaziti i racionalno proceniti ali i analizirati da li se moZe upravljati ponasa-
njem pojedinca. Covekovo ponasanje uslovljeno je razli¢itim uticajima na njegovo po-
nasanje i najviSe zavisi od njegovog zivotnog okruzenja (Vilotijevi¢, 2000). Osnivaé
savremenog bihejviorizma je DZon Votson. On je razvio teoriju modifikacije ljudskog
ponasanja s obzirom na bezuslovne reflekse.

Suzi¢ (1998: 30) istice da se poimanje ucenja prema Votsonu bazira na ,,me-
hanizam pokusSaja i pogresaka. Motivi su unutra$nji organski podrazaji ili drugi po-
remecaji koji dovode do akcije u vidu pokusaja i pogresaka. Ova radnja traje dok
tenzija ne bude uklonjena®. Razvoju tehnike merenja putem testova prethodile su rane
bihejvioristicke teorije.

Neobihejvioristicke teorije nastale su iz klasicnog bihejviorizma i ove teori-
je odreduje specifi¢nost da glavni zakljucak proizilazi iz odgovora, taénije reakcije
organizma: stimulus-situacije se $ire razmatraju nego u ranom bihejviorizmu. Vazan
predstavnik neobihejvioristicke teorije je Tolman. Njegov stav je bio da svaka osoba
kroz uéenje moze da realizuje ciljeve koje je sebi postavila. Tolman je poistovecivao
motivaciju i ciljeve, odnosno smatrao je da su neodvojivi, jer bez motivacije ne moze
se postici cilj (Vilotijevié, 2000).
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Gestalt teorije u Pedagoskom leksikonu (1996: 81) predstavlja ,,shvatanje uce-
nja kao aktivnost s visokim stepenom razumevanja, s uvidom i s elementima inven-
tivnosti, tj. samostalnog otkrivanja saznanja“. Gestalt teorija je nastala u XX veku u
Nemackoj. Nemacka re¢ gestalt se moze prevesti kao oblik ili forma. Razumevanje i
posmatranje odnosa u organizovanim celinama ¢ini osnovu gestalt teorije, a ,,gestal-
tisti smatraju da se uéenje i misljenje, kao glavne odlike ¢ovekovog misaonog Zivota,
mogu najpotpunije shvatiti ako im se pristupa kao celovitim organizovanim struktu-
rama® (Vilotijevi¢, 2000: 191). Osnovu ove teorije ¢ini razumevanje. Razumevanje je
neophodno da bi se resio neki zadatak i ono dovodi do sagledavanje celine odnosno
problemske situacije. Kako bi se razumele i resile problemske situacije potrebno je
sagledati strukturu problema.

Kognicija ili saznanje prestavljaju vaznu osnovu kogntivnih teorija ucenja. Ra-
zumevanje ima klju¢nu ulogu u inteligentnom ucenju. ,,Kognitivne teorije ucenja pri-
kladne su za objasnjavanje visih i slozenijih vrsta uc¢enja, ali ne i onih jednostavnijih
kao §to je uslovno-refleksno ucenje, asocijativno ucenja i u¢enje imitacijom* (Peda-
goski leksikon, 1996: 234). Naucno proucavanje mentalnih procesa koji obuhvataju
prikupljanje, obradu, arhiviranje i upotrebu informacija predstavljaju baznu osnovu
kognitivnih teorija. Mentalna struktura uc¢enika predstavlja vaznu osnovu za proces
ucenja, a pored toga je vazna i dugoro¢na memorija u kojoj se arhiviraju informacije.

Samo preoblikovane informacije i samostalno obradene mogu preci iz kratko-
ro¢ne memorije u dugoro¢nu memoriju. U zavisnosti od stepena obradenih informacija
zavisi¢e 1 dugotrajnost usvojenih informacija, odnosno zavisi¢e paméenje. Intelektu-
alne aktivnosti se mogu objasniti kao specifi¢an oblik ljudskog delanja, uslovljene su
drustveno-istorijskim kontekstom i razvijaju se strukturalno. Relevantno je postojanje
spoljasnjih i unutrasnjih intelektualnih aktivnosti. Spoljasnje intelektualne aktivnosti
se odnose na covekovo delanje u smislu fizicke aktivnosti, dok unutrasnje intelektual-
ne aktivnosti podrazumevaju zamisljanje odredenih slika. Vigotski (prema Vilotijevic,
2000: 2) je istakao tri etape u razvoju pojmova: ,,sinkreticka u kojoj deca predskolskog
uzrasta grupis$u predmete na osnovu oblika, boje, veli¢ine i slicno; kompleksna u kojoj
deca mladeg Skolskog uzrasta grupisu predmete prema culnim iskustvima i pojmovna
etapa u kojoj deca starijeg Skolskog uzrasta grupisu i razvrstavaju predmete prema
svojstvima‘“,

Humanisti¢ke teorije nastale su kao ,,reakcija na bihejvioristicko svodenje su-
stinskih ljudskih kvaliteta na fizicke celine. Osnovu humanistickih teorija ¢ini stav da
sredina za uéenje predstavlja znac¢ajnu ulogu za ostvarivanje samoaktuelizacije svake
osobe. To je bila polazna osnova za pobornike humanisitckih teorija koji su se zalagali
za Skole koje omoguéavaju licni napredak i dostizanje punog potencijala (Vilotijevié,
2000). Humanisticko obrazovanje podrazumeva ukljucenost svih ucesnika u obra-
zovnom procesu, kao i njihovo razumevanje nastavnog sadrzaja i adekvatan odabir
nastavnih metoda, tehnika i sredstava. Tada ¢e biti moguca integracija afektivnog i
kognitivnog u procesu poucavanja i ucenja i motivisanost za iskustveno ucenje. Hu-
manisticko obrazovanje isti¢e vaznost svih elemenata u obrazovnom procesu, to znaci
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da je sadrzaj onog §to se uci jednako vazan kao i nastavne metode, tehnike i sredstva
koja se koriste da bi se taj sadrzaj priblizio uenicima. Takode je veoma vazna integri-
sanost afektivnog i kognitivnog u procesu pouc¢avanja i u¢enja. Odnos izmedu uéenika
i nastavnika, saradnja i komunikacija ¢ine osnovu za razvoj i napredak i omoguéava da
se razli¢itosti koje neupitno postoje lakse prevazidu. Fokus u humanisti¢kim teorijama
ucenja je na unutras§njem razvoju i samoregulaciji. Vilotijevi¢ (2000: 320) isti¢e da je
Maslov svoju humanisti¢ku teoriju ucenja “zasnovao na li¢nosti kao celini, na posto-
vanju njene prirode i dostojanstva. Smatrao je da se puni razvoj moze ostvariti ako se
polazi od potrebe svakog pojedinca.

U svojoj koncepciji uenja u prvi plan je stavio celinu koja deluje odredujuce
u odnosu na njene delove”. Teorije socijalnog uc¢enja zasnivaju se na teorijama bihej-
viorizma i kognitivizma. Osnovu ove teorije ¢ini u¢enje posmatranjem, kao i na mi-
saonim procesima koji su pokazatelj individualnih razlika (Rathus, 2000). Bandura je
formirao teoriju socijalnog uéenja i definisao je kao operativno uslovljavanje, pri ¢emu
akcentuje ljudsku sposobnost za kreiranje simbola, zamisljanje, otkrivanje uzro¢no-
posledi¢nih veza, a to znaci da je i kognitivna (Vilotijevi¢, 2000). Ucenje po modelu,
kroz opazanje drugih i njihovih postupaka, kao i kontrolisanje svog ponasanja preko
mehanizma samoregulacije ponasanja je vazna osnova ove teorije. Ljudi mogu mnogo
toga nauciti kroz razgovor sa drugima i opazanje, ne moraju nesto iskusiti da bi nau-
¢ili. Kroz takvu interakciju pojedinac moze da kreira sliku kako bi se trebalo ponasati.
Upravo ta interakcija kontroliSe nase ponasanje u nekim novim i nepoznatim situacija-
ma. Sve prethodno navedene teorije predstavljaju vaznu osnovu multimedijalnog ob-
razovanja i mogu pruziti znacajne smernice za organizovanje multimedijalne nastave,
a da ona bude kompletna i efikasna. Kazemo da ¢ine osnovu jer svako organizovanje
nastave se mora zasnivati na nekoj teoriji uc¢enja kako bi se u skladu sa njima delovalo,
odnosno postavili obrazovni ciljevi i odredile nastavne metode, tehnike i sredstva koja
¢e se koristiti u procesu poucavanja i ucenja.

PRIMENA MULTIMEDIJA U NASTAVI

Interakcija izmedu korisnika uz pomo¢ savremenih medija, moZe se organi-
zovati na razli¢ite nacine. Shodno tome koris¢enje multimedija u nastavi je potpuno
oc¢ekivano i neupitno ima efekata kako na proces ucenja, same ucenika, ali i nastavnike
(Ruthven, 2018). Okruzenje za uéenje je takode veoma vazno, a digitalna tehnologija
omogucava njegovu promenu i adaptiranje u skladu sa potrebama. Prostor za uce-
nje obuhvata prostor za prezentaciju, radni prostor, problemski prostor i navigacioni
prostor. Prostor za prezentaciju podrazumeva sve tehnike i metode koji ¢e odredeni
nastavni sadrzaj predstaviti na odreden nacin. Nastavni sadrzaj moze se prezentovati
na razli¢ite nacine, neki od njih ukljucuju video, animaciju, tekst itd. Multimediji upot-
punjuju prezentovanje nastavnog sadrzaja. Problemski prostor obuhvata probleme i
njihova potencijalna resenja i nacin na koji ih ucenici resavaju (Ruthven, 2018).
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Radni prostor obuhvata alate i sredstva koja se koriste prilikom reSavanja pro-
blema. Ovaj prostor akcentuje fleksibilnost, dostupnost i povezanost alata. Potrebno je
poznavanje alata koji se koriste, koji ¢e olaksati nacin koris¢enja, njihova povezanost
koja podrazumeva radne prostore koji dozvoljavaju deljenje sa ostalima i istovremeno
razvoj koncepata, dok navigacioni stavlja fokus na raznolikost moguc¢nosti napredova-
nja ucenika (Pepin et al., 2016).

Video zapisi i animacije mogu biti odli¢na sredstva da ucenike upute u nastavni
sadrzaj koji ¢e obradivati. Multimedijalni video zapisi, koji su zastupljeni u praksi,
pruzaju mogucnost ucenicima da ih ponovo pogledaju kod kuce i da promisljaju o
odredenom problemu. Nastavnici imaju mogucnost da samostalno kreiraju video zapi-
se koji ¢e ¢initi osnovni nastavni sadrzaj ili ¢initi dopunu Stampanom udzbeniku. Poje-
dini nastavnici, nazalost, nisu dovoljno edukovani za koris¢enje digitalnih obrazovnih
materijala. Bilo bi korisno kada bi stru¢na lica kao S$to su programeri ili web dizajneri
ostvarila saradnju sa nastavicima i omogucila im da sami kreiraju materijal koji im je
potreban za nastavu. To bi se moglo organizovati kroz saradnju skole sa programer-
skim firmama ili uklju¢ivanjem u programe programerskih firmi koji besplatno pruza-
ju IT usluge raznim institucijama iz njihovog okruzenja, kao $to organizuje kompanija
VegalT (Code for Cause). Udzbenik moze posluziti kao vazno sredstvo u kreiranju
digitalnog nastavnog materijala koji ¢e nastavnici koristiti u obrazovnom procesu.

Nastavnik moze putem videa da prezentuje nastavne jedinice, kreirane pomocu
udzbenika, ali i da istovremeno doda informacije, po potrebi, u cilju obogacivanja
sadrzaja. Slikovna prezentacija je veoma vazna za razliite predmete, kao i nastavne
jedinice. Ukoliko se sadrzaj prezentuje na takav nacin da ukljucuje i sliku, zvuk i ani-
maciju nastavni sadrzZaj ¢e se brze pamtiti, lakSe ¢e se povezivati i bi¢e dugoroc¢nije, a
to je ujedno i osnova kognitivne teorije multimedijalnog ué¢enja (Mayer, 2005).

Kognitivna teorija koja predstavlja osnovu multimedijalnog sadrzaja istice nje-
nu vaznost u olakSavanju ucenja sa koje se bazira na razumevanju naué¢enog sadrzaja.
Principi koji odliku koris¢enje multimedijalnih sredstava u procesu uc¢enja su: ,,princip
multimedije: ucenici bolje uce ukoliko se nastavni sadrzaji objasnjavaju primenom
slike 1 reéi; princip prostorne blizine: ucenici bolje uce ukoliko su slike i re¢i na pri-
bliznim mestima tokom ucenja; vremenska blizina: ucenici bolje uce ukoliko se slike
i re¢i pokazuju istovremeno, a ne naizmeni¢no; princip uskladenosti: u¢enici bolje uée
kada nepoznati pojmovi nisu u prvom planu, ve¢ se sa njima upoznaju korelacijom
sa ve¢ poznatim pojmovima; princip modalnosti: u¢enici bolje uce iz sadrzaja prika-
zanih animacijom i naracijom nego iz animacija i teksta ispisanog na ekranu; princip
redundancije: ucenici bolje uce iz animacije i naracije nego iz animacija, naracije i
teksta na ekranu: princip individualnih razlika: efekti dizajna u nastavnim sadrzajima
podsticajniji su u¢enicima sa manjim intelektualnim sposobnostima; princip direktne
manipulacije: kako se povecava slozenost gradiva, uticaj direktnog baratanja materija-
lima (animacija, tempo) se takode poveéava™ (Mayer, 2009: 92).

Multimedijalni sadrzaj pruza vaznu osnovu za kvalitetno i bogato okruzenje za
poucavanje i ucenje. Multimedijalno obrazovanje omoguéava integrisano okruzenje
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za ucenje $to automatski uti¢e na proces ucenja. Savremena nastava podrazumeva in-
teraktivnu ulogu ucenika koji aktivno ucestvuje u procesu usvajanja informacija, dok
je uloga nastavnika da ga usmerava i omoguc¢i mu da samostalno ucestvuje u procesu
ucenja. Brzakovic i saradnici (2017: 502) navode da je ,,Siroko rasprostranjeno mislje-
nje u literaturi da se aktivno sticanje znanja u nastavi moze ostvariti samo ako uéenici
samostalno koriste izvore znanja, re$avaju probleme, u¢e po modelu otkri¢a, samostal-
no opisuju, tragaju za analogijama, sintetizuju i sistematizuju nastavne sadrzaje koje
uce, menjaju okolnosti, pronalaze nove i neobi¢ne ideje™.

Multimediji imaju znacaj doprinos u nastavi jer podsti¢u motivaciju uéeni-
Kombinovanje teksta, zvuka i slika nastavni sadrzaj ¢ine kompletnijim, pogotovo ako
se ovakav nacin prezentovanja uporedi sa frontalnom nastavom koja je imala fokus na
predavanju nastavnika. Takode ne treba zanemariti estetski deo multimedija, odnosno
njihov dizajn koji je sam po sebi interesantan i primamljiv, $to je podsticanje uéenja
veoma vazno. Motivacija je krucijalna kako za pocetak ucenja, tako i za njegov ishod,
ali i kvalitet 1 primenu steéenog znanja. Motivisanost je relevantna osnova za proces
ucenja, ali i ishode ucenja. Znanje koje uéenik usvoji, a da je pritom unutrasnje moti-
visan, su dugoroc¢nija (She & Lee, 2008).

Modeli u¢enja mogu se podeliti u nekoliko kategorija: objektivizam, konstruk-
tivizam, kolaborativno ucenje, obrada kognitivnih informacija i sociokulturizam (Br-
zakovic¢ i sar., 2017).

Konstruktivisti¢ki model uéenja, koji zahteva upuéivanje na uéenike, najcesce
je usvojen u multimedijalnom ucenju. Brzakovi¢ i saradnici (2017: 503) isti¢u da je
,Krajnji cilj osavremenjivanja nastave i usvajanja znanja primenom savremenih tehno-
loskih resenja da doprinese: raznovrsnom pristupu nastavnom procesu; usvajanju no-
vih nastavnih metoda prilagodenih primeni novih tehnologija; kvalitetnom i multidis-
ciplinarnom pristupu nastavi; aktivnom i motivisanom pristupu nastavnom procesu®.

Vazan je pravilan odabir multimedijalnih sredstava u nastavi zbog toga §to nece
svako multimedijalno sredstvo biti adekvatno za sve, kao $to ni sve metode i tehnike
nisu u potpunosti efektivne za sve. Nastavnik mora imati uvid u motivaciju ucenika,
njegovu sposobnost da prati nastavu i kako koja multimedijalna sredstva i metode
imaju efekat na njega. Samo u tom slucaju produktivnost moze biti na zadovoljava-
jucem nivou, a efekti koris¢enja multimedijalnih sredstava mogu biti efektivni. Uce-
nicima su razne vrste tehnike i tehnologije dobro poznate jer odrastaju sa njihovim
razvitkom i samim tim im je lakSe da prate promene u savremenom drustvu, kao i u
nastavi (Mayer, 2017). Nastavnici koji su stariji, nasuprot dugogodisnjem iskustvu,
mogu imati problem u savladavanju koris¢enja savremenih multimedijalnih sredstava,
dok nastavnici koji su mladi, iako imaju mozda manje radnog iskustva, brze i lakse se
snalaze 1 otvoreniji su za njihovu primenu u nastavi.
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Pre nego $to sagledamo efikasnost primene multimedijalnih sredstava, najpre
¢emo analizirati znacaj nastavnih sredstava uopste. Upotrebnom nastavnih sredstava
ostvaruje se vise vaspitno-obrazovnih ciljeva. Nastavnik kroz upotrebu nastavnih sred-
stava ostvaruje princip o¢iglednosti i postiZze vecu zainteresovansot u¢enika. Ostvaruje
se veca paznja i misaona aktivnost ucenika, vrsi se brzi i laksi prenos informacija, $to
sve zajedno doprinosi postizanju boljeg uspeha. Izbor i primena nastavnih sredstava
od krucijalne vaznosti su za celokupni obrazovni proces. U¢itelj i nastavnik treba da
prilagodi nastavna sredstva ranoj atmosferi, paznji i aktivnosti u¢enika kao i njihovim
liénim preferencijama.

Vrednost primene odgovarajuéih nastavnih sredstava bi se mogla svesti na sle-
dece Cinjenice: nastavna sredstva omogucavaju lak$e upoznavanje sa pojmovima i do-
gadajima; pruzaju moguénost nastavniku i uceniku da se oslobode mnogih rutinskih
poslova, te da se u nastavi ispolji veci stepen kreativnosti; ucitelj i nastavnik treba
da proceni postojeée znanje uc¢enika i shodno tome adaptira prezentovanje nastavnog
sadrzaja u ¢emu mu nesumnjivo pomazu multimedijalna sredstva koja doprinose brzoj
modernizaciji oblika, metoda i postupaka u nastavi itd. (Mayer, 2005).

Primena multimedija u nastavi ima brojne prednosti, a neke od njih su: pod-
sticanje uc¢enika na samostalno istrazivanje i ucenje, uticaj na motivaciju, dostupnost
razlicitih izvora informacija, veéa interaktivnost nastavnika i ucenika, ucenik nije sa-
mo subjekat koji usvaja nastavni sadrzaj ve¢ ima aktivnu ulogu u procesu ucenja itd.
Multimediji omogucavaju jacanje komunikacije i komunikacijskih vestina, podsticu
ucenike na promisljanje i analizu, omogucavaju u¢enicima da preuzmu odgovornost za
ucenje, mogu zadovoljiti razli¢ite potrebe ucenika i njihove preferencije, aktiviraju se
sva Cula. Nastavnicima je uz pomo¢ multimedija omoguceno da lakse i bolje prezentu-
juneki nastavni sadrzaj, pri ¢emu od njih zavisi koji na¢in, metode i tehnike ¢e koristiti
da upotpune prezentaciju. Ucenici dobijaju brzu povratnu informaciju o svom znanju i
vesStinama §to im moze omoguciti napredovanje, odnosno posvecivanje stvarima koje
nisu savladali, a smatrali su da jesu. Takode, dostupne su i dodatne informacije koje im
mogu pojasniti 1 pribliziti nastavni sadrzaj. Nedostaci primene multimedija u nastavi
su: predugo trajanje izrade materijala za ucenje i testiranje; nedostatak drustvenog
aspekta ucenja - ucenik se u toku svog ucenja fokusira na rac¢unar ili neko drugo mul-
timedijalno sredstvo; problemi tehni¢ke prirode (Fowler et al., 2004).

Efikasnost kori§¢enja multimedija u nastavi uslovljeno je time koliko se kori-
ste. Ako je nastava obogacena adekvatnim oblicima multimedija, onda efekat moze
biti potpun. Potencijal multimedija je veliki i pruza moguénost da obrazovni proces
pojednostavi, uéni interesantnijim, $to ¢e automatski uticati na motivaciju ucenika.
Medutim, nekada i savremeni mediji mogu biti nefektivni ili imati pogresan efekat.
Zbog toga je vazno da se napravi dobar izbor, da se organizuje i primene multime-
dijska sredstva u nastavnom procesu, a koja ¢e biti u skladu sa potrebama, mogué-
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nostima, ciljevima koji su aktuelni u tom trenutku. Znacajno je naglasiti mogucnosti
multimedijalnih sredstava, medutim treba sagledati Siru sliku procesa ucenja.

Kako bi poucavanje i ucenje bilo kompletno potrebno je kombinovati multime-
dijalna sredstva sa drugim sredstvima, metodama i tehnikama, a uloga nastavnika je
da proceni i izabere sredstva, metode i tehnike koji ¢e upotpunosti zadovoljiti potrebe
ucenika, kako bi proces ucenja bio Sto uspesniji. Ovakav pristup kreiraée optimalne
uslove za dobru organizaciju nastave koja ¢e biti produktivna i dovoljno efektna.

Nastava koja uklju¢uje multimedije efikasna je jer nastavni sadrzaj u¢enicima
¢ini pristupaénijim. Multimediji olak$avaju proces poucavanja i proces ucenja, jer in-
formacije ¢ine lako dostupnim, jednostavnim, zanimljivim. Kori$¢enje zvuka, slike i
videa kompletira¢e prezentovane informacije i aktivirati sva cula, a pored toga odnos
nastavnog sadrzaja iz razli¢itih predmeta ¢e olaksati i uéiniti kvalitetnijim. Nastavnik i
dalje ima vaznu ulogu jer bira koje medije ¢e koristiti, na koji nacin ¢e nastavni sadrzaj
prezentovati i kako ¢e ucenike podstaci na interaktivno uc¢enje. Osnovu implementira-
nja multimedija u nastavi ¢ini nastavnikovo poznavanje i rukovanje multimedijalnim
sredstvima. Kako tehnologija napreduje tako je potrebno da se nastavnici stalno usa-
vr$avaju i prate tehnoloske inovacije kako bi mogli da ih primene u nastavi. Primena
multimedija odrazila se i na ulogu ucenika u obrazovnom procesu. Multimedijalna
nastava omogucava razvijanje razlicitih vestina i sticanje znanja koje ¢e biti vise ute-
meljeno nego znanje steCeno bez primene multimedija u procesu uc¢enja. Savremena
nastava bi trebalo da ukljucuje savremena multimedijalna sredstva ali to ne znaci da
i neke tradicionalne metode i tehnike treba da budu u potpunosti izostavljene, one
samo treba se prilagode i adaptiraju potrebama uéenika i nastavnika. Takode, vazno
je napomenuti da uloga nastavnika nije samo posredovanje izmedu multimedijalnih
sadrzaja i uCenika, on pored toga ima vaznu vaspitnu ulogu. Zbog toga je vazno da
se u nastavi koja uklju¢uje multimedijalna sredstva ne zanemari ova vazna ¢injenica
(Mayer, 2005).

Efikasnost multimedijalnog obrazovanja moze se ogledati u svim elementima
obrazovnog procesa, kao §to su nastavni predmeti, nastavni sadrzaj, nastavne metode i
tehnike itd. Jedan od njih je svakako i nastavni sadrzaj. Ukoliko se nastava organizuje
tako da se ukljuc¢e i multimediji to ée se neminovno odraziti i na sam nastavni sadr-
zaj. Ako je izbor multimedijalnih sredstava adekvatan onda ¢e nastavni sadrzaj biti
prezentovan na zanimljiv i kompletan nac¢in pa ¢e samim tim poucavanje i ucenje biti
olaksano i podignuto na visi nivo.

Koliko ¢e uéenici razumeti nastavni sadrzaj u velikoj meri zavisi od nastavnika
i njegovih metoda i nastavnih sredstava. Ova uloga nastavnika olaksana je multime-
dijalnim sredstvima koji na zanimljiv i kretivan nacin priblizavaju nastavne sadrzaje
ucenicima, a pored toga ih podsti¢u i motivisu da sami istrazuju i uce. Trebalo bi svaki
ucitelj 1 nastavnik koristi brojne prednosti multimedijalnih sredstava kako bi poboljsao
proces poucavanja.

Evidentan je znacaj multimedija u obrazovanju i shodno tome treba pristupiti
njegovom implementiranju u nastavi. Odabir multimedija treba da bude adekvatan
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kako bi bio $to efikasniji, zadovoljavajuci bazi¢ne potrebe nastavnika kao organizator
nastave i predavaca, i istovremeno potrebe uéenika kako bi mu proces ucenja bio po-
jednostavljen, motiviSuéi i produktivan u smislu pothranjivanja znanja kao dugoro¢-
nog. Uzimajuci u obzir sve ove elemente savremena nastava uz pomo¢ multimedija
moze biti bogatija i kvalitetnija.

ZAKLIUCAK

Savremeno drustvo podrazumeva promene u obrazovanju u organizovanju na-
stave, koriS¢enju savremenih metoda i sredstava. Takode, savremena nastava orijen-
tisana je ka ucenju Cija osnova nece biti memorisanje velike koli¢ine podataka, za
razliku od tradicionalne nastave. Od svakog pojedinca se o¢ekuje da bude sposoban
da se lako prilagodava konstantnim promenama u savremenom drustvu, a to znaci da
pre svega treba da ovlada vestinama kori$éenja savremene tehnologije, kako bi i nakon
formalnog obrazovanja mogao da nastavi sa uenjem pretrazujuci razne elektronske
izvore koji mu mogu obezbediti korisne informacije. [z toga mozemo zakljuciti da ko-
riS¢enje multimedija nije samo znac¢ajno za formalno obrazovanje, ve¢ je veoma bitno
za permanentno obrazovanje koje je neminovnost za snalazenje u modernom drustvu.

Kao $to smo naveli, multimedija se moze definisati na razli¢ite naéine, ali ono
Sto je zajednicko svim definicijama je kori$¢enje razliCitih sredstava koji zadovolja-
vaju vise cula. To omogucava ucenicima, da bez obzira na individualne razlike, lakse
usvoje nastavni sadrzaj ali da im on istovremeno bude zanimljiv, $to je usko povezano
sa njihovom motivacijom za ucenje. Multimedija ima znacajne efekte na sve elemente
nastavnog procesa.

Shodno tome ne smemo zanemariti ulogu nastavnika i u¢enika. Uloga nastav-
nika zahvaljuju¢i primeni multimedija u obrazovanju, nije vise isklju¢ivo uloga preda-
vaca. lako nastavnik i dalje ima znacajnu ulogu nekoga ko organizuje nastavu, ulogu
prenosenja znanja moze podeliti sa multimedijalnim sredstvima. Na taj nacin pouca-
vanje ucenika bic¢e olaksano ali i obogaceno $to ¢e se pozitivno odraziti na celokupan
proces uéenja. Svakako da je potrebno da nastavnik poseduje tehnoloske kompetencije
kako bi napravio dobar izbor multimedija 1 tako postigao pun potencijal. Medutim,
treba imati u vidu da nije svaka nastavna grada ili nastavni predmet podoban za obra-
du putem multimedijalnog sadrzaja. Uloga ucenika takode je promenjena, za razliku
od tradicionalne nastave, u nastavi gde se implementiraju multimedijalna nastavna
sredstva, ucenik ima ulogu subjekta (Mayer, 2005). Uceniku je omoguéeno da sam
istrazuje i trazi informacije i podatke koji su mu potrebni. Kroz ovakvo ucenje ucenik
stiCe znanja koja ¢e biti dugotrajnija i prakticnija nego kada sadrzaj pasivno upija.

Efikasnost multimedijalnog obrazovanja moze biti viSestruka i dati znacajne
rezultate u obrazovanju. Medutim, to najvise zavisi od kompetencija nastavnika, kao
i njegovog izbora multimedijalnih sredstava u nastavi. lako su prednosti multimedija
ogromne, neadekvatan izbor sredstava moze se negativno odraziti na proces poucava-
nja i ucenja.
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EFFICIENCY OF MULTIMEDIA EDUCATION

Summary: The overall development of technology has also contributed to the development of mul-
timedia technology and its greater application in education. The curriculum cannot be viewed sepa-
rately in relation to the changes taking place in modern society and in relation to its technological
progress. Teaching methods, techniques and tools are constantly changing and in modern pedagogy
they are more efficient and stimulating for the acquisition of knowledge. In traditional teaching, the
role of teachers and students differs significantly, the teacher has a dominant role of lecturer, while
students Whave a passive role in the process of acquiring knowledge. Teaching conceived in this
way changed with the development of technology, because the teacher is no longer the only source
of knowledge and information, and students are not passive objects that absorb that knowledge. Our
goal is to review the importance and efficiency of multimedia education by reviewing the relevant
literature. As first, we will try to define the concept of multimedia and analyze the theoretical basis
of multimedia education, as well as its application in teaching. We start from the assumption that
since technology simplifies functioning in general, it contributes to simplifying and improving the
education process.

Keywords: multimedia, education, teaching
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CIHIYIIABE MY3UKE Y KOHTEKCTY PA3BUJAIbLA U
HOACTUHABA KPEATUBHOI' MULIIJBEIBbA KO/l YHEHUKA
BUIINX PASPEJA OCHOBHE HIKOJIE

Pe3ume: HacraBuu npenmer Mysuuka KyATypa, a HApOYUTO peaMeTHO noapyyje Ciaymame My3u-
K€ CBOjHM Ia)KJbUBO OCMUIIJBEHUM MOCTYIIIMA, METOaMa i aKTHBHOCTHMA oMoryhaBa Goraheme
JIyXOBHOT aCIIeKTa JIMYHOCTH y4EHHKa, Ka0 U HEroB CKIaJaH pa3Boj. My3Hka Ipe/cTaBiba H3BOP
MO3UTUBHUX EMOIIH]a, 33JI0BOJbCTBA M €CTETCKOI JI0KHMBJbAja, TE CE CMATPa jeJHOM O] OMHIbEHHUX
y4eHUYKNX akTuBHOCTH. CBpXa pajia jecTe ja yTBP/M Ja JIM YCMEPEHO M OCMUIIBCH-0 CIIyIIahe
My3HKe IIOACTHYE U Pa3BHja KPEaTUBHO MHUIIJBEHE KOJ| YUCHUKA. Y30pKOM cy 00yxBaheHH ydeHunu
IIeTHX, OIECTUX U CEIMUX pa3pena ocHoBHe mkoine (N=108). KpeaTHBHO MUIIUBEHS:E j€ MEPEHO MO-
nuKoBaHMM TOPEHCOBUM TECTOM KPEaTUBHOT MUIUbeH-a. EKCIIepHMeHTaIHA TPYIIa je TOKOM Te-
CTHparba OKla U3IOKEHA YTUIIA]y CIYIIHHX PUMEpa KOju Cy npeaBHl)eHH HaCTaBHUM ITPOTrPaMoM,
JIOK je KOHTPOJIHA TPyIa paiuna TecT 0e3 NPHCYCTBa ayAUTUBHOT CTHMYyIyca. PesynTtatu nucrpa-
JKHBama 110Ka3yjy CTATHCTUUKY 3Ha4ajHE pa3iHke u3Mely KOHTPOIHE U eKCIePUMEHTAIHE TPyIe
qHMe ce NMOTBphyje 1a cilyliame My3UKe [OICTHYE H pa3BUja KPEeaTHBHO MUIBEE:E KOJ| yUCHHKA.
Kibyune peun: ayuTHBHA aKTUBHOCT, My3H4Ka KyJITypa, KpeaTHBHOCT, YYEHHK
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BO Y YHMjOj OCHOBH C€ Halla3W MEpPIEIIIHja, OMHOCHO O CIYIIAa0Ia Ce 3aXTeBa MaKmba
U KOHIIEHTpalyja IPUIMKOM ciIyllama. Jlakie, OCHOBHA MPETIOCTaBKa 3a J0XKUBIba-
Bame¢ MY3HKE jecTe 1a Cy YYCHHIH aKTUBHH CIIYLIAOLH.

1 zivkovic.v@web.de
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[TpenmeTHO Nozpyyje citymama My3HKe ce y HacTaBu My3HUKe KyJIType HCTH-
4e Kao 10Jbe KOj€ HajIUPEKTHHU]e YTHYE Ha UCITYhEHhe BACTUTHO-00Pa30BHUX IIHJbEBA,
OJJTHOCHO KOHKPETHO YTHY€E Ha BaCIUTame U 00pa3oBame cBecHOr ciymaona (Jepemuh
n CrankoBuh, 2019). Y KOHTaKTy ca pa3iuuUTUM MYy3HYKUM KaHPOBHMA CE KOJ y4e-
HHUKa pa3BHja CKJaJHA AyXOBHA JHYHOCT, Koja ce cycpehe ca MUpOKUM Irjarna3oHOoM
YMETHHYKHX U3pa3a, pacrojoxerma n ocehama. M He camo To, pa3Buja ce 0CeTIHUBOCT
3a yo4yaBambe MY3MYKHX eJieMeHara, MOMYyT MEeJOJIHuje, PUTMa, IMHAMUKEe, Kapakrepa
My3HYKOT npuMepa u Ap. Mnak, 1a 01 npeaMeTHo noapyyje ciyliamba My3uKe HMajio
MO3UTHBAH YTHI[] HA YUYECHHUKE, HEOIIXOHO j€ J1a Cy OHH MHCAOHO aHTyKOBAaHU TOKOM
ClyIlama, OJIHOCHO Jia EPIMIHNPajy MY3UYKH IIPUMEP KOjU ce penpojayKyje. BaxHo
HAIIOMEHYTH Ja ce mepieniija BpemenoM Hajgorpahyje. [Ipema Kamenory (KameHoB,
2008) mepueniyja ce y4u, IITO 3HAYH Ja BACIIUTHO — OOPa30BHHU MPOLEC, OTHOCHO
Ha4YMH Ha KOJU HACTaBHHUK MY3HMYKE KYIType ycMepaBa aKTHBHOCT CIIyIIama MY3HKe
JIOTIPHHOCE F-EHOM Pa3Bojy.

Crnymame My3uKe je, ¢ Ipyre CTpaHe M3BOp MO3UTUBHUX €MOIHja, JETETOBOT
3aJI0BOJBCTBA M €CTETCKOT JOJKMBJIBAja, IITO CE CMaTpa Takol)e MpeTIoCTaBKOM pa3Boja
JIETETOBHUX ecTeTcKuX crnocodHoctu. Kemon (Campbell, 2005) cmarpa ma je cmymame
MY3HKE CpIle U TyIa My3W4dKor oOpa3zoBama. Crora je BakHO ncTahu 1a mpeaMeTHO
MOZIpydje CIyIIama My3UKe y HacTaBu My3ndKe KyJIType MOACTHYE HE CaMOo Pa3Boj ec-
TETCKUX CIIOCOOHOCTH, HETO M Pa3B0j MYy3WUKIX, OMa)KajHIX, IICHXOMOTOPHUX, a(ek-
TUBHHX, TI0JMOBHHX, BOKAJIHUX CIIOCOOHOCTH yUCHHKA.

[Turame yTumaja cirymiama My3UKEe Ha KPEaTHBHO MUIIBEHE j€ M JaHAC aK-
TyenHo. Ucrpaxusame 3 2017. roqure (Ritter & Ferguson, 2017) 6aBuio ce mpo-
y4yaBameM yTHIaja ,,cpehHe’ My3uke Ha KPeaTHBHOCT Y CMHCIY IWBEPIEHTHOI? U
KOHBEPI€HTHOI® MUIJbEHa. Pe3ynTaTu ucTpaxkuBama cy yKa3ail Ha YHECHUILY J1a je
ciymame ,,cpeline’ My3uKe, OTHOCHO MEJIOIHje KOja je CTUMYJIaTHBHA M CBOjOM MEJIO-
PUTMHYKOM CTPYKTYPOM IIOJICTHYE ONTHMH3aM, MOJACTAKJIO WCIHUTAHWUKE Ja yCIell-
HUje 00aBbajy 3aJaTKe KOjU TOJpasyMeBajy JUBEPIeHTHO MHILbEme. Mcrnurannnm
KOjH Cy CIIyIIaJH ,,cpehHy" My3HUKy OCTBapWJIi Cy CTaTHCTHUYKH 3HAa4ajaH pe3yaTar y
OJIHOCY Ha TpyIly MCIHMTAHMKA, KOja je 3aJaTKe pelaBaja y THIMHH. [IpernocraBka
ayTopa je Jla CTUMYJIaTHBHA IIPUPO/a )KUBaXHE MY3HKE J1aje CHEPTHjy MO3TY, OJTHOCHO
Jna yHarpelyje giexcnOunnan Ha4uH pa3MHUILIbarba KOjU BOAM J10 HEKOHBEHIIHOHATHNX
WJIN MHOBAaTHBHUX H7Eja.

Jpyru ayropu (Curnow & Turner, 1992; Adaman & Blaney, 1995; Eskine,
Anderson, Sullivan & Golob, 2018) cy y cBoM UCTpakuBary JOILIH JI0 3aKJbYYKa 1a
j€ eKcreprMeHTaIHa IPpyTa OCTBApHIIa CTATUCTHYKK 3HaYajHEe pe3ylTare y OJJHOCY Ha
KOHTPOJIHY TPYILy, OJJHOCHO JIa je KpeaTHBHOCT 3Ha4ajHO yHampeheHa mox yTuuajem
ClyllIamka My3UKe y EKCIICPUMEHTAIIHO] TPYIIH, C TUM J1a je ucTpakuBambe u3 2018. ro-
mﬂ:efbe nmoapasymMeBa Ja C€ Ha OCHOBY jez[He TIOYECTHE I/II[eje CTBapa BEJIMKH,

MOTEHIMjAIIHO HEOTPaHWYEH OpOj pelierba.

3 KOHBEpreHTHO MUIUBCHE IOAPa3yMeBa ja Ce OJ] BUIIE MOTCHIHMjAIHUX HJIeja, OJHOCHO pelIeHka, oupa
jemHo oxrosapajyhe perernse.
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nune (Eskine, Anderson, Sullivan & Golob, 2018) moka3aiio 1a mopact KpeaTHBHOCTH,
C JIpyre CTpaHe, HUje UMaja Be3e ca paclioioKeHheM HCTIMTaHUKa.

C npyre crpane, 6purancku ucrpaxusaun (Threadgold, Marsh, McLatchie &
Ball, 2019) cy npuinikoM HCTpakuBamba yTHIaja Mo3aMHCKE My3HKe Ha KPEaTHBHOCT
3aJ1a7IM UCTIUTaHUIIIMa OCMOCMEPKY, Ha OCHOBY pe3yJTara TpebaJo je KacHHje 1a Uc-
TpaXMBauM H3Mepe HMBO KpeaTWBHOCTH. ExcriepuMeHTaiiHa rpyna je pelaBaia oc-
MOCMEPKY TIO]I JIe]CTBOM MY3HKE, 0K je KOHTPOJIHA TpyTia pajuiia 3a1aTaKk y THIIHHH.
Pesynraru ucTpakuBama yKazald cy Aa My3uka, 0e3 o03upa aa au je Ouia mosHara
WJIN HETO3HaTa, OJIH. BOKaJHA WIM MHCTPYMEHTAJHA, HUje 3Ha4YajHO YTHIAIa Ha pe-
3yNTar Koju je OCTBapwila eKCIIEpUMEHTAJIHA TPyIe y OJHOCY Ha KOHTPOJHY TIpYITy,
YUMe Ce OTOBpIVIa MPBOOMTHA 3aMHCA0 a MT033JMHCKA MYy3HUKa MOJCTHYE KPEaTHBHO
pasMuUILbambe.

Jla 6GucMoO MOIIHM J]a OATOBOPHUMO Ha MCTPaKMBAYKO MUTAMGE A JIM CIIYIIAkhEe
MY3HKE MOXKE J]a TIOJICTHYE M pa3BHja KPEaTHBHO MUIIJBEH:E, BAJKHO j€ Jla Ha CaMOM
MOYETKY UCTaKHEMO IITa CE HajJla3!u y OCHOBH Cllyliama. [IpBH KOpak Ka ToMe je jacHO
neuHucame peHoMeHa YyBema U Cllylllama, HakoH vera he ce Ommke objacHnuTH (e-
HOMEHH TEpLEIIHje U aneplerimje.

YYBEIE U CIYIIAGE

MHoru je3uny, na Tako U CpIICKH, MpaBe jacHy AMCTHHKIM]Y u3Mmely riarona
YyTH U cIylard. TepMUH 4yBeme NpeIcTaB/ba MIMEHHUITY Koja IOTHYE O] IJIaroyia uy-
TH, ILITO MO/Ipa3yMeBa Iepleninjy 3ByuHe Apaxu. UyBeme je 3a BehuHy Jbyan cBaKo.-
HEeBHa, HOpMaJlHa TNojaBa. Hai ciyimHu cucTeM, Kao M IPYTd CUCTEMH, HENPEeCTaHO
npuMa nHQopManuje, OJHOCHO HajJpakaje U3 CBOje OKOJIMHE. 3a Pa3iuKy Of BH3Yyel-
HOT cuctema (04ujy), CIIyIIHH anapar HHKaJia He pecTaje ca MpUMameM CTUMYJIyca.
To monpaszymeBa na 10TOK MH(OpPMAIHja U3 CHOJbAIIHE OKOJIWHE MOMEHTAITHO TIpe-
CTaje MPHUJIMKOM 3aTBapama O4Mjy, JIOK CIYIIHH CHCTEM M Jlajbe perucrpyje oapehe-
HE 3ByKe (MaKko Cy OHHM Mamer' MHTEH3UTETa) MPUJIMKOM MPHUBPEMEHOT MpPEKpHBamba
ciymHor anapara. YoBek, Hako je CBaKOIHEBHO M3JIOKEH yTHUIA]y Pa3HOJIMKHX 3BY-
KOBa, YyCMEpaBa CBOjy MaXkiby CEJIEKTHBHO M MPOIEHYje OHO IITO enu Aa uyje (Jle-
MaH, Ciiobona u Bymau, 2012: 236). To moapasymeBa Jia cirymiajiai CBECHO ycMepaBa
CBOjy NMaXkKiby Ka N3BOPY U3 KOT 3BYK JI0JIa3H, OAHOCHO Jla Ma aKTHBaH OJTHOC IpemMa
3ByYHOM CTHMYITYCy, 3a Pa3JIMKy OJl TACUBHOT, KOju je y BehnHH cilydajeBa MpUcyTaH
Ko/1 aMOujeHTaiHe OyKe, 03aJHCKe My3HKe Y IPOJIaBHHUIIAMa, KaMopa, PasIHYuTHX
aKyCTHYKHMX HH(pOpMalja Koju Cy IPUCYTHH Y OKOJIMHK UTA. Jlakiie, MoXxe ce 3aKJby-
YHUTH J1a je aKTUBHO CIYIIAHkhE MMPOIIEC BUIIET Pelia KOME MPETXOAN YyBEHE, OTHOCHO
nepueniuja ofapeheHor 3Byka.

[TpukasuBameM I0jMOBA YyBEHEC M CIYIIAe W jJaCHUM pa3rpaHHYaBarbeM
UCTUX CTHYE C€ YBHJ JIa je 3a HacTaBy My3HUKe KyJType BayKHHUjE YIIPaBO CIyIIAbE.
AKTHBHOCTH Kao0 IITO Cy: TIEpIENIINja My3UKe U My3UUKHX eJIeMeHaTa, aneplerniimja,
YTHIa] My3UKE Ha EMOI[MOHAIHOCT I10J1a3€ O] YMILCHHUIIE /1 j€ YYCHUK IIPe CBera UMao
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aKTHBaH OJHOC TIpeMa ayJJUTUBHO] Jpaku. V3 akTMBHOI OZlHOCA YUYEHUKa MpeMa pe-
MIPOJYKOBAaHOM MY3MYKOM MPUMEpY y HacTaBu My3Huuke KynType npouctnie Moryh-
HOCT 32 ameplieryjy, OHOCHO JIOXKHBJba] My3HUKe, a YIIPaBO TUME CE CTHUY YCJIOBU
3a pa3BHjarbe Pa3IMYMTHX aclieKara YYeHHKOBE JIMYHOCTH, a HAPOUUTO KPEaTUBHOT
MUIUbEHa. J[akie, Huje BXKHO 4yTH MYy3HKY caMo 4yiioM, Behi 1 yMOM.

MY3HUYKA TEPIEINIAJA U AIIEPLEMIAJA
Y KOHTEKCTY CJOYIIAA MY3UKE

C 0063upoM Ha TO J1a je MPETIOCTaBKa UCTPAKMBAKA J1a CITYIIAkhE My3UKe Y Ha-
cTaBd My3uuKe KyAType yTHUE Ha pa3BUjae KPEaTHBHOT MHUIIJbCEHa, BEOMA j& BAXKHO
neduHnCcaTH U pasyMeTH (peHOMEHE KOjH Cy Y OCHOBH CIyIlama, a TO Cy Meplenimja
u anepueniija. [la 6u My3uKa MOTJIa Ja TIOKPCHE YUCHHKA HA KPEATHBHO MHUIILBCHE,
BAKHO je J]a My3HKa JIOUpPe HE caMo JI0 CIYIIHOT arapara, Beh u 10 CBeCTH yUeHHKa.

[Tpema Byjakmuju (1996: 675) TepMuH nepleniuja noTH4e of ,,JJATHHCKE pedn
perceptio Koja 03HauaBa Onaxaj, Oma)arme, OIHOCHO CBE OHE JIyIICBHE Mporiece (Wiu:
CBa OHa JIylICBHA 30MBarba) KOja Ce HEMOCPEIHO N3a31Bajy YyJTHUM HaapaxkajuMa‘.

Tjernos (Temos, 1948, nmpema Jepemuh u Cranxosuh, 2019: 63) nepunnrie
MEePIHUNUPABE Ka0 01abuparme cpa3MepHO MaJIoT Jiefla U3 MHOIITBA Onaxaja, mpH Je-
My ce MaHHU(ECTyje CENCKTHBHHU KapakTep cBecTH. Ileplienija Kao CIOKEHH ICH-
XMYKH MPOIIEC MOIpa3yMeBa Jla Ce HeKe rpyIle onakaja u3ziBajajy, a ce Cjeaumbyjy y
nenuny. [lotom creau ompel)eHo cxBararme rpyme onaxaja uin 1aBambe CMUCTa, a1a Ou
Ce Ha Kpajy MPEro3Hao oJroBapajyhu npeaMeT uiiu mojasa.

Koctuh (2014) nedunuIie nepuerniyjy Kao KOHTAKT ca CBETOM KOjU CE OCTBa-
pyje npeko uyia. MHbopMmaliuje koje dyna NpUKyIe y TPEHYTKY Onakama ce aby Ha
Jajby 00pamy rie OuBajy ocMunbeHu. MHpOpMaIyje koje cy Hallia dysia nepIiunupa-
7a maky ce y Jajbe IEHTpe Ha 00pajy, TIe ce MOoaly rPYIHILy y HEeTUHE KOje HMajy
CMHCIIa, ¥ YIPABO Ha Taj HAYMH JOOMja MHTEPIIPETallija qyTHUX JIPaXKH.

[ojam amepuenimje Tjertor (Termos, 1967, npema Jepemuh u CrankoBuh,
2019: 64) objammasa Ha cienachu HauuH: ,,ATICPLCIIIN]OM CE Ha3UBa 3aBHCHOCT IEp-
IEMIHje Of OMIITEr Caap)Kaja YOBEKOBOT MCHXUYKOT JKHBOTA.” ATIEpIenIyja y KOH-
TEKCTY IIKOJE M KOHKPETHO HACTAaBE MY3WYKE KYJITYpe MOJpasyMeBa HE CaMo IMyKo
AyIMTUBHO MEPIUIHPALE PEIPOIYKOBAHOT MY3HUKOT IprMepa, Beh a rena Ha eMo-
[IMOHATHOM [UIaHY [OKHUBJbABA]y MY3HUKY, M Ca TOT aclieKTa MPOMHIILIbA]Y U YIKUBA]Y
Y 10j.

W3 cBera M3HETOT BHMMO Jia je TepIeMiinja MCUXHYKH mpoliec y3 momoh kora
YOBEK CTyMa y KOHTakKT ca CBETOM. Mmak, akTHMBHOCT CIyllamha MY3HWKE y HACTaBH
My3uuke KyAType MoapasyMeBa MHOTO BHIIIE Ol TIPOCTOT YyBewa npumepa. Texu ce
anepIerniyji, OMHOCHO JOKHBIbA]y YMME C€ pa3BHja U MPOLYXOBJbYje JTUYHOCT Jie-
Teta. Ha OCHOBY TOT CTAaHOBHMINTBA CE MPETIOCTaBIba [1a CIYIIAKBE My3HKE HA 4acy
My3uuke KyliType yMHOTOME MOACTHYE KPEaTHBHO MHUIIBECHE.
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OIUTE OAPEAHULE KPEATUBHOCTH

OnaroBop Ha MUTAKE IITA j¢ KPEATUBHOCT j& OCTAI0 OTBOPEHO JO JaHAIIhET
nana. JlaH qaHac ce 3a By 3aHMMajy MHOTH CTpy4mbaiii. [loctoje MHOTE OfpeHuIe
KpPEaTUBHOCTH, alid Ne(UHHIINA]jA KOjy CMO y3eJId 3a TCOPUjCKU OKBHP, a Ha KOjoj je
3aCHOBAHO HCTpaKUBame J1ao je amepuuku ncuxonor Topenc (Torrance, 1981). On
neUHHIIE KPeaTHBHOCT Kao MPOIIEC TIe Ce HiejaMa WM XHUIoTe3aMma Mpuaaje 00-
THK, a O¥ ce TTOTOM Te Hjeje TeCTupale, HaKOH Jera ciean yrnopehusame pesyarara
TecTupama. Ha 0CHOBY JepuHHUIIM]je MOXKE Ce 3aK/byuH aa TopeHc moj mojMoM Kpea-
THBHOCTH TIOJ[pasyMeBa (pakTope pago3HAIOCTH, UMArHHAIH]E U eKCIIEPUMEHTHCAEbE.
TopeHc je Ha 6a3u ['uaGopAOBOT TUBEPreHTHOT MUIILJBEHA KOHCTPYHUCAO TECT
kpearuBHocTd (TTCT — Torrance Tests of Creative Thinking) koju Mepu cienehe Hop-
Me KpPeaTHBHOCTH:
—  @nyenmnocm ToApasyMeBa Opoj BaXKHHX, PEICBAHTHHUX HICja HACTATHX
o yruiajemM crumyiyca. OnHOCH ce Ha YKynaH Opoj pejeBaHTHUX OJI-
TOBOpa, OJJHOCHO YKyIlaH Opoj KpeupaHux (UrypatuBHHX Lprexa. To je
BEPOBATHO je/laH O]l HajKPUTUYHHUJUX acreKara Tecra.

—  Opueunannocm TPEACTaBIba OpPOj CTATUCTHYKH PETKHUX Ueja ¥ y30pKy. To
je crocoOHOCT TOjeMHIIA J1a TPOU3BEIe OArOBOPE KOju ¢y y mopehemy ca
OCTaTKOM y30pKa jeIMHCTBCHU U HeoOMYHH. OPUTHHAIHOCT ce AeUuHuUIIe
TEPMHUHOM HHCKA OPUTUHAIHOCT / BUCOKA OPUTUHATHOCT.

— Enabopayuja ce ogHOCH Ha OpOj HUJeja KOjU Cy IPUIOAATH I[PTEKY, a KOJU
HUCY HEOIXOHHU 3a HCITyhaBake OCHOBHOT 0iroBopa. [lakie, enadopaiuja
ce OJTHOCH Ha CTIOCOOHOCT J0/1aBarba IeTasbha IPTEKY.
—  Ancmpaxmmnocm HAc06a MEPH Y KOjOj MEPH Cy HACTIOBH I[PTEXka allCTPaKT-
HU, OZIHOCHO Y KOjO] MEpH HM3Jla3e BaH OKBHPA JIaBarba MMEHA 110 PUHIINILY
OYHTIICTHOCTH, OMHOCHO OHOTA IIITO IPTEK OUHUTIICTHO MPUKA3Y]e.

—  Omnop npema npeepemerHoMm 3ameapary MPeaCTaBba CTEMECH MCUXOIOIIKE
orBopeHocTd. O3HauaBa CHOCOOHOCT Jia ce MpWIMKOM oOpane uHdopma-
Ije y 003Up y3My Pa3Iu4UuTH aCTeKTH, OJHOCHO J1a UCIIUTAHUK UM ,,0T-
Bopen ym* (Kim, 2007).

TopencoB TecT kpeaTHBHOT MHIIIbEHHA MTOCTYKHUO j€ Kao CPEJICTBO Jia ce Mpo-
BEpH CTEIEH HMCII0JbaBaba KPEaTHBHOCTH M Ha Taj HaYMH HaMm je omoryhwo mohemo
IO OJITOBOPA Ha UCTPAKUBAUKO MTUTAME /1A JIM My3HKa MOACTHYC U Pa3BHja KPEaTUBHO
MUIILJBCEHE KO/ YUCHUKA Y BUIIUM pa3perMa Y OCHOBHO] IIIKOJIH.

METO)IOJIOH_[KI/I OKBUP UCTPAKHUBAIHA
Nmajyhu y BHIy OKBUP TEOPH]CKOT Jeja pajaa Tae ce pasMarpajy (heHOMEeHH

qyBeHWa M CIyIlIama, Mepleniyje U aneplerniyje, Kao U OMNIITe OAPETHUIE Kpea-
TUBHOCTH, [IWJb UCTPAKMBAGA j€ JIa CE€ YTBPAM YTHILAj CIIylllamkba My3UKe y HaCTaBH
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My3uuKe KyAType BUIINX pa3peia OCHOBHOILIKOJICKOT 00pa3oBamba Ha MOACTULALE 1
pa3BHjame KPeaTHBHOCTH, OHOCHO TOJICTHIAKE U pa3BHjambe YeTHpU (akTopa Kpe-
ATUBHOT MHUIIbCHA — (PIYSHTHOCTH, OPUTHHAITHOCTH, elabopaliyje U ancTPakTHOCTH
HACJIOBa MPUMEHOM TOpeHCOBOT (HUIypaHOT TeCTa KpeaTHBHOCTH. McTpakuBame
Mosipa3yMeBa Mopel TeCTa KPEeaTHBHOCTH M KOpHUIheme ayIuTHBHHUX caapxkaja, Ofi-
HOCHO PEIPONYKOBAbE MYy3HUKHX IIPHMEpa KOjH MpUIaajy chep KiiacuaHe My3HKe,
a npeaBubeHn cy 3a HacTaBy My3HuKe KyIType 3a BHIIC pa3peic OCHOBHE IIKOJIE TIpe-
Ma HaCTaBHOM IIPOTpaMmy.

Ja 61 ce nwb MCTpaKUBamka peaan3oBao, yIBphenu cy creaehn 3amanu uc-
TpaXUBabA:
1. UWcnwurarty 1a qu MOCTOje CTATUCTUYKH 3HAYAjHE PA3IUKe Ha Pa3IMINTe HHIUKATO-

pe KpeaTtuBHOCTH u3Mel)y eKCIIepUMEHTAHE U KOHTPOJIHE TPyTIe.

1.1. Ucnutaty fa U eKCIICpUMEHTAIHA rpyna uMa Behy (DpeKBEHTHOCT OpPHIH-
HAJIHUX OJI'OBOPA OJf KOHTPOJIHE TPYIIe, HE3aBUCHO OJ 3a/1aTKa.

1.2. Ucnutaty ia M EKCIICPUMEHTANIHA TPyMa OCTBAPYje BHIIH CKOp HA MEPH
(ITyEeHTHOCTH Off KOHTPOJIHE IPYyIe U HAKOH KOHTPOJIC yCIeXa, He3aBUCHO O
3aj1aTKa.

1.3. Mctintaty na iy ekcriepiMeHTaIHa rpyrna uMa Behn ckop Ha enaboparuju o
KOHTPOJTHE IPyIIe.

1.4. Ucniutary 1a 1 eKCIIepHMEHTATHA TpyTa uMa Behy (GpeKBEHTHOCT arcTPaKT-
HHX HACJIOBA, OJ] KOHTPOJIHE IPyIIe, HE3aBUCHO OJ 3a/1aTKa.

XWIMOTE3E

Ha ocHOBY nocTaB/beHHUX 3a/1aTaKa HCTPaKUBakba IPOU3UIIA3E U XUIIOTE3€E UC-
TPaKUBambA.

XO — Ouekyje ce CTaTUCTHYKH 3HAYajHA Pa3HKa Ha Pa3THYUTHM HHIUKATOPHU-
Ma KpeaTUBHOCTH — OPUT'MHAIIHOCT, (pIIyeHTHOCT, el1abopaliyja 1 alcTpakTHOCT HacJo-
Ba U3Mel)y eKCrepuMeHTaTHEe U KOHTPOJIHE TpyIIe.

Xwurmore3sa 1: Ouekyje ce 1a eKCrepUMEHTaIHa Tpyma uMa Behy GpekBeHTHOCT
OPHUTHHAIIHUX O/ITOBOPA Ol KOHTPOJTHE TPyIe, HE3aBUCHO O] 33J1aTKa.

Xwurmoresa 2: Ouekyje ce Ja eKCIepHUMEHTAIHA TPyIia OCTBapyje BUILIU CKOp Ha
Mepu (DITYCHTHOCTH O] KOHTPOJIHE TPyNe U HAKOH KOHTPOJIC yCIieXa, He3aBUCHO O]
3ajaTKa.

Xwunoresa 3: Ovekyje ce 1a eKCriepuMeHTaHa rpyna uma sehu ckop Ha enabo-
panuju oJf KOHTPOJIHE IPyTie, U HAKOH KOHTPOJIe, yCIeXa of 3a/araKa.

Xurnoresa 4: Ouekyje ce a eKCIepUMEHTaIHa Tpyma nMa Behy GpekBeHTHOCT
arCTPaKTHUX HACJIOBa, O/l KOHTPOIIHE TPyIe, HE3aBUCHO O] 3aJ1aTKa.
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Y30PAK NCTPAKUABALA

VY3o0pax je omabpan U3 momyiaimje aele koja noxahajy OcHOBHY mIkomy ,,bpart-
CTBO- JeZIMHCTBO" Ha TepUTOpHjH Ipaga ComO0opa. Y30pak Cy YUNHHIIH YUCHHIIN TETUX,
IIECTHX M CeMUX pazpena y mkoickoj 2020/2021. roguuu. M3 ucrpaxupama cy u3-
y3€TH OCMHU pa3peir, 300r paHUjer 3aBpIIeTKa OCHOBHOIIKOJICKOT 00pa3oBama. 300r
nauaemuje COVID 19 Huje mocrtojana MOryiHOCT 1a Ce MCTPaKUBAKE CIPOBEIC Y
BHIIIC IIIKOJIA, KAO IITO je MPBOOUTHO IJIAHUPAHO.

VYuenunu cy noxesbeHu y ase rpyne — kontponny (K) n excniepumentanny (E).
VY30pak HCTpakuBama je mpurogaH. BennunHa y3opka u3HOCH yKynHO 108 ydeHwuka.
ExcniepuMeHTaHy rpyIly YHHHUIIO je YKYITHO 56 McruTaHMKa, mTo npenacrassba 50.9%
o7l yKynHor y3opka. OHu cy panuiau TOpeHCOB TeCT KPeaTHBHOCTH MOJI YTHIAjeM CTH-
MYJIATUBHOT IIporpama (MpuMepa U3 KJIaCHuHe My3UKe KOjU Cy MpeaBul)eHr HaCTaBHUM
nporpamoM). KoHTpoJIHy TpyIy YHHMIIO j€ YKYIIHO 53 UCIUTAHHUKA, IITO O IEIOYKYII-
HOT y30pKa npenctaBiba 49.1%. Onu cy panuim TopeHCOB TECT KPeaTUBHOCTH 0e3 yTH-
11aja CTUMYJIATUBHOT Tporpama. Jlakie, IpuiInKoM peliaBamba TecTa KpeaTHBHOCTH HHUCY
CIIyIIaNy [IpUMepe U3 KJIACHYHE MY3HKe, OTHOCHO pajuiii ¢y y TuinHu. C 003upom aa
je pasnuka y Opojy HCITUTaHHKa KOjH Cy YYECTBOBAIN Y KOHTPOJIHO] U €KCIICPUMEHTAI-
HOj 'PyIH MUHUMAJIHA, MOXKE J1a C€ 3aKJbYUH JIa j€ y30paK UCIHUTAHUKA 110 HCTPayKHBaY-
KUM Tpynama yjeaHadeH no opojy. Huje BpiieHo yjeaHadaBame rpyna MemambeM cacTa-
Ba oJieJberba. Y 003up cy y3era Beh (hopMupana onesbera y mkond. Kana je peu o moiy
HCIUTAHUKA, Y Y30PKY je omo ykymHo 49.1% nevaka, 10K je neojuuiia ommo 50.9%. C
003upoM J1a je pa3irka y Opojy Iedaka U JCBOjUHIIa IPOIICHTYAIHO BEOMa Majla, MOXKE
Jla Ce 3aKJbYUH Jia CY HCIIMTAHUIK OVJIH YjeIHAYCHH ITpeMa MOITy.

TEXHI/IKE, HNHCTPYMEHT U TOK HCTPAKHBAIbA

VY HCTpakuBamy je OHiIa 3aCTYIUbEHA HCTPAXKMUBAYKA TEXHHUKA TeCTHpamba. Vc-
TpaXXMBame HUje 00yXBaTajao MHHUIU]aTHA U (PMHAIHH TECT Kao IITO OM TO OO cityyaj
Y HCTPaKUBAKY Ca EKCIIEPUMEHTATHUM IIPOrpaMoM, Beh je 00aBbeHO caMo (BHHAITHO
Mepere (IOCTTECT), KaKo O ce YTBPMIIE MPOMEHE Y KPEaTHBHOCTH HACTAJIE TI0]] YTH-
1[ajeM ayIuTHBHOT CTUMYITyca (hakropa.

TexHuka TecTupama je Ouina npahena TopeHCOBUM (UTYpaIHUM TECTOM Kpea-
TUBHOCTH WJIU KaKo ce (hopMajHO Ha3uBa KpeamusHo pasmuuisaree ca caukama. Tect
Ce cacTojao U3 TPU aKTHMBHOCTH: KOHCTPYKIIMja IPTeka KopucTehu ce NCKIbYUUBO jeI-
HUM, YHAIPE] 33aTHM, OOJMKOM; KOHCTPYKIIHja [[PTEKa TOHABIFAEM HEKOJTHKO, YHa-
TpeT 38aTHX, TCOMETPH]CKHUX (UTYPa U KOMILIETHPAE MPETXOIHO 3aM0YETOT IPTEXKA.
OO0MK y CBa TpH 3aJaTKa MPeCcTaBba CTUMYITYC. 3a U3pajy CBAaKOT 3aj1aTka mpeasule-
HO je meceT MuHyTa. [IpBHU 3a7aTaKk — 0/ HCIIMTAHKUKA CE TPAXKH J1a KOHCTPYHIILY IIPTEX
kopucTehr ce camMo jeHUM, YHAIpen AaTuM OOIMKoM (Y HaIlleM CIy4ajy je TO Kpyr).
Hcenuranuny MOry J1a KOPUCTE KPYr y pa3iMYUTHM BEIMYMHAMa U y HEOTPAHUYEHOM
Opojy. Jpyru 3aiarak 3axreBa oj HCIIMTAHUKA J]a HA OCHOBY YHAIpel 3aJaThX oOJIHKa
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— IpaBOyTraoHMKa, KpyTa, Tparesa 1 TpoyIiia — Kpeupajy o0jeKar WM PTEX IO KEeJbU.
Hcruranuim Mory J1a KOpECTE MPETXOTHO TIOMEHYTE TEOMETPHjCKE OOJIMKE HeOrpaHH-
YEHO MHOTO ITyTa, Ka0 U Ha Pa3IN4uTe HaYMHE, OJHOCHO MOTY JIa MaHHITYJIHIIY HUMa
Y CMHCITy MeHara CMepa KpeTarmba 00JInKa, IeroBe BEJIMYMHE, TIOHABIbabha UCTE (BUTY-
pe utn. Tpeha akTHBHOCT Mopa3yMeBa Jja HCIIMTAHUK KOMILIETHPA, OHOCHO JOBPIIH
LPTEX KOjU je TMPETXOHO 3aIl04eT KPyroM M HEIOBPIICHHM KBaapatoM. MoryhHocTn
kopuihema o0NMKa, JIMHKja, Pa3IMYUTHX NpeJIcTaBa, 00ja Cy HeorpaHWueHe. YUYeHH-
1 HE MOpajy Ja Kopucte ojpehene reomerpujcke purype, Kao mrTo je To OHO CIy4aj
y Ipyrom 3anarky, Beh umajy normnyHy cinobomy mnzdopa (Kim, 2007). McnntrBay He
cyrepwiie UCITUTAHUIMMA Ja JI1 Tpeba a ce 000je LPTEKHU y CBa TPH 33aTka MK He,
Beh MaxJbMBO MpaTh aknuje Koje NCITUTaHUIM TOKOM TeCTHpama npeny3umajy. Tect je
y HalleM Clly4ajy MoAn(HKOBaH, jep je eKCIIEPUMEHTAIHOj IPYIH JIO/IaTo U CIyIIamke
oznpeheHnx My3n4KUX MpUMepa, IITO OPUTHHAIHO HUje Omto npeasuheno. Mcnurannmnm
y eKCIIepHMEHTAITHO] TPYIH CY TPEJ CBAaKH 33J1aTaK CIIyIIain oxrosapajyhu My3umdxu
NpUMeEp, KOjH je UCIIUTHBAY yHarpes oapenyo. HakoH ciyiama nmpumepa, UCITHTaHUuIN
Cy NPUCTYNAJIM U3PAN 3a]1aTKa, ik je BAYKHO HAIIOMEHYTH JIa je U3pajia 3aaTaKa onia
U J1aJbe TMOJT JIjCTBOM MY3HYKOM IprMepa. My3nuky nprMep KOjH ce PENpoyKoBao 1pe
M TOKOM IIPBOT 3aj1aTka je ouo Bamyep yeeha I1. Y. Yajkosckor. C 003upoM Ja je mpBu
3ajarak (mpwior Op. 1) OMO J1a ce KOHCTPYHIIE PTEK TAKO MITO UCTIUTAHUIIM Tpebda aa
KOpHUCTE caMO OOJIMK Kpyra (HEOrpaHW4YeHO MHOIO MyTa W Y Pa3IMuMTHUM BEIMYMHA-
Ma), My3UYKH TIPUMEP j€ CBOjOM METPOM M MEJIOJIMjOM acoLpao Ha KPY)XKHO KpeTambe,
oiHOCHO Kpyr. pyru my3uuku npumep — V naramu copckoe kpawma Ensapna ['pura
n3 ceure [lep ['unm je penpoayKoBaH Ipe M TOKOM APYTor 3aaarka. Vcrmuranuim cy
Ha OCHOBY YCTHPH JIaTa TeOMETpHUjcKa 00JTHKa (TIPaBOyraoHKK, KPYT, TPares U TPOyrao)
Tpebanu aa kpeupajy uprex. Pasnor n3dopa oBor My3u4Kor npuMepa je Ousia CImaHOCT
n3Mel)y 3aaTux o0nMKa y Ipyrom 3a1aTky ¥ METpo — PUTMHYKE M MEJIO/IN]CKEe KOMITO-
HEeHTe My3u4Kor mpumepa. [Ipe u TokoMm Tpeher 3anarka, e Cy HCITUTAHUIM HA OCHOBY
YHaIpe 3aaTor, HEJOBPIICHOT LpTeXa TpeOdaiu Ja JAOBPILIE LPTEX, PErpoIyKoBaHa
je yBeprupa u3 onepe Buwem Ten Hoakuna Pocunuja. Omrydran cMo ce 3a OBaj MpH-
Mep 300T XapMOHCKO-MEJIO/I]CKOT M KapakTepHOT OorarcTsa npumepa. Mcenuranunm y
KOHTPOJIHO]j TPYIIH HUCY MPeJ] ¥ TOKOM pelllaBara 3a/1aTaka CIyIaii My3HdKe IpuMepe,
OZIHOCHO HHCY OMJIa M3JIOKEHH ayJMTHBHOj npaxu. To 3Haum na TopeHcoB TecT kpea-
TUBHOCTH HHje OMO MOTU(HMKOBAH Kaja je ped O KOHTPOJHO] TPYIIH, jep UCTIUTAHHUIIH
NPWIMKOM M3pajie 3ajartaka HUCY OWJIM MO YTHI@jeM CTHMMYJaTHBHOI mporpama. Ha
UCITUTUBAYEB 3HAK Cy UCITUTAHUIM Y KOHTPOJIHOj U €KCIIEPUMEHTAITHO] TPYIIN Mpena3u-
JIM Ha HapeTHU 3a]1aTakK.

PE3YJITATH MCTPAKMBAIbA U JUCKYCHJA
VY nacraBky he OWTHM mpHKa3aHW pe3yjiTaTH HCTPaXKHBamba, OJHOCHO HOpPME

KPEaTUBHOCTH — OPUTUHAIHOCT, (IyeHTHOCT, enabopanuja 1 alcTpaKTHOCT HACIOBa
Y OJTHOCY Ha EKCIIEpUMEHTAJIHY U KOHTPOIHY T'PYITY.
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Opueunannocm. Ha 0CHOBY JIeCKPUIITHBHE CTaTUCTUKE W YBUJA Y pe3yliTare
yo4aBaMo Jia Cy Ha TPH 3a]aTKa OrOBOPU MCIIUTAHKUKA OHJIM TPYIIHCAHU Y JIBE TPyIIC:
HUj€ OPUTMHAIIHO U OPUI'MHAIIHO. Y OKBUPY IPBOT 3a/1aTKa 37%, UCIUTaHUKA Cy JaJn
OJI'OBOP OPUTHHAIHO, Yy ApYyrom 3amarky 51.9%, nok je y tpehewm 3amatky Hajsehn
Opoj 0IroBOpa OKapaKTepUCaH Kao OpUrnHaiaH, kbux 64.8% (Tabena 1).

Tabena 1. Yuecmanocm opucunannux 00206opa y mpu 3a0amia

Huje opurnnanuo

OpuruHaiHo

Opurunansoct 1

68 (63%)

40 (37%)

OpHUruHAJIHOCT 2

52 (48.1%)

56 (51.9%)

OpurnHaiHoCT 3

38 (35.2%)

70 (64.8%)

/Jla ©u ce uctinTano J1a 1M MocToje CTaTUCTHYKY 3HaYajHe pasiuke nimely opu-
TMHAJTHOCTH M3Mel)y ekcriepiMeHTa IHe ¥ KOHTPOJIHE TPYyIIe Ha CBa TPH 33jaTKa, MpH-
MEHeHA Cy TpH > TecTa. KOHTpOITHA U eKCriepiMEeHTATHA IPyIIa Ce HUCY Pa3iHKOBae
y (pEeKBEHIMjH OPUTHHATHOCTH Ha mpBoM 3agaTtky (¥*(1) = 2.093, p = .148). Cra-
TUCTUYKH 3Ha4ajHE pasivKe u3Mel)y eKcriepuMeHTalHe U KOHTPOJIHE TpyIie TOCToje
y cayuajy apyror (y*(1) = 13.341, p = .000) u tpeher 3agarka (x (1) = 20.936, p =
.000). Y oxBupy Japyror 3a/iaTka eKCIIepuMEeHTalIHa Ipyna je denrhe nmasiaa opuruHal-
He ozroBope (69.1%), Hero konTposHa rpyma (34%). CauyHo TOME, eKCIIepUMEHTaTHA
rpyna je Ha Tpehem 3amatky umana 85.5% opurnHanaux u 14.5% HeopHrHHAIHUX
OJIrOBOPA, JOK je Yy Cilydajy KOHTPOJIHE IPyIIie TPOLEHAT OPUTHHAIHUX OJroBopa OHo
43.3%, a HeopuruHaIHUX 56.6%.

Tabena 2. Pasznuxe usmely excnepumenmante
U KOHMPOJIHE 2PYne y yuecmanocmu OpUSUHAIHUX 002060pd

Huje )
OpHITHATHO OpuruHaiHo x2(db), p

Excriepumenranna | 31 (56.4%) | 24 (43.6%) x’(1)=2.093,p=.148
3anarax 1

Kourposnua 37 (69.8%) | 16(30.2%)

Excniepumenransa |17 (30.9%) 38 (69.1%) |x*(1)=13.341, p=.000
3amarak 2

KoHnTponHa 35 (67.3%) 18 (34%)

Excriepumenranna |8 (14.5%) 47 (85.5%) |y *(1)=20.936, p=.000
3agarak 3

Konrponna 30 (56.6%) |23 (43.4%)
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Pesynrary uctpaxknBama 1oKazain Cy Jia 0CToje 3Ha4ajHe CTaTUCTHYKE pa3-
JIMKe M3Mel)y excriepiMeHTaIHe M KOHTPOJTHE TPyIe Ha IpyroM U TpeheM 3a1arky, rie
eKCIIepUMEHTAlIHA IpyTia UMa Behy yuecTasocT OpUrnHaIHKUX OJIrOBOpa OJf KOHTPOJI-
He rpyle, yuMe ce aenuMuyHo notephyje xumore3a X1 koja je miacuia: ,,Odekyje
ce Jla eKCIIepUMEHTalIHa Tpyna uMa Belly ()peKBEHTHOCT OPUTHHAIHUX OATOBOpPa O]
KOHTPOJIHE TPyIe, HE3aBHCHO O] 33/1aTKa™, jep He I0CTOoje 3HauajHe pas3iuke nimelhy
EKCIIEPUMEHTAITHE U KOHTPOJIHE XpyIle Ha OPUTHHAITHOCTH Ha IIPBOM 3a]IaTKYy.

@Dnyenmnocm. DIyeHTHOCT je TpeTHpaHa Kao KOHTHHyHWpaHa Bapujabina, Te
je 3a \y pauyHara apuTMETHYKa Cpe/lMHa M CTaHJIapjiHa AeBujauuja. Ha ocHoBy ne-
CKPUITHBHE CTaTUCTHKE U YBUJIA y PE3yJITare youaBamo Ja Cy c€ OJIrOBOPH HCITUTaHH-
Ka Ha MPBOM 3aJaTKy kpetanu of 1 10 4, ca nmpoceunom Bpenuouthy 1.14 (SD = .46).
Y OKBHpY JApyror 3aJiaTka OATOBOPU KOJU Cy C€ THLAIHN (JIyeHTHOCTH Cy C€ KpeTain
on 1 o 5, ca mpoceunom Bpennorrhy ox 1.30 (SD = .74). Pacnion oarosopa y ciy4ajy
tpeher 3aarka je 6uo uszmely 0 i 4, ca apurmeruukom cpeanHom of 1.42 (SD = .69).
ApuTMETHUKE CpeArHe, CTaHAapIHe AeBHjalje, Kao U HH(POpPMaIHje 0 MUHUMYMY H
MaKCUMyMy cy npukaszane y okBupy Tabene 3 3a diryeHTHOCT.

Tabena 3. /leckpunmuena cmamucmuxa — UHOUKAMopu Qpyenmuocmu

My Marcumyn Apurmernyka CTaHgapuya

cpenuHa JieBHjanuja
®nyeHTHOCT 1 1 4 1.14 46
OiryeHTHOCT 2 1 5 1.30 74
OnyenTHOCT 3 0 4 1.42 .69

/Jla ©u ce yTBpAMIIO Ja JIM MOCTOje 3HavYajHE pasnuke u3Mel)y ekcrepuMeHTante
1 KOHTPOJIHE Tpyrne y (NIyeHTHOCTH Ha TPH EKCIIEPUMEHTAIIHA 3a/1aTKa, Y3 KOHTPOILY
ycriexa Ha Kpajy MpBOT TOJIYTOJHIITa, TPUMEHEHA j€ MyJITHBAapHjaTHA aHAIN3a KOBa-
pujance. MynTHBapHjaTHA TECT HHjE 3HAUajaH HU y ciyd4ajy rpymnumryhe Bapujabie
(F(3, 103)=2.247, p=.087), Hu y cy4ajy koBapujara (F(3, 103) = .499, p = .684). Ha
YHHBapHjaTHOM HHBOY, HE TIOCTOje CTAaTHCTHUKH 3Ha4ajHE pasnuke u3mely excriepu-
MEHTalTHe U KoHTpouHe rpyre Ha mpBoM (F(1, 105) = 1.351, p = .248) u npyrom 3amar-
ky (F(1, 105) =.523, p=.471), IOK ce CTaTUCTHYKH 3HAYajHA Pa3Inka y (QIyeHTHOCTH
peructpyje y ciuy4dajy tpeher 3amarka (F(1, 105) =4.367, p =.039). V oxBupy tpeher
3aaTka Ha (TyeHTHOCT BHIIHM CKOp OCTBapyje ekcriepuMenTtanHa (AS = 1.55, SD =
.72), on xouTpomre rpyme (AS = 1.28, SD = .63).
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Tabena 4. Tecmuparwe paznuxa usmelhy ekcnepumenmaine
U KOHmMpOIHe epyne Ha hyenmuocmu

AS SD F(df), p

Excnepumenranna | 1.09 29 F(1,105)=1.351,p=.248
®nyenTtHocT 1

KonTponna 1.19 .59

Excriepumenranna | 1.35 78 F(1,105)=.523,p= 471
®diyeHTHOCT 2

KonTtponna 1.25 71

Excnepumenranna | 1.55 72 F(1, 105)=4.367, p=.039
OnyentHoCT 3

KonTponna 1.28 .63

Xumore3a X2: ,,04ekyje ce Aa eKCIepUMEHTAIHA TPyIIa OCTBAPYje BUIIH CKOP
Ha MepH (QIIyeHTHOCTH OJ1 KOHTPOJIHE TPyIIe M HAKOH KOHTPOJIE ycIieXa, He3aBUCHO O]
3a7aTKa’ je JAeNMMHUYHO MoTBpheHa, jep MOCTOje CTaTHMCTHYKH 3Ha4yajHe pasiiiKe Ha
TpeheM 3a1aTKy u3Mel)y ekcriepruMeHTallHe U KOHTPOJIHE TpyTie Ha (UIyeHTHOCTH, /e
je eKcriepuMeHTalHa rpyma octBapuia Behu ckop. CTaTUCTHYKY 3HaYajHe PasIuKe HU-
Cy youeHe u3Mel)y eKcriepuMeHTalIHe M KOHTPOJIHE IPYIie y TIPBOM U JPYTOM 3a/1aTKYy.

Enabopanuja. Enabopanuja je Takolhe TpernpaHa Kao KOHTHHYHpaHa BapHja-
0Ona, Te je 3a By padyHaTa apuTMETHYKa CpeIMHA U CTaHiapAHa aeBujanuja. Ha ocHo-
BY JICCKPHIITHBHE CTaTHCTHKE U YBUJA y PE3yJTaTe youaBaMo Ja Cy C€ OATOBOPHU HC-
MUTaHUKa y TIPBOM 33/1aTKy Kpetanu oz 0 1o 4, ca npoceunom Bpeanomrhy ox 1.00 (SD
=.99). V okBupY JApyror 3amaTka CKOp Ha eixabopanuju ce kperao ox 0 g0 6, ca mpo-
ceynom Bpeanouthy oz 1.13 (SD = 1.15). Pacnion oaroBopa y ciyuajy Tpeher 3aaarka
je 6mo m3mely 0 u 5, ca apurmernukom cpeautom ox 2.01 (SD = 1.35). Apurmernuke
Cpe/nHe, cTaHap/iHe JAeBujanyje, Kao 1 HHpopMalyje 0 MUHUIMYMY 1 MAaKCUMyMYy CY
npukaszane y okBupy Taberne 5 3a EnmaGopamyjy.

Tabena 5. Jleckpunmuena cmamucmuka — UHOUKamopu erabopayuje

Moy | Moy | APITIETI | Cransapas
Emabopanmja 1 0 4 1.00 .99
Ena6opauuja 2 0 6 1.13 1.15
Enaboparuja 3 0 5 2.01 1.35

Jla 61 ce mpoBepMIIO Ja JIM NOCTOje CTAaTUCTUYKY 3HA4YajHe pasiuke uzmehy
eKCIIEPUMEHTAJIHE M KOHTPOJIHE TpyIe Ha e1a0dopauuju y OKBUPY CBa TPH 3aIaTKa,
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y3 KOHTPOJy KOBapHjara ycrexa Ha Kpajy MpBOT MOJYTOAUINTA, MPUMEHEHA je MyJ-
THBapHjaTHA aHann3a KoBapujaHce. Ha MyaTHBapHjaTHOM HHBOY C€ PETHCTPY]jy CTa-
TUCTUYKHY 3Ha4YajHe pasiMke y ciy4ajy rpynumyhe Bapujatne (F(3, 103) = 15.145, p
=.000), nok je koBapujar crarucTuuku HezHayajaH (F(3, 103) = 1.874, p = .139). Ha
YHUBAPHUjaTHOM HHUBOY CE PETHCTPYjy pasiuke U3Mel)y ekcriepuMeHTanHe U KOHTPOJI-
He rpyme u 'y crydajy npsor (F(1, 105) =20.466, p =.000), npyror (F(1, 105)=13.739,
p = .000) u tpeher 3amarka (F(1, 105) = 34.658, p = .000). Y okBupy npBOT 3a1aTKa
SKCIICpUMCHTAJIHA TPyIia 0CTBapyje mpoceuaH ckop Ha enadopanuju 1.40 (SD = 1.07),
JIOK je mpocedaH ckop KoHTpoiHe rpyne cera 0.58 (SD = .72). ¥ npyrom 3aaatky je
apuTMeTH4Ka cpenuHa Ha enadopanuju 1.53 (SD = 1.26) 3a ekcniepumenranny u 0.72
(SD = .86) 3a koHTpoONHY Tpymy. Y TpehieM 3a1aTky, IPOCCYHH CKOp Ha exaboparnuju
je 2.67 (SD = 1.25) 3a ekcriepuMenTanny, a 1.32 3a xontpoany rpyny (SD = 1.09).
VY OKBHpY CBa TPH 3a[aTKa SKCIICPUMEHTAJIHA TPyIa MOCTHKE CTATHCTHYKY 3HAYAjHO
Behie CKOpoBe Ha enabopaIuji o1 KOHTPOJIHE TPYIIE.

Tabena 6. Tecmuparwe paznuxa usmelhy ekcnepumenmaine
U KOHMPOIHe epyne y enabopayuju Ha cea mpu 3a0amKd

AS SD F(df), p

ExcniepumenTanna 1.40 1.07 F(1, 105) =20.466, p = .000
Enmabopanuja 1

KonTponna 0.58 72

Excniepumenranna 1.53 1.26 F(1, 105) =13.739, p = .000
Enaboparuja 2

KonTponna 72 .86

Excniepumenranna 2.67 1.25 F(1, 105) = 34.658, p = .000
Ena6oparmja 3

KonTpomHa 1.32 1.09

Xwunoresa X3: ,,0uexyje ce 1a eKCriepuMeHTalIHa rpyTa uMa Behn ckop Ha erna-
Ooparuju o1 KOHTPOJIHE TPyIIe, U HAKOH KOHTpOJIe, ycrexa off 3ajataKka’ je nomephe-
Ha. Ha cBa Tpu 3ajaTka ce yoyaBajy CTaTUCTUYKH 3HayajHE pasjIMKe Ha exadopanuju
HA CBa TPH 33J1aTKa, Il CKCIICPUMCHTAIHA TPyTa Y CBa TPH 3a/1aTka uMa Behu ckop Ha
esrabopanuju o KOHTPOJIHE TPYTIE.

ATCTpPaKTHOCT HAclIOBA. ATICTPaKTHOCT HACJIOBA j€ Y OKBHPY TPH 3aj1aTka O1o
OIICKUBAH Kao ,,HACIIOB je OYHIVICIAaH" U ,,HACJIOB HUje ounrienan’. bymnyhu na je ped o
KaTeropuykoj OnHapHoj Bapujadiu, y Tabenu 4. cy nprkazaHe peKBeHIH]€ OroBOpa.
Ha ocHOBY neckpHIITHBHE CTaTHCTHKE M YBHJA Y pe3ylITare yo4aBamo Jia je y Cirydajy
MIPBOT 33JaTKa BHUX 36.1% MOHYIIIO HACIOB KOjJU HUjE OYHIICHAH. Y CIy4ajy APyror
3aJaTKa Taj MpoIeHaT je 6o HemTo Behu u u3HOCHO je 45.4%, oK je y cimydajy Tpeher
3amarka 6uo Hajeehu ca 50%.
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Tabena op. 7. Ancmpakxmuocm HACI08a Y mMpu 3a0amKa — (hpexsenyuje

HacroB je ounrnenan HacnoB Huje ounrenan
ATIICTpaKTHOCT HacjoBa 1 69 (63.9%) 39 (36.1%)
ATICTPaKTHOCT HAcIoBa 2 59 (54.6%) 49 (45.4%)
ATICTPaKTHOCT HacioBa 3 54 (50%) 54 (50%)

Jla 6u ce mpoBepwIIO Ja JIM TOCTOje paszivke y (peKBEHIMjU alCTPAKTHOCTH
HAcJIOBa y 3aBUCHOCTH OJf EKCIIEPUMEHTAITHE U KOHTPOJTHE TPyIIe, IPUMEIbEHA Cy TPpU
¥* TeCTa, 3a TPU Pa3NUyMTa 3a1arka. Y Ciy4ajy OpBOT 3a7aTKa HEe PEerucTpyje ce cra-
THUCTHYKH 3HaYajHa pa3jiiKa y alcTPaKTHOCTH HACIOBA Y 3aBUCHOCTH of rpyme (x (1)
=.003, p = .956). ¥ ciyuajy apyror 3ajaTka perucTpyje ce CTAaTUCTHYKU 3HAYajHa
pasiuka Ha arnctpaktHocTd HacnoBa (2 (1) = 5.465, p = .019). ¥V excnepumeHTan-
HOj TPYIH ,,HACJIOB HHje OUMIIenaH" je y 56.4 ciydyajeBa, IOK je OATOBOP ,,HACIOB
je ounmienan” nar y 43.6% ciydajeBa. 3a pasiuKy OJf €KCIIEpUMEHTAIHE IpyTie, Y
KOHTPOJIHO] TPYIIN ,,HACJIOB HUje OunIIIeian’ 1art je y camo 34% ciyuajeBa, JIOK je of1-
TOBOD ,,HACJIOB je ounmiIeaan’ nar y 66% ciyuyajeBa. CTaTHCTHUYKY 3HA4YajHA pas3iiuKa
y aflcTpakTHOCTH HACIIOBA C€ Pa3JIMKyje U y 33/1aTKy Opoj 3 y 3aBUCHOCTH O] TpyIe
ko0joj ucnuranunu npunanajy (x> (1) = 13.375, p =.000). Y ekcriepuMeHTAIHO] TPyNH
67.3% ucnuTaHuKa Jaje OIroBOP ,,HACIOB HUjEe OUYUDICAaH ", TOK camo 32.7% wucmu-
TaHWKa J1aje OJIroBop ,, HAcJoB je opurienan™. Ca apyre crpaHe, y KOHTPOJIHO] TPYIH
cBera 32.1% mwuX Jaje oxroBop ,,HAaCJIOB HUje OYMIVIEAAH" , TOK Yak 67.9% mux naje
OJITOBOD ,, HACJIOB j€& OYHIJICIAH"".

Tabena 8. Tecmupare pasnuxa usmelhy ekcnepumenmanre
U KOHMPOIHe 2pyne Ha ancmpakmHoCmuy HaAcl108d

Hacnos je | Hacinos Huje )
OYHITIEaH OUUIIIEaH x(dh). p
ExcriepumenTanna 35 (63.6%) 20 (36.4%) ¥ (1)=.003, p=.956
3anmarak 1
KonTtponna 34 (64.2%) 19 (35.8%)
Excnepumenranna 24 (43.6%) 31 (56.4%) ¥’ (1)=5.465,p=.019
3aparax 2
Kontponna 35 (66%) 18 (34%)
Excniepumenranna 18 (32.7%) 37 (67.3%) ¥ (1)=13.375, p=.000
3anarak 3
Konrponna 36 (67.9%) 17 (32.1%)
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Xumnore3a X4: ,,04exyje ce 1a eKCIepUMEHTaIHa Ipyna nma Behy gppexBeHT-
HOCT aIlCTPaKTHHUX HACIIOBA, OJ KOHTPOJIHE I'PyIe, HE3aBUCHO Of 3ajaTka‘ je denu-
MuuHo nomephena. YodaBajy ce CTAaTUCTHUKY 3HA4YajHE Pa3iIUKe n3Mel)y eKCriepuMeH-
TaJIHe U KOHTPOJIHE TpyIle Ha aliCTPaKTHOCTH HACIIOBa Ha ApyroM U Tpehem 3aiarky,
IZie eKCIepUMEHTAaIHa IPyIla UMa Belly yuecTalocT allCTpakTHUX HAclioBa Ol KOHTP-
onHe rpyne. He mocToje CTaTUCTHYKH 3Ha4YajHE pa3ninke u3Mel)y ekcriepuMeHTatHe u
KOHTPOJIHE I'pyIIe Ha allCTPAKTHOCTH HACIIOBA Ha IIPBOM 3aJaTKYy.

Ha ocHoBy pe3ysrara HCTpaKMBarba MOXKE J1a Ce M3BE/Ie 3aKJby4aK Ja je OIIITa
XHIoTe3sa: ,,04eKyje ce CTaTUCTHYKY 3HauajHa pa3iifKa Ha PA3TUYUTHM WHIUKATOPH-
Ma KpeaTUBHOCTH — (hITyEHTHOCT, OPUTHHAIHOCT, e1a0opanyja u acTPaKTHOCT HACIIO-
Ba m3Mel)y excriepuMeHTaIHe U KOHTPOJTHE TpyTe™ je eMMMUYHO MoTBpleHa.

Ha ocHOBy KBaJMTaTHUBHE aHalM3e KOjy je CIIPOBEO ayTOp paja, 3aKJby4eHO
je Ila je eKCIepuMeHTaIHA TpyTIa MoKa3ana CTaTHCTHYKY 3Ha4ajaH CKOp y OAHOCY Ha
KOHTPOJIHY TPYIly YIIABHOM Y IPYroM u Tpehem 3ajaTky Ha MHAMKaTOpHMa OpPHIH-
HAJTHOCT, (pJTyeHTHOCTH U allCTPAaKTHOCTH HACJIOBA, JIOK Cy Ha enadopaliyju Ha CBa TpU
3a7aTKa PEruCTPOBAaHE CTATHCTUYKH 3HAYajHe pa3iiiKe. Y TOKy ClpoBohera ucTpaxu-
Barba, NCTPAKUBAY j& YOUHO JIa je MPBH 3a/1aTaK 3a UCTIMTAHUKE MPEICTaBHO HajBehn
n3a3oB. Ilpernocrasiba ce Aa je y3poK TOME OIpaHMYEHOCT 331aTKa MCKJbYYMBO Ha
jemaH oONuK, YMMe Ce NCHUTAHUIIMa OCTaBJha MAJo CI000/Ie MPUIIMKOM H3pae Ip-
Texa. Mnak, apyru, a HApoyuTo Tpehu 3amarak cy NpyKaid MCIHTaHULMMA 3HATHO
BHUIIIE MOTYRHOCTH, Ta je 300T Tora M pa3yMJBUBO 3aIITO Cy UCIIUTAHUIN y SKCIICPH-
MEHTAIIHOj TPYNX y ApPYroM H Tpehem 3amaTky MOCTHINN CTAaTUCTUYKH 3HA4YajHUjU
CKOp Y OZHOCY Ha KOHTPOJIHY Ipyily. Ha 0cHOBY cBuX NpHKa3aHHX pe3ysiTaTa HCTpa-
KHIBamka MOXE J1a C€ 3aKJbY4H Ja je eKCTIepUMEHTalIHa TPpyIia, Koja je perraBajia TecT
KPEAaTUBHOCTH y3 MPUCYCTBO AyAUTUBHOT CTUMYIIyCa, JOMHHAHTHO OCTH3JIa CTAaTH-
CTHYKH 3Ha4YajHHje Pe3ysITaTe y OQHOCY Ha KOHTPOJIHY IPyILy, T C€ MOXKE 3aKJbYyUHTH
Ja cilyliambe My3HuKe Ha yacy My3Huke KyaType HOICTHYE KPeaTHBHO MUIUBEHE KO
YUYEHHUKA Y BUIIUM pa3pearMa y OCHOBHO] IIKOJIH.

3AKJbYUYAK

nsps ncTpaxuBama je OMo 1a ce UCIuTa YTHLAj CIOyIIamkha My3UKe Ha KPeaTHB-
HO MHIIUBCH-E, OJHOCHO Ha OPUTHHAIHOCT, (ITyEHTHOCT, 1a00paliijy 1 ariCTPaKTHOCT
HACJIOBA KOJ YYCHHKA y BULINM pa3peirMa y OCHOBHO] mIKoyi. TopeHcoB (urypantu
TECT KpeaTnBHOCT 00yXBaTao je TPH 3aJaTka, 3a Yhje Cy pellaBame yUYCHHUIN UMaIH
JeceT MUHYTa, 3a CBaKky 3ajgarak. ExcnepuMenTaIHa Tpymna je Ouiia M3jIokeHa 1mpe u
TOKOM TeCTa CTUMYJAaTHBHOM IPOTrpaMmy, JOK je KOHTPOJIHA TpyIla pelraBaja TecT 0e3
yTHIaja ayIUTUBHOT CTUMYIyca. Pe3ynrarn ucTpaknBama ykasyjy Ha TO Ja je eKC-
HEepUMEHTAJIHA TPyIla [ToKa3ajla CTaTHCTHYKK 3HA4ajaH CKOP Y OAHOCY Ha KOHTPOJIHY
rpymy Hajuemhe y apyrom u Tpehem 3amaTky Ha MOJbYy OPUTHHAIHOCTH, (DITySHTHO-
CTH M aICTPAKTHOCTH HACJIOBA, JOK Cy Ha MOJbY enadopanuje youeHe CTaTUCTHYKH
3HAYajHEe pa3NuKke y cBa Tpu 3amarka. Cymupajyhu pesynarare UCTpaknBama MOXE Ja
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ce u3BeJie 3akJbyvak ja je ommra xunoreza X0: ,,0dekyje ce cTaTUCTUYKY 3HauajHa
pasirKa Ha pa3InYuTAM HHAXKATOPHMA KPEaTHBHOCTH — OPUTHHAITHOCT, (DIIYCHTHOCT,
enabopalyja U ancTpakTHOCT HacjoBa n3Mel)y eKkcrieprMeHTallHe U KOHTPOJHE Ipy-
ne“ nenmuMuuHO notephena. Pesynraru y paay ykasdyjy Ha UMEbEHHILY Jia je €KCIe-
pHMEHTAJHA TpyMa JOMHHAHTHO MOCTHIIA BehM, CTATHCTHYKU 3HAYajaH CKOp Y Ofi-
HOCY Ha KOHTPOJIHY TPyIy Ha CBHM MHIHKATOPHMa KPEaTHBHOCTH — OPUTHHATHOCT,
¢yeHTHOCT, exadopaliyja u arncTpaKTHOCT HACJIOBa, TE CE€ Ha OCHOBY OBHUX IO/1aTaka
MOKE 3aKJbYUHTH JIa CITyIamke My3HKe Ha yacy npeamera My3udka KyaTypa moJcTide
KPEAaTHBHO MHUIIIJBCH-C KOl YUCHHKA Y BUIIIUM Pa3peaiMa y OCHOBHO] IIKOJIH.
HacraBHa o0xacT ciymama My3UKe je TOpe APYTuX MPEeAMETHUX 00J1acTH Y
HacTaBi My3HW4Ke KylIType M3y3€THO 3HadajHa aKTHBHOCT, HE caMO y 00lacTu My-
3MYKOT 00pa30oBama, HETo U 'y pa3Bujamby [EIOBUTE JIMYHOCTH JEJJHOT JIeTeTa. AKTHB-
HOCTH KOj€ ce CIIPOBOZIC Y OKBHpY IpeaMera Mysuuka Kyitypa Tpeba ia yTudy Ha
pa3BHjamke YUCHUKOBOT €MOIIMOHAIHOT, HHTCICKTYaTHOT U BOJYHTATHBHOT ACICKTa
nrmyHOCTH. Kpo3 akTHBHOCT CilylIama My3UKe YUSHHIIN Ce YIIO3Ha]y HE CaMo ca Mpe-
BUl)eHUM TPaJMBOM, HETO U IIMPOKOM OINCEroM HOBUX ocehama, CTUYy yBHC Y HOBE
MEePCIICKTHBE, IIHPE CE BUIHUIIN, TO00IBINABAjY ce 1 YHANpel)yjy KOTHUTHBHH TPOIICCH
JMYHOCTH MOMYT KPEATHBHOCTH (Kao IITO CE MOXKE BUACTH U3 MPUIOKEHUX pe3ysaTara
HCTpakuBama). Kopak Koji BOJH /10 MOJCTHIIA A U Pa3BHjabha KPEaTHBHOT MUIILJBCHHA
jecTe akTHMBHO yCMEpeHa Makiba Ka My3HYKOM ITPUMeEpY KOjU Ce perpoyKyje. Yeme-
paBameM NaXKbE AaBambEM 3a/iaTaka Mpejl CIyllambe My3UUKOoT IpUMepa 0CTBapyje ce
MoryhHoCTH npeBa3uiaxkema n3a30Ba M0CTU3amka MMyHe KoHIeHTpanuje. CiayiambeM
ce pa3BHja eMOIMOHAIHA PEAKTHBHOCT yYEHHKA, OTHOCHO CIIOCOOHOCT ,,y’)KUBJbaBabha
U pearoBama Ha oipeleHa eMOIMOHAIHA CTamkba, KOje jé KOMIIO3UTOP U3pa3no AeiIoM™
(Jepemuh n CrankoBuh, 2019: 65), anu u criocoOHOCT (haHTa3UjCKOT pearoBama Ha
aynuTuBHE cTuMyiyce. Jla Ou ce o0e30ema mepiermniyja u aneprieniyja My3uke Ko
YUCHHUKA, BAXKHO je /1a C¢ HACTABHUK BHIIIC YCMEPH U TIOCBETH UCITYHaBathy YUCHUUKHX
notpeda, yMecTo J1a ce KOHIIEHTPHIIE Ha UCITYhaBarbhe 3aXTeBa K0ja Cy CTaB/beHa Mpet
wera camor (Pajosuh, bynuh n Pagynosuh, 2020). Ha Taj Haunn npeameTHo noapyyje
CllyIama My3HKe MOXKe Jia yTHUE Ha Pa3Boj M MOJICTUIAKkE KPEaTUBHOT MUILJBEHA.
[Mopen pe3yarara ncTpakuBama KOjHu yKasyjy Ha OCTojame Bese nuaMely ciy-
IIamba My3WKe U KPEaTHBHOT MHUIIUBCHA, MOTBPY)ECHO je /a je KpeaTHBHOCT ,,CHAXKHO
MOBe3aHa ca JMMEH3HjOM JIMYHOCTH KOja Ce Ha3uBa OTBOPEHOCT 3a HOBAa MCKYCTBA,
a orvela ce y MHTENISKTYaIHO] PaIo3HaJIOCTH, ECTETCKO] OCETIHUBOCT, KHUBO] (GaHTa-
3uju, ayOuHu ocehama, JIMOepaHUM BPEIHOCTHMA M (PICKCHOMIHUM MOHAIIAmEeM
(McCrae, 1987, npema Maunuh u Puctuh: 2014, 88). Hanme, HacTaBa My3uuke Kyi-
Type y KOjOj Ce YUCHHUIM MOTHBHIIY Ha CTHIIAF¢ HOBUX MCKYCTaBa, Y KOjOj Ce Heryje
U TIO/Ip’KaBa Pa3HOJIMKOCT MHUILJbEHa YUEHHKA, OTBOPEH OJTHOC ITyH MOBEpEea U Tjie
ce paspeq He mocMarpa Kao je[Ha yHuUIMpaHa 1efinHa Beh je MprcyTaH jeIMHCTBEH
WH/IMBUIyalTHH MTPUCTYI HACTABHUKA MPEMa CBAKOM YYCHHKY oMoryhaBa KacHHje HE
caMo yCIEIHY peanu3allijy MmiaHupaHuX aKTHBHOCTH Y OKBHPY MPEAMETHOT MOIpY-
Yja CIIylIamka My3HKe, HEr0 e MOXKE U MPETIIOCTABUTH Ja ie Te aKTHBHOCTH MMAaTH
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MO3UTHBAH YTHUI[A] HA pa3BHjambe YUCHHKOBE Maxme, Ma he moacrahu pamo3Hanocr,
€CTETCKY OCETJBUBOCT, J1a ie 0CmoCOOHUTH yYEHHKE Ja CAMOCTAIHO M CaMOYBEPEHO
u3pase CBOje MHUILBEHE, a HAPOUUTO Ja ie yTUIaTH Ha pa3BHjakbe YICHUKOBE MAIIITe
¥ OMOTYNHTH J1a YUCHHUIIM TIOKaXy MIMPOK nujamazon ocehamwa. Mehytum, na 6u cmo
TOBOPHJIM O YCIICITHOM MOJCTUIAY KPEATHBHOT MHIILBCHA, BAXKHO j€ 1a Y3MEMO Y
003Hp ¥ Ja MOPOAMIA M CPEANHA UTPajy 3HauyajHy yiory. Kako je Ha MUHHCTapCKO]
KOH(DEPEHIUjU eBPOIICKUX 3eMalba Y bory 1977. romuHe yTBphieHO 1a je mopojuia
,kameH Temespal npymrea“ (Kamenos, 2008: 171) He cMeMO 3aHEMapHUTH Ba)KHOCT
MOPOAMIIEC Ka0 HHCTHUTYIIMje Ha Pa3BOj KPEATUBHOT MHUIIJbeH-a. MHOrOOPOjHH HCTpa-
skuBaun (Miller i Gerard, 1979; Rashidi, 2010; Rodrigues Sequeira de Figueiredo i
Dias, 2012; Taneri, 2012; Diarra, Gu, Guo & Xue, 2017; Roostin, 2018, Hoang, 2019)
Cy MOTKPEMUITH TAYHOCT OBE UJICje PE3yATaTUMa HCTPAKHUBAMA.

CmarpaMo 1a CMO OBHUM HCTPaKHBAHEM MMO3UTHBHO JOTMPHUHETH ahupMaIiiju
He camo mpenmety Mysuuka Kyntypa, Beh u camom apymity. HactaBa my3uuke Kyi-
Type He 61 Tpebano na Oyme jeMHHO MECTO, T/IC YUCHHIIM JI0J1a3¢ Y KOHTAKT ca KBaJIH-
TETHOM M H3PakajHO 00raToM My3WKOM, Beh yUEHHK, MOYEBIIN O]l HAjpaHHjUX JaHa
CBOT JICTHE-CTBA, TpeOa J1a Oy/1e OKpy»KEH KBATUTCTHUM MY3HUKUM caapkajuma. Cma-
Tpamo [ia CIylIambe My3HKe, OJHOCHO HACTABHO MOApYdYje mpeaMera Mysuuka Kyi-
Typa MpeACTaB/ba BakaH (akTop y Mpolecy MOACTHIIAmA M Pa3BHjatba KPEaTHBHOT
MUIILJbCHa KOJI YUCHUKA, AT OHO HHjE JSIMHO Ha Koje Ou Tpebayio Ja ce OCIOHUMO,
Beh je BaKHO /1a ce Ha MOJbY KPEATUBHOT MHIILBCHA PAJU U Kaja je JeTe BaH IIKO-
ne. CHHEpTrijoM IIKOJIe, MOPO/IHIIE U CIIOJBAIIHE CPEIUHE OMOTrylhiyje ce MoJCTHIIame
KPCaTUBHOCTH Ka0 MMAaHCHTHE OCOOMHE IIITO JOBOM J0 TpajHe MaHu(ecTalmje Kpea-
THBHOT MHIILJCHA Y CBET OMUILJBHBOT KOJT IETETA, & KACHU]E U KO OJ[Pacyor YOBEKa.
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LISTENING TO MUSIC IN THE CONTEXT OF DEVELOPING
AND ENCOURAGING CREATIVE THINKING IN UPPER
ELEMENTARY SCHOOL STUDENTS

Summary: The subject Music Culture, and especially the subject area Listening to Music, with
its carefully designed procedures, methods, and activities, enables the enrichment of the spiritual
aspect of the student’s personality, as well as its harmonious development. Music is a source of
positive emotions, pleasure and aesthetic experience, and is one of the favorite student activities.
The paper discusses the problem of whether listening to music encourages and develops creative
thinking in students. The sample included students in the fifth, sixth, and seventh grades of primary
school (N = 108). Creative thinking was measured by a modified Torrance test of creative thinking.
During the testing, the experimental group was exposed to the influence of auditory examples
provided by the curriculum, while the control group performed the test without the presence of an
auditory stimulus. The results of the research showed statistically significant differences between
the control and experimental groups, which confirms that listening to music encourages and
develops creative thinking in students.

Keywords: auditory activity, music education, creativity, pupil
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IMPUJIOT 1 TECT

Jlparu yueHu1H, pej BaMa ce Hala3M IeT 3a/iaTaka HaMEehEeHUX YUSHUIIMMA OJ1 TIETOT
JI0 0OcMOT pa3pefa ocHoBHe 1koiie. [Ipe Hero mto npelere Ha 3a1aTke, MOJIMM Bac Ja
OJIrOBOPUTE HAa HEKOJIUKO MUTAA.

Hatym:
[Ixomna: Pazpen:
[Ton (3aoxpyxku):  A) nedax B) neBojunra

1. TlpenToOom je reoMeTpHjcku 00IMK KPYT. TBOj 3a1aTaK je ja Ha IITO MAIITOBUTHU
Ha4YMH HalpTall cIMKy Kopuctehn camo kpyr. Kana 3aBpimi, monum Te ocmucin
W HaIMIIX KCTIO/ HAa3MB IPTEXa.

2. TlpenToO0M Ce HaJla3u HEKOITKO TeOMETPHCKUX 00iKa. TBOj 3a/1aTaK je 1a OCMUCITHII
L[PTEIII TAKO IO helll KOPUCTUTH CaMO FreOMETPH]CKE OOIUKE KOjU CY MCIION IPHKA3AHH.
Kayta 3aBprimrir, MoiiM Te OCMUCITH 1 HATTUIIN UCTION HA3UB [PTEXKA.

OL _\V

3. Ilpen ToOOM ce Hama3u JEMUMHUYHO HalUpTaH LpTeX. TBOj 3amarak je na
IIPOU3BOJEHO VIOTIYHHIN I[PTEXK MPHKa3aH Ha mamupy. MoKenl KOPHCTUTH
pasnuuute odnuke, auHUje UTH. Kama 3aBpriwii, MoiuM Te OCMUCIH U HATIHIITN

HCIO HAa3UB LPTEKaA. O
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Pe3ume: AnekBaTaH METOAMYKH MPHUCTYI Yy Pa3peHOj HACTABH MAaTEMaTHUKE MMa BaKHY YJIOTY y
pa3yMeBamy MaTeMaTHYKUX KOHIIEIaTa M OCTBapUBarby HCXOfa yuema. IIpojekTHO opujeHTHCaHa
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paznay paspenHoj HacTaBu MareMarrke. Ha ocHOBY carienaBama pesyarara paHHjuX HCTPAXKUBAbA
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HAcTaBe MaTEMAaTHKE.

Kibyune peun: npojexTHa HacTaBa, MaTeMaTHUKa, MHTEIPALlMja CapiKaja, aKTHBHOCT yYeHHUKA, HC-
TpaKMBaYKU paj

YBon

EdukacHo n qpymrBeHO MPUXBATJEUBO CAaBPEMEHO OCHOBHO 00pa30oBame I10-

JIpa3yMeBa KOHCTAHTHO TParame 32 HOBUM KBAJMTETOM 3Hamba, IPOMEHOM CTPYKTYype
W OpraHM3aIMjoM HacTaBHOT mporeca. CaBpeMeHy HacTaBy MOTPEOHO je yCMEepUTH
Ha 00pa3oBame U yUCHE ca aKIIEHTOM Ha CTHIAmke (DYHKIIMOHAIHUX 3HAba, Ka UCTpa-
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JKMBAUKOM Pajly M peliaBamby KOHKpETHUX npooiema. OCHOBHO MaTeMaTHuko o0paso-
Bame¢ MOpa OUTH MMOCTABJEEHO U PEATN30BAHO TAKO JIa HAKOH Hbera YoBeK, 0e3 003upa
Ha 3aHUMAamC, TpajHO 3apKHU CTCYCHA 3Hakha U JOCTUTHYTU HUBO KOTHUTUBHUX CIIO-
cobHocTH. HacraBy MaTemaTuke Tpeba JOXKHBETH Kao MPOLEC, OMHOCHO CTBapaiavyKy
JETaTHOCT y KO0joj he y4eHHIM aKTUBHO y4eCTBOBATH, UCTPAXKUBATH, 3aKIJbYUHBATH,
pa3sMemUBATH UCKYCTBA, MUIILUbEEHA M CTABOBE, THUCKYTOBATH.

Jlanac je mo3HaTo n1a je euKacHMja HaCTaBa 3aCHOBaHA HA aKTUBHOCTHU YUICHU-
Ka y MPOLECY yueHa, IbUXOBUM HUCTPAKUBAKBHMA, Paay y rpylaMa, peliaBamy npo-
0J1eMa M3 CTBapHOT JKMBOTA, 3aKJbYYHBALY, Pa3MCHUBABY HCKYCTaBa U CTABOBA, a CBE
y3 HHTETpaIljy MaTeMaTHKe ca IPYTUM HaCTaBHUM OOJlacTUMa. JedaH o HauuHa KOju
MOJKE JIONPUHETH HaBEJICHOM M MOoMohy Kora ce MOry UCIIYHHTH OBH 3aXTCBU HYIU H
MPOjeKTHA HacTaBa. McTpakuBaun MaTeMaTHIKOT 00pa3oBama MPETO3HaI Cy 3Ha4a]
MPOjEeKTHE HACTABE KOja Ce TeMEJbH Ha MPHHIMIIMA KOHCTPYKTUBUCTHYKUX U COIIUO-
KYJITYpHHX TEOpPH]ja, Yija Cy OCHOBHA ITOJA3UILTA ]a YICHUK CTHYE 3Haba KPO3 aKTHB-
HY KOHCTPYKIINjY ¥ KOHCTPYKIIM]y 3Hama Kpo3 ApyiuTBeHn kouTekeT (Umugiraneza et
al., 2017; Bophesuh, 2007; Jaremr, 2007). bpojaa nctpaxxkuBama (Ayan, 2012; Barell,
2007; Barron, 1998; Bell, 2010; Capraro & Slough, 2013; Fabijani¢, 2014; Jacques,
2017; Lazi¢ i sar., 2021) y cBeTy HamIamanajy Ba)XKHOCT ITpojeKaTa Kao HaCTaBHOT MO-
Jiena, ToceOHO Y OCHOBHOM 00pa3oBamy. [IpojekTHH Mozen paia yKibydyje pa3indu-
Te aKTUBHOCTH YYCHHKA (IUIAaHUPAbE, HCTPAKHBAbE, TPOHATAKCHE U3BOPA, TIPUKY-
Jkamke ¥ U300p HHpOpMaIHja, Kpeupame, CIIpoBolerhe, eBaIyallrjy 1 MPeaCTaBIhabe
UCTPaXKHBaka, y3 Pa3BUjambe COIMjaIHUX BEIITHHA), TIPU yeMy ce 00e30eljyje muxoBa
cy0Ojekarcka IMo3uIlja y HACTaBH U TTOO0JBINIABAjy CBEYKYITHH HCXOIH YUCHa.

W3 caxeror mperiena OpOjHHX HCTpakMBamba BHaeheMO na je MPOjeKTHO
OpHMjEeHTHCAHa HAcTaBa O HaCTaHKa caMe Wjeje 10 AaHac, y Mamoj mwin Behoj mepw,
KOHCTaHTHO Y (OKyCy UCTpakiBaya Koju ce OaBe yHanpehuBameM HaCTaBHE IIpaKce.

I10JAM ¥ KAPAKTEPUCTHKE ITPOJEKTHE HACTABE

Hcropujcka aHann3a mopekiia U pa3Boja CXBaTamba O MPOjEKTHOj HACTaBH, MO
HEMaYKHM HCTOpHUYapruMa o0pa3oBamba, Besyje ce 3a mpojekT—merony ¢uiozoda [lo-
Ha [ljyna (John Dewey, 1859—1952), najucraknyTHujer npeacTaBHUKA parMaTu3Ma y
amepuiKoM obpa3oBamy. OCHHBaYeM MPOjeKTHE HAacTaBe cMaTpa ce Bummjam Kummat-
puk (William Heard Kilpatrick, 1871-1965), xoju je capalyjyhu ca [ljynem, npume-
HHUO TIPOjeKTHY HacTaBy mpe IIpBor cBeTCKOT parta y MIKOJIM — BexkOaoHHUIHN y Hhyjop-
Ky (Knezevi¢ i sar., 2019). Bohenu nzaejom na ce TpaaunmoHaliHa HacTaBa oIuieMe-
HH HCTPAKMBAYKOM METOJOM Kako Ou ce moBehajia akTHBHOCT YYCHHKA, OHH YBOJC
[TpojekTHy MeTOy, Ha3BaHy joi U oOpa3oBame uckyctoM (Bell, 2010).

JemHa 01 OCHOBHHUX KapaKTEpPHUCTHKA MPOjEKTHOT YUeHa je 1a ONlaKila y4eHH-
[IMMa OBJIaJaBam¢ BEIITHHAMA MOTPEOHNM y 21. BeKy, Koje YKIbYdyjy UCTpaKHBadKe
AKTUBHOCTH, KPUTHYKO MHUIbEHC U (DYHKIMOHATIHO 3HAHKE, Ka0 M Pa3BOj BEIITHHA
Kao IITO Cy KPEaTUBHOCT M MHOBAaTHBHOCT, BELITHHE pelllaBarma MpodieMa, KOMyHHKa-
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uje u konadopanuje (Darling-Hammond et al., 2008; Kim & Choi, 2016). [IpojexTHa
HACTaBa MOJIPa3yMeBa YCMEPEHOCT Ha YUCHHUKA, CapaJHHIKK OHOC U3Mely yUeHHKa,
yUHTeJba M YUCHUKA, HCTPAXKHUBAE MIPOOIIeMa 13 BHXOBOT OKpyxema (Bunorujesuh
n cap., 2018), kao u MoryhHOCT moBe3uBama cajpiaja pa3IMuUTHX TpeaMeTa, I1a
HHTEPIUCIUIUTHHAPHOCT MOKeMO HCTalil Kao jeJHy 07 OCHOBHHX KapaKTepHCTHKA
oBor HaunHa pajga (Bensi¢, 2009; Jlyxanun, 2011). MuTerpucameM mojeAnHaYHUX
JHCIMIUTIHA KOje HaM Hyne TyOuHy U (POKYCHPaHOCT, 100HjaMO IIMPUHY KOHTEKCTA,
MIPOMEHY IEPCIEeKTHBE, ajlk ¥ TpaHcdep 3Hama, Tj. QyHKIHOHAIHO 3Hame (Lazic et
al. 2012).

[Mpouec mianupama 1 peannsalyje NpojeKTHe HacTaBe Tpeda 1a 00yxBaTH He-
KOJIMKO (ha3a: MpoHaNaXemhe TeMe MPOjeKTa, YTBphHUBame njba 1 33/1aTaka IpojeKTa,
MUIaHUpamke, OCTBApUBAIbE MPOjEKTa, MPEICTaBbakbe U BPEAHOBaWke mpojekra (Bu-
notujesuh u Bunorujesuh, 2016). [Ipn Tome Tpeba umaru Ha ymy ja je MpojeKTHa
HACTaBa BPEMEHCKH OTpPaHHYCH, IUIAHHUPAH M OPraHH30BaH MPOIEC Y KOM je MpH-
MapHa aKTHBHOCT YYCHHKA, KOjU CAMOCTAIHUM PAZOM HIH PajoM y TPYIH, UCTpa-
JKUBaEkEM JIoJla3e 10 HoBUX casHama (I[Bjermhanun, 2009; Bensi¢, 2009). Opakas
NPUCTYI Ca3HABaWkYy HOBOT, JOMPHUHOCH MOTUBAIIM]U YYCHHKA U TIO3UTHBHOM OJTHOCY
npema yuewy (bommax, bpankosuh u Mapuuuh, 2011), Te y4eHUK U HcXoan yuema
3ay3UMajy [EHTPANHY MO3HUIK]y Y HACTABH, YMME YYCHHUIM W HACTABHUIM MOCTAjy
MapTHEPH y MpoIlecy yuerma U cTHlama 3Hama (Pucranosuh, 2015). Taxohe, oBze je
noTpeOHo ucTalin U 3HaYaj MPUMEHE KOOMIEPATHBHOT yuCHa U Capaibe MPH OpraHu-
3alMji ¥ peanu3aliji OpOjeKTHOT yuerwa. KBaiuTeT rpymHor pana, 3Ha4ajHO yTHUC
Ha e(pUKACHOCT HATIPETKa KaKO jeJIHOT YUCHHUKA TAKO M YUTABE TPYIie KOja YIeCTBYje y
npojekty (Weng-yi Cheng et al., 2008). Y npojeKTHIUM aKTHBHOCTHMA yU€Ha, YUCHH-
I CBHX CITIOCOOHOCTH MMajy MOTYhHOCT /1a JOTIpHHECY peliey, MoKa3yjy WHHIUja-
THBY, CAMOTIOY3/1aib¢, 3aI0BOJFCTBO M OJTOBOPHOCT y TUMCKOM pazy (Knezevié i sar.,
2019; Horan et al., 1996).

VY NIpeTXOHO CaXETOM IMperieny MpUKa3aH je caMo €0 MCTPaKHBama KOju
yKa3yje Ha 3Ha4yaj 1 OcHeduTe MPOjeKTHE HACTaBe. Y CKIIAAy ca HABEJACHUM, MUCIIAMO
Jla ce IMJbEBH W 33JIalli CaBPEMEHOI OCHOBHOT 00pa3oBama MOTY y 3HauajHOj MEpH
OCTBapUTH YBOlCHEM MPOjEeKTHOT MOJICNa paja U y MOYETHY HACTaBy MaTeMaTHKe.

IIPOJEKTHH MOJEJ PAJIA Y HACTABH
MATEMATHKE- MOTYRHOCTH ITIPUMEHE

[TpumeHa NMpojeKTHO OPHMjEHTHCAHOT y4YeHa Y Pa3peaHO0] HACTaBU MaTreMaTH-
Ke y Iuby yHamnpelhema Ienaromike mpakce KOMILIEKCAH je NPOo(eCHOHAIHE U3a30B
3a yuutesbe. Maxo pesynrartu OpojHUX HCTpaKUBamba II0Ka3yjy Ja IPOjeKTHa HacTaBa
IpaTy JPyIITBEHE MPOMEHE, 1a ce CBE BHIIE (POKycHpa Ha OCTBapHBabe 00PAa30BHUX
CTaHJap/ia U MCXOJa, Kao U Ja je yCMepeHa Ha pa3BUjame aKTMBHOCTHU ILUIAHUPAHa,
UCTpayKMBamba U THMCKOT pajia, MajJoOpojHa Cy UCTpaXKHBabha TEOPHUje U MPAKCe OBOT
npobnema y Hactasu maremaruke (Thomas, 2000).
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CaBpeMeHH HACTaBHU Mporpam, rpe ceera y 1. u 2. qukirycy odaBe3Hor oopa-
30Barba Tpeba aa Oy/ie KOHIUIMUPAH TAaKO Ja YYCHHIIH CTEKHY IETOBHUTY CITHKY O MPE/-
METY, PABUITHO (POPMHUPAjy TIOjMOBE, M CXBAaTe MOJMOBHY CTPYKTYpY MpeaAMeTa Kpo3
CaMOCTAITHO UCTPAXKUBAE, AKTHBHO yuehe 1 MelycoOHy capaamy. EBUICHTHO je na
Cy MCTPaKUBAYKH 3a/IallM U MPOjCKTH jeIaH Of1 HauMHA HHOBUPAa HACTABHOT MPOIIe-
ca. Y mpoliecy CTHIIaba MaTeMaTHIKUX 3Hakba, CIIOCOOHOCTH, BEIITHHA M HABHKA KOje
CY IPHUMEHJBHBE Y CTBAPHOM KHUBOTY, IPOjEKTHHM HAYHHOM PaJia YICHHIH CE MOTHBH-
11y 33 HCTPAXKUBAGEC U UCTPAKUBAYKH MIPUCTYTI PaLy, TOKOM KOra ce KOl ’bUX pa3Buja
CIOCOOHOCT IUTaHUpama U koornepatuBau Mel)ycoOuu omnocu (Knezevié i sar., 2019).

CarnenaBajyhu TeHICHIMje Y yHANpehBamby MOYETHOT yueHha M HACTABE Ma-
TEeMaTHKE M KOHCTAHTHY TeXKIbY UCTPaKHBaya jia ce MpoHal)y HajeukacHUjH MOJICITH
BaCIUTHO-00Pa30BHOT pajia, Koju he pesynruparu Behum o6pa3oBHUM nocturayhnma,
Pa3BHjEHUjUM CITOCOOHOCTHMA, YMEHHMa M HaBHKaMa, ONPABIaHO MPETIOCTAaBbAMO
Ja Beh Ha moueTKy MaTeMaTuukor o0pasoBama 1ocToje oapelene neaaromnko-rncuxo-
JIOIIKE W JAWAAKTHYKO METOTMYKE MOTpede W MOTYHHOCTH 3a MPOjeKTHHM HAYHHOM
yuema y moyeTHoj HactaBu maremaruke (Jacques, 2017; Knezevié i sar., 2019; Lazi¢
i sar., 2021; Ozdemir, 2006;). Ca apyre cTpaHe, IPUMETHO j& Jia HCTPAKUBAUKA TEO-
pHja 1 mpakca MpojeKTHEe HacTaBe MaTeMaTHKe y Miial)uM paspeniMa 0CHOBHE IIKOJIC Y
CpOuju HHje Y T0OBOJBHO] MEPH 3aCTYIJbEHA, TE JIa Cy UCTPAKHBaha OBAKO 3aCHOBAHE
HacTaBe MaTeMaTHKe KOJ Hac BEOMa PeTKa.

Carnenajmo Moryhe y3poke TakBOT CTamba U MOTYNHOCTH BHXOBOT MPeBa3uiia-
xema. [IpojekTHa HacTaBa AeduHucaHa je [IporpamMom HacTaBe U yuewa 3a | mukiyc
ocHOBHOT 00pa3oBama ([IpaBmiHuK 0 mporpamy Hactase u yuewa 10/2017, 16/2018,
05/2019, 11/2019), kao obnuK 00a30BHO-BACIIMTHOT pajia KOjUM CE pa3BHjajy OIIII-
Te MehynpeaMeTHe KOMIIETEHIIHjE M YCMEPEHa je IPBEHCTBCHO Ha JTOCTH3ambE HCXO0/Ia
KOjH C€ OJIHOCE Ha JIOTHYKO M KPUTHYKO MHUIIUBCHE, Ka0 M (DYHKIIMOHATHO 3HAME.
[Tporpamom ce He mperu3upa eKCIUTHIUTHO MPOjeKTHA HACTABA 33 HACTABHHU MPEIMET
MareMaruka, Beh je jmaT camMo OKkBHpHH (OMIITH) TUIAH 3a peaju3allijy OBE HACTaBe
KOji yuuTesby oMoryhaBa cMHCICHO MeljympeIMeTHO TTOBE3UBAKE CaapiKaja yBaxka-
Bajyhu crieruuaHOCTH HACTAaBHUX MIPEIMETA.

Wmajyhu y BuIy mpernopyke Koje nposuiase u3 [lpoepama nacmase u yueroa
Yy BE3H ca MOTPeOOM OpraHu3allfje MpojeKTHEe HACcTaBe, y MPAKCH Ce MOoKaszyje aa je
3a IBEHY YCICIIHY PUMEHY HEOMXOIHO METOIMYKH OCHAXUTH YYUTEIbE, KaKO Te-
OpHjCKHUM Ca3HaWmUMa, TaKO U y TIOHYIH KOHKPETHHUX Mojena mpojekara. Mako mo-
cToje onpelena ncrpakupama y CpOuju y Be3u ca MpOjeKTHUM HAYMHOM Paja, Majio
je cTy/arja 0 MPOjeKTHOM yuery Yy MPEALIKOICKOM U Milal)eM MIKOJICKOM 00pa3oBamby.
[Tputom, HCTpaXUBAELE TCOPHjE M MPaKce OBOT MpobiieMa y MOYETHO] HACTaBH MaTe-
MaTHKe NMpakTHYHO He nocToju. Hajuemrhe ce kao Bozjehn apryMeHT 3a HEJJOBOJbHY
3aCTYIUbEHOCT MPUMEHE MPOjEeKTHO OpPraHM30BaHE HACTABE, HABOIHM HEMOCTATaK Bpe-
MmeHa. MHTerpamyjom npeasuleHor rpaayBa ce oBaj npoodiem Moxe rpesasuhi, a kBa-
JIMTET 3Hakba CTCUCHUX Ha 0Baj HAYMH CMambyje MoTpedy 3a ydecTaniM TOHABIbAbEM
ucrux caapxaja (bommak, 2015).
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OcuM HaBEICHOT, CBHICHTAH je U HEMOCTATAK KOHKPETHHX MOJENa MPOjeKT-
HO 3aCHOBaHE HACTaBE MAaTEMATHKE y MPAaKCH, Koju Hamehe moTpeby momaTHe eayKa-
[fje yIuTe/ha y BE3M Ca TCOPHjCKUM Ca3HAKHMAa M METOMOJOTHjOM OPTraHH30Bamba
npojeKaTcke HacTaBe. Y TOM TIPaBIly, MOTPEOHO je Kpeupar oaroeapajyhe crpydse
myOJIMKaIMje O MPOjEeKTHO 3aCHOBAHOM YUeHY ca KOHKPETHHUM MOJIeNIMMa MpojeKara
bokycHpaHHX Ha cajpiKaje U3 MaTeMaTHKe KOji O yUUTEbUMa TTOCIY)KUITH Kao MpH-
Mep J1o0pe rpakce.

Jakie, y unsby najber ahupMucama mpojeKTHOT MojieNia paja, MUCIHMO J1a je
MOTPEOHO YHAMPETUTH MPUMEHY MPOjEKTHE METO/IC Y Pa3peIHOj HACTABH ITyTEM Mpy-
JKamba KOHKPETHUX MOJIeNa MpojeKara 1 ajara 3a cBe (a3e ’HUXOBE MPUIPEME U CIIPO-
Bohemwa, 6a3upaHux Ha cajpkajuMa Maremaruke. [IpojekTH HaMEemheHH TOM y3pacTy
Cy BeoMa crielduyHu, Mopajy ce MOIITOBaTH ojpel)eHn KpuTepujymu y3 MoryhHocT
npunaroh)aBama KJbYYHHX €IEMEHATA, CXOMHO y3pacTy yUeHHKa. Y CKIaay ca OKpy-
KEHEM U 00pa30BHHUM moTpebama yUeHHKa, HEOMXOJHO je KOHTHHYHPAHO CTPYYHO
ycaBplIllaBame yuuTesba, Ka0 ¥ MHOBHpame HauMHa U cpejacTasa 3a paj (bophesuh,
2007).

[Toceehenomthy u TpynoM yuntesba, Moryhe je mpojekTHO yuerme MpHIIaroIuTu
y3pacty ydeHruKa Miaahux pa3peia OCHOBHE HIKOJIC: PeaTlCTUYHIM IPUCTYIIOM HacTa-
BH, aKTUBHUM HCTPOKHBAYKHM YUCHEM, HHTETPAIMjoM U oboralinBameM caapikaja.
[TprMeHOM OBaKBOT HAauMHA Pajia MOCTIKE ce 00JbE pasyMeBarbe MOjMOBA, AKTHBHOCT
YUEHHKa y pajy, 0ojba (yHKIMOHAIHA 3HaMa, capajiba 1 KOMyHHuKanuja mely y4eHu-
muma (Lnanosuh n Tp6ojesuh, 2010; bommak Crenanosuh u ['opjanar Panurosuh,
2016).

[TpojeKTHO 3aCHOBAHO yUCH-E 3aXTEeBa J1a CC MPOjEKTOM CTHUY 3Hama MpeiBulje-
Ha TIPOTpaMoM, a Bojiclie MUTamke je CYIITHHA OHOT'a IITO JKEIUMO JIa YUCHUIIH YCBOje,
a mTo Tpeba aa Oyme M3a30BHO, OPUTHHAIHO M CaApXKajHO. Y TPOjeKTHOj HACTABH
YUCHHIIM CXOMHO MHTEPECOBABIMA U CIIOCOOHOCTHMA, aKTHBHO MUIAHUPAjy eTane u
TOK pajia, Tparajy 3a pelielkeM, UCTPaXKYjy, paje CaMOCTAHO, PAa3BHjajy COIMjaTHE
BEIITHHE U pellaBajy CTBapHe, )1BOTHe mpobieme (Janemr, 2007). OBakaB Moyien Ha-
CTaBe MOTPEOHO je YBOMUTH MOCTEICHO, Y3 100pY MPUIPEMY H MOTHBAIH]Y YUCHHKA,
noTyjyhu BBHX0BO HHTEPECOBAKE U y3pacHe KapaKTePHCTUKE.

OcmunubeHe mpojekre Moryhe je Ha BHINE HaYMHA YKOJIOMUTH y TocTtojehn
IUIaH W TIPOTPaM pa3pejiHe HacTaBe MareMarhke. Y TOM TpaBIly, HAjIpe MpPOjeKTHE
uneje Tpeba Ha MpaBH HAYMH MHTETPHCATH Ca HACTABHHM Ca/p)KajuMa MaTeMaTHKe,
a TIOTOM X YHETH y MHTETPAaTHBHE IUIAHOBE U MPOTrpaMe pajia HAaCTaBHUKa, nMajyhu
y BHJLy HEOMXOJHOCT MHTETpaIlije capikaja MaTeMaTHKe ca caapikajuMa IpyTrux Ha-
cTaBHHX mpeamera. [IpuTom, HajjeIHOCTaBHH]E je 3aCHOBATH UX Ha TPEHYTHHM MPO-
rpaMCKuM cajipkajuma. HacTaBHe jeMUHHUIIC KOje ce peasiu3yjy Y OKBHUPY HaBEACHHX
npojekara Tpeda TeMaTCKU J1a OIr0Bapajy MPOjeKTHO] UIICjH, 8 FbUXOBH CaJ[pIKaju J1a ce
MoMyIapajy ca akTHBHOCTHMA MPOjEKTHOT pajia. Mory ce peann3oBarH WK Y TOKY 4a-
ca peIOBHE HACTaBe, NMPH YTBphUBamy rpajnBa MpoayOsbHBamkEM Caapikaja, Kamaa Ou
Ce YYCHHIIUMA TPEJCTaBUIC OCHOBHE MH(OpMAIMje 0 MpojeKTy, popMupaie rpyme,

229



HOPMA, XXVI, 2/2021

TIOZIENNITA 3a/1y’KeHba, MM M3/IBajahbeM HEKOJIHMKO MHTErPaTUBHUX JaHa Koju Ou Onnm
noceehenn maremarndkom rnpojekary. Ca Jpyre cTpaHe, Ipakca Mmokasyje ja ce Koj
Hac npojekar Hajuyenrhe yBomu 1 peain3syje y OKBUPY BpeMeHa IIaHUPaHOT 32 BaHHaA-
CTaBHE aKTUBHOCTH, Ka0 U y CIIOO0THO BpeMe YUCHUKA M HAcTaBHUKA (Zori¢, 2013).

VY npuitor agupMucama MpojeKTHOT MOIeIa HaCTaBe MAaTeMaTuKe U HEroBOT
MIO3UTHBHOT yTHUIIaja HA TOCTUIHYha ydeHUKa, Ny U Pe3yiITaTu ApYruX UCTPpakuBamba
OBOT npodiema. VcTpakuBaun NCTHYY BUILE Pasjiora KOju Cy YTHIAIW Ha MO3UTHB-
Hy eBaJlyallljy: MPOjeKTHU MOJISNl HACTaBe MPH pealM3allijy MPOrPaMCKHUX cajipiKaja
HacTaBa yYeHHUIMMa je 3aHUMIbHB, arMocdepa je mpujarHa, pajaHa, noBehaBa lBUXOBY
AKTHBHOCT, aHTQ)KOBabe 1 JKeJbY 3a PaZioM, MOTHUBHIIIE HX J1a YCIICIIHO pelle mpodieM
(Ozdemir, 2006; Balki, 2003; Giiltekin, 2005).

Pesynratu crynuje cupoBenene y bpuranuju y Besu ca nocrturayhem yue-
HUKa Ha 3aBPIIHOM JP)KaBHOM HCIIUTY W3 MaTeMaTHKe, [OKa3yjy Ja cy TPOCTpy-
KO YCHEUIHHWjU OWJIM YYEHHWIM OHHUX IIKOJIa KOje Cy JOMHUHAHTHO NpHUMEHUBae
MIPOjEeKTHO 3aCHOBaHY HACTaBy, M TO MOCEOHO y Jiesly 3a/aTaka KOju Cy 3aXTeBasn
KOHIeNnTyanHo 3Hame (Boaler, 1999). 3axspyyak je j1a y4eHHIIM TOKOM MpPOjEKTHE
HacTage, nopea GopMaHUX ca3Hamka, CTUYY M OHA MPUMEHJbUBA Y CBAaKOJAHEBHOM
JKUBOTY, pa3BHjajy BEUITHHE Kojabopalyje, ITO MO3UTHBHO YTHYE HA pa3yMeBambe
carneiaBama rpooieMa n3 HeKoJMKo pa3nnuutux nepcrnekrusa (Bell, 2010; Belland
et al., 2006). HaBeneno moTBplyjy U pe3ysiTaTi UCTPAKHBaKa Y BE3U ca MPUMCHOM
(YHKIIMOHAIHUX MaTeMaTHYKHUX 3Hama M3 TeOMETPHUje Y apXUTEKTypH, KOjH IMOKa-
3yjy BHCOK MPOIICHAT MOTHBAIMjC U YCIEUIHOCTH yueHuKa (84%) 3a pagom u pe-
mewmeM npodiiema (Thomas, 2000).

VY ckunm 3a mpojekar ,,Capanma ca npyrom mkonom™ (Bumorujesuh u Buito-
tujeBnh, 2016) ucrakayre cy MHoroOpojHe moryhHocTn capanme usmely mkona.
VYueHHIM ce MOTY OpraHH30BaTH y €KHIIC W HAJMETATH Yy pellaBamby MaTeMaTHYKUX
3ajaTaKa, a HACTaBHUIM PacIpaBJbaTH O HACTaBHUM IpobiemumMa. CBe aKTUBHOCTH
Kao U Tpajame Mpojekra Tpeba yHarpesa UCIUIaHUpaTH. Y OBaKBOj capaimbH He Tpeba
N30CTaBJbATH aHAJIM3Y, TIPE3CHTAIN]Y U BPETHOBAME MIPOjEKTa jep Cy O BEJIMKOT 3Ha-
4aja 3a ciieiehu POjeKTHH paj.

[Tpema HOBOM PyCKOM cTaHIap/y TeMe 3a IPOjeKTe MPUMEHIbHBE Y HACTABHO]
MPAKCH MOXKEMO cariie/laTi Kao MaTeMaTuyike 3abase (Mrpa opojeBuma, Hemoryhu 1p-
TEXXH, JIOTUYKH 3a]1alli, MarHuyHH KBaJIpaTH, CTApUHCKH 3a1a1u, (oKycu ¢ OpojeBuMa,
JIOTHYKE Urpe, OKPeTama) 1 MaTeMaTHKy OKO Hac (OpojeBH y IOCIOBUIIaMa M U3peKa-
Ma, HyMepalija OKo Hac, Mepera, OpojeBH y CIIOPTY, MaTeMaTHKa y TPTOBUHH, MEPHE
jenuuHMIe y npeBHOj Pycuju, MepHe jequHuIe Y IpyTruM 3eMibaMa, MaTeMarhKa y rpa-
JINTEJHCTBY, MaTEMaTHKa y KyJIMHApCTBY, MaTeMaTuka y JpeBHOM cBeTy) (Buiiorujesnh
n Bunorujesuh, 2016).

Kon Hac mocroje Tek mojeanHa MCTPaKUBamka TEOPHje U TpaKce MPOjeKTHOT
MoJielia pajia y o4YeTHOj HacTaBu MaTematuke. Kueskeuh u capamuunu (2019), yka-
3yjy Ha 3Hayaj U KapaKTepHCTHKE MPOjeKTHE HACTaBe M Jajy MpUMEpe MPOjeKTHUX
njeja U HaYMHA MMIUIEMEHTAIMje MPOjeKTHOT paja y MareMaTH4Ke cajpikaje M Io-
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crojehu mporpam HactaBe u y4ewa. Jlazuh u capagnunm (Lazi¢ et al., 2021, in print)
Cy UCTIUTHBATHK e(eKTe yUeHha 3aCHOBAHOT Ha MPOjEKTHOM MOJETY Pajia y TMOYETHO]
HACTABU MaTeMaTHKe, a JTJOOMjeHN Pe3y/ITaTH MOKa3aiu Cy Ja MPOjeKTHA HACTaBa OCT-
Bapyje 3Ha4yajHe edekte y mocTUrHyhrMa yueHHKa y HACTaBU MaTeMaTHKe y Miahjum
paspeanMa OCHOBHE IIIKOJIC M JIa MOTY MOCTYKHTH METOAMYKOM OCHAXXHBAHY yUH-
TeJba y MPUMEHH OBOT MOJICIa HaCTaBe.

HakoH cuctemarn3oBama pesyirara J0CaJallbuX HCTPAXKHUBAKA MPOjEKTHO
3aCHOBaHE HACTAaBE MaTeMaTHKe, Kao M ,,CHHUMama CTama’ y MPakCH, 3aKbydyjeMo
Ia je 3a Behy 3aCTyIUBEHOCT TpojeKara y pa3peiHOj HACTaBH MaTeMaTHKe MOTPEOHO
JI0CTa 100pO MPOBEPEHUX M BPEAHUX MOJICNA OBE HACTABE, CKHUIIA, ali M MPOjEKTHUX
uieja, Koju OM HACTABHHIIMMA MO JIa TIOCTYKe Kao J00pa opjeHTanuja. Y mpuior
HABE/ICHOM, Ha OCHOBY MPETXOJHO OMMUCAHUX METOIMUYKHX OKBUPA, caxeTo hemo mpu-
Ka3aTh KOHKPETaH MpUMEep MOJielia TIPOjeKTHOT yuewma caipikaja 0 Meperby U Mepama.

MOJIET IPOJEKTHOT YYEHA MEPEIbA Y MEPA
Y YETBPTOM PA3PELY OCHOBHE IIKOJIE

Ha oCHOBY IiaHMpaHUX MPOTPAMCKHX CaJpiKaja MaTeMaTHKe 3a YETBPTU pa3-
pell OCHOBHE IIKOJIE U OCMHIIJBEHE MPOJEeKTHE HJEje, KPEUPaH je MOJIEI MPOjeKTHO
3acHOBaHe HacTaBe 0 Mepemwy u mepama. TIporpaMoM je TPOIMKMCAHO Jia Ce YUSHUIIN
Ce y 4eTBPTOM pa3pe/y YIO3HAjy ca MOBPIIHHOM F€OMETPHjCKUX Tena/Gurypa, uspa-
YyHaBambeM MOBPIINHE MPABOYTaOHUKA U KBaIpaTa, KBajpa U KOIIKE; U3padyHaBambeM
3anpeMUHE W 3alPEMHHOM KBajpa M Koike. [Ipu raHupamy Mpojekta UMaid CMO
y BHJy HCXOJIe y4€iba U CTaHjaapje nocturayha koju ykasyjy Ha 3Hauaj U3ydyaBarba
onabpanor caapskaja. Onpenesnim CMO Ce Ja OIUIIEMO MTPOjeKTHH MOJIEI pajia y Be3u
ca yTBphUBameM U MPUMEHOM M3padyHaBarba MOBPIIUHE KBAJpa U KOIKE, Ca [UbEM
pa3Boja (PYHKIIMOHAIHUX 3HAFha YUYCHUKA U FbHXOBOT OCIIOCO0JbaBama 3a MPUMEHY
UCTHUX.

Kaxko je BpeMe jefiHOT MIKOJICKOT Yaca MCYBHIIE KPATKO 3a peau3aliijy Ouio
KOje MPOjeKTHE Ujeje, a OpraHu3alija paja MIKoJIC y jelIHOM HACTaBHOM JaHy Tpe/-
Bulja opraHu3aimjy paja MareMaTuke, ajd U JAPYTHX HACTABHUX MPEIMETa, HYKHO
je Ja ce MaTeMaTHYKH CaJIpKaju MHTETPHIY ca CaapiKajuMa pa3inuuTHX HaCTaBHUX
obnmactu. Ha oBaj HaYMH OakiiaBa ce BpEMEHCKA apTUKyJaldja, a y UCTO BpeMe JI0-
MPUHOCH KBAJIUTETY IIEJIOKYITHE HACTABE U 3HAFha YUCHHUKA.

HacraBa 3acHOBaHa Ha OBOM MPHCTYIy MOKE OUTH BEOMa CTHMYJIATHBHA U
MoJICTUIAjHA, a Mel)ycoOHO MmoBe3aHu cajpxaju JOIMPUHOCE 3HAKY KOje je IETOBUTO,
BPEIHO U ynoTpeb/buBo. MHTerpucame HaCTaBHUX cajapikaja omoryhasa cruiame
MHCAOHUX CIIOCOOHOCTH, (PU3UYKE, EMOTUBHE U COI[HjalTHE KOMIICTCHIIU]C, a 3aCHHUBA
ce Ha JKUBOTHO] peasHocTh. CBET ce MmocMaTpa Kao IeJIMHA M Kao TaKaB Ce Mpoyyana,
0e3 nesberba Ha MpeaMeTe U auciuiuinie. Takas paj npyska Buiie MoryhHocTtH j1a ce
HarpaBe Be3e U CMUCJIEHA 3HAYCHha Koja MO3aK Haj0osbe ycBaja u mamtu. VHTerpu-
cambe cajprikaja pasIMIUTHX [PEJAMETa Y MPOjeKTHOM MOJIEITY pajia, IOBe3yje )KUBOTHA
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HCKYCTBa ca HaCTaBOM, ITOCTIIKE ce 00JbEe pasyMeBame y OJHOCY Ha YUCHE I10je/IH-
HAYHUX MPEAMeTa U J0Na3u 10 (GYHKIMOHAIHUX 3Hamha Koja Ce JIAKIIe NPUMEY]y Y
pa3IMYUTUM OOJIacTUMA.

HajBakHHju yCIIOB 32 MPUMEHY MHTEPANCHUIUTHHAPHOT MPHUCTYNa y Miahium
paspenuma OCHOBHE IIKOJIE je OAroBapajyhe yuuTesheBo IUIaHUpame. YUHUTEb je KO-
OpJIMHATOP U OPraHU3aToOp MPOjeKTHO-MHTETPATUBHOT pajia, OH MPOHANIa3u cajpixKaje
koju he ce MHTErpHcary, Kao U HAYMH Ha KOju he MX rmoBe3aTH ca MpojeKTHOM HEjoM
(Kuexesuh, 2019).

[Ipojekar nox Ha3uBOM Hacewe Tpajao OU jenaH HACTaBHU JIaH, Ca TEMATCKH
MIOBE3aHUM CaJipyKajuMa. Y OKBHPY HEKOJIHMKO MPETXOTHUX YacoBa MaTeMaTHKe ca yde-
HUIIMa OMCMO 01adpalii TeMy MPOjeKTa, YTBPAWIN NIk U (opMHpaH Tpyne y4eHH-
ka. [IpBo ce mpucTyna MHTErpanyju MaTeMTHUKUX cajpykaja ca cajupajuMma Jpyrux
HACTaBHMX MIPEJIMETa Y OKBUPY TEMATCKOT JaHa.

Tabena 1. I[lnan unmezpayuje Mamemamuukux caopxicaja
ca cadpoicajuma opyeux HaCMAaHux npeomema

HacraBuu mpeametn y Temarcko | HacraBae jequHute (1o mpeaMeTnmMa) Koje ce

— IPOjeKTHOM JaHy ,,Hacesbe™ peanusyjy y OKBHpY IIPOjEKTHOT pajia:
V3pavyHaBame MOBPLIMHE KBAIPa U KOLIKE
Maremaruka paty P P
— yTBphHBame U npuMeHa
CpIicKH je3nk Moje mecTo — roBopHa Bex0Oa
[pupona u apymTBoO Hacesba u 3HauajHu 00jeKkTH y HaceJby — 00pazaa
Oo0nukoBame MaTepHjaia — CaBHjamke, CeueHe,
JIukoBHa Kyntypa

pe3are KapToHa

VY tabenu 1. [Ipukasanu cy u3aOpaHu HACTaBHU CaJpXaju KOjU Cy M3/BOjeHU
13 TEMATCKOT OKBUPA KOjH 00je[MIbY]y CPOJHE CajpiKaje U3 PazIMIUTHX MpeIMeTa.
MelhynpenmerHe rpaHuiie He IPeCTaBIbajy IPaHuIle y OpraHU3alliji HaCTaBHOT PO-
neca. Mzabpanu cajpikaju Cy JIOTHUKH TIOBE3aHU TE€ CE MOTY YCHEUIHHU]e 3ajeJHO 00-
paIUTh U Tako JIONIPUHETH J1a Ce TI0jaM Hacesba 00JbE M LIETIOBUTH]E carvie/ia U CXBaTH.

Cpenctsa 3a paj Koja je MoTpeOHO paHuje MPUIPEMUTH Cy: MOJJIora 33 MakeTe
0] KapTOHa, KapTOH, Maka3se, CBecka, ojioBka. OKBUPHHU TOK aKTHBHOCTH y4YEHHKa U
HacTaBHMKA IIpeMa eTarnama peain3alyje MpojeKTHe HacTase je cieachu:

IIponanakeme Teme npojexkra. Onabup Teme je yckinahen ca npumMeHom cre-
YEHOT 3Harba y CBAKOJHEBHOM KHBOTY YUCHHKA.

YrephuBame nu/ba npojexra. L[b npojexra je u3pajga MakeTe jeJHOT Ha-
cesba. MareMaTnuky InJb je yBexOaBare U MPUMEHA CTEUEHHX 3Haba O MOBPIIMHU
KBajipa M KOLIKE.

Ilinanmpame. PasroBop o Hacesby M 3Ha4ajHUM OOjeKTHMa y Hacesby. Y4H-
TeJb 32 OBAj MMPOjeKaT MpUIpemMa IoUIOTy 3a MaKeTy U MpeXe YeTHpH KBajpa (IIKoa,
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6onHuMIa, cTaMOCHA 3rpajia, CIIOPTCKHU [IEHTAp) ca 03HAYCHHM TPO30pUMa M BpaTUMa.
V4eHHUIH pBe TPyIe UMajy 3aatak 1a u3Mepe JUMEH3Hje Moiesia OOTHHUIIS, HCEKY U
HaIpaBe MOJICI, U3pauyHajy KOJIHUKO je 00je mOoTpeOHO 3a KpeUueHe Tor 00jeKTa, ako je
3a lcm? motpe6Ho 2g 6oje. [Ipeocrane Tpu rpyme NpUMERYjy UCTH 331aTak Ha MPeo-
cTaja TpH MOJena.

OcTBapuBame npojekta. Y OKBUDPY TpyIie, YUCHHIH JIeje M0jeANHAYHE 3a-
JIATKE ¥ CBAaKO O]l YUCHHKA CaMOCTAITHO M3BpIIIaBa CBOj 3a7aTak. HakoH M3MepeHux
JMUMCH3H]ja M CaCTaBJLEHOT MOJIea, MOTPEOHO je U3padyHAaTH MOBPIIUHY KOjy UMa CBa-
KU 00jeKar, Te Oy3eTH MOBPIIHHE KOje Ce He Kpeue (€0 KOjH je y 3eMJbH, PO30pH,
Bpara, KpoB). 3a HOBE MOJIaTKe MOTPEOHO je U3padyHaTu MOTPEOHY KOJUYUHY 00je.

IpencraBibame npojexrta. [[peicTaBHUIIN CBAKE IPYIIC IOCTABIbAjy CBOj MO-
JIeTT Ha MaKeTy Hacelba W MPECTaBJbajy pesyarare. YUeHHUIH o0jalimaBajy Ha KOjU
HAYUH Cy JIOILTH JI0 THX Pe3yNTara.

BpeaHoBame nmpojexTa. 3aBpIiHU €0 MPOjeKTa TOKOM KOT Ce MPaKTHKYje U
caMoaHajM3a M CaMOBPEIHOBAKE YUCHHKA. YUHTEh MOJACTHYE PAa3rOBOp ca YUCHH-
[[Ma O BUXOBOM HCKYCTBY y pajly TOKOM MPOjeKTa, KOMCHTApHCame pe3yirara paia
TpyIie, alld U OCTATNX YUYCHHKA Y ONCIbCHY.

MepemweM quMeH3Mja o0jekaTa — MoJieia KBajpa U KOIKEe M M3padyHaBambeM
MOBPIIMHE KOja Ce KPEeuH, a 3aTUM M M3padyHaBameM IMOoTpeOHe KoyinuuHe Ooje 3a
Kpeuerme, yUCHHIM OM MPUMEHIIM CTCYCHA 3HaWma O MOBPIIMHU KBaapa M KOIIKE.
OBaKBUM HCTPAXKUBAYKAM HAYMHOM pajia OCTBapyje ce 3HauajaH JOMpHUHOC moBehamy
MaTeMaTH4Ke MMCMEHOCTH KPO3 OCTBapUBAaEhe OCHOBHUX I[MJ/bCBA HACTABE MaTeMaTH-
Ke, Pa3BHjambe TOTHYKOT MUIBCHA U 3aKJbyUHBaha, a MPBEHCTBCHO Kpo3 moBeharme
TpaHchepa yuema i GyHKIIHOHATHOT 3HAbA.

JAKBYUYAK

CaBpeMeHa KOHIICMIIHja U Ipakca 00pa3oBama U BaCIUTaba moMepa TeKHUIITES
pajia ca HACTABHHX Ca/IpiKaja Ha MCXOJIC yUCHa, OJJHOCHO Ha MPOIIEC YUCHha U Pe3yiTa-
Te HacTaBHOT pajaa. CTHllamke MaTeMaTHUYKKUX 3Hama Tpeda a Oyae OCMHUIIBEHO TaKo
JIa YUCHUK 3ay3MMa IICHTPATHO MECTO y HACTABHOM Pajly M MMa aKTUBHY YIIOTY Y MpO-
1[ecy CTHIaka 3Hakha, BEIITHHA 1 HABHUKa, KAKO OM CTCYCHA 3HaMka YMEO MPUMECHHBATH
y MPaKTUYHUM CHTyal[djamMa ¥ CBAKOIHCBHOM XUBOTY. [Ipojekar Tpeba ma objemuHu
U MOBEXKE Caapikaje pa3inuuTUX MPEAMETa, a 1a y UCTO BpeMe MOBEKE 3Hama Koja
YYCHHUK CTHYC BIACTUTUM UCKYCTBOM. OBO Cy pa3iio3u 300T KOjUX je OpraHu3aiuja u
KOOpJIMHAIM]a TIPOjJEKTHUM PaJIOM jeiaH MOJCTUIIajaH N3a30B 33 YUUTEJba KOjH 3aXTe-
Ba MyHO OJITOBOPHOCTH.

Pesynraru mocamaimbux HCTPAKUBaA TPOjEKTHO 3aCHOBAHE HACTABE MaTeMa-
THKE, Ka0 1 aKTYEJIHO CTamke Y IIKONaMa, HaBOJIe HAC Ha 3aKJby4ak Ja je 3a Behy 3acTty-
IUBEHOCT MpojeKara y pa3pelHoj HACTABU MAaTEMATHKE, Ka0 U HETOBO apHupMUCambe,
MOTPEOHO YHANPETUTH NPHUMEHY MPOjeKTHE METOJE MPYKakbeM TEOPHjCKUX OCHOBA,
aJTi ¥ KOHKPETHHX MOJIeNia MpojeKaTa U anara 3a cBe (ase BHXOBE MPUIPEME U CIIPO-
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Bolema, ca JI0cTa NPOjEeKTHUX CKUIIA U MPOjEeKTHUX Ueja 0a3upaHuX Ha cajpiKajuma
MaTeMaTHKe KOju OM HACTaBHHIIMMA MOIJIM Jia TMOCITyKe Kao 1o00pa opujeHTaiuja. Ha
OCHOBY IPETXO/HO OIMCAHUX METOAMYKHX OKBUPA, Y pajay je NpUKa3aH KOHKpETaH
MOJIeIN TIPUMEHE MPOjeKTHOT pajia y TIOUeTHO] HACTaBU MaTreMaTHKe, KOjH ce 3aCHHBa
Ha UHTETPUCAHOM YUeHY caapikaja o Mepemy 1 Mepama. OBaj Mozen Tpeda 1a mociy-
KM Kao TOJICTHILIA] U UJIeja, jep je O/l U3y3eTHE BAXXHOCTH ITPUMEHA MIPOjEKTHOT MoJIesia
paza ¥ Hberopa MMILNIEMEHTalMja y paj Mmiahux paspena OCHOBHE IIKOJIE, TOCEOHO Y
HacTaBM MaTeMaTHKe, jep 3Hama Koja ce Taja CTHYY, Ka0 U MareMaTH4Ke BEIITHHE U
HaBHKE KOJUM OBJIaJ1aBajy, MPEACTaBIbajy TEMeJb 3a LIEJIOKyIIaH Pa3Boj yUYeHNKa U CHa-
JKEHE Y JIaJbeM JKHUBOTY U pasy.
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PROJECT LEARNING - FROM AN IDEA TO A LEARNING
MODEL IN THE INITIAL TEACHING OF MATHEMATICS

Summary: An adequate methodological approach in teaching mathematics in the classroom plays
an important role in understanding mathematical concepts and achieving learning outcomes. This
paper points out the characteristics, significance, and effects that can be achieved by applying
project-oriented learning in teaching. This paper aims to point out the possibilities of applying the
project model of work in the teaching of mathematics. Based on the results of previous research
on this issue, as well as recommendations from the Program of teaching and learning for the first
cycle of primary education, a model of project-based learning of content on measurement and
measures is presented, which can serve to support teachers in organizing and affirming project-
oriented teaching mathematics.

Keywords: project teaching, mathematics, content integration, student activity, research work
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NEODOLJIVA PRIVLACNOST ZLA U ROMANU
UTEHA STRANACA, IJANA MAKJUANA

Rezime: U radu se nastoji razotkriti priroda zla u romanu Uteha stranaca ljana Makjuana.
Privlacnost zla, neodoljivi i ponekad neobjasnjivi samodestruktivni porivi, predodredenost da
se postane zrtvom — samo su neki od motiva, smesStenih u istovremeno romanti¢ni i zlokobni
venecijanski pejzaz koje ovaj rad razmatra, tragajuci za odgovorom. Rad takode otvara i pitanja
da 1i su glavni protagonisti svesni prisustva zla, da li su ga sami prizvali ili ih je ono pronaslo
i kakvom su to tragicnom manom obelezeni. Analiziraju¢i navedena pitanja, ukazace se i na to
koliko podsvesne, neizgovorene zelje mogu izmeniti identitet osobe, ili tragi¢no zloupotrebiti
slabosti koje ga ¢ine.

Kljuéne reéi: [jan Makjuan, Venecija, zlo, podsvesne zelje, sadizam

Uvob

,Horror and evil are placed squarely in the heart of the everyday.**

U romanu [jana Makjuana (Ilan McEwan) Uteha stranaca (The Comfort of
Strangers 1981) zlo se, prema zapazanju Dejvida Malkoma (David Malcolm), smestilo
u srcu svakodnevice (Malcolm, 2002: 74). U dnevnoj svetlosti i, rekli bismo, gotovo
pred o¢ima nezainteresovanih prolaznika. Namece se pitanje o tome Sta se desilo
u postmodernom svetu, pa su zlo i strahota izasli iz tmine, iz mracnog, mo¢varnog
kala u koji ih je dobro sateralo. Mozda su prosla vremena jasne distinkcije izmedu
dobra i zla, pa je ovo potonje teZze prepoznati, a samim tim ono postaje slobodnije
u svojim manifestacijama. Ili se toliko ¢ovek uljuljkao u svojoj moci, neosnovano

1 natasa.gojkovic@pef.uns.ac.rs
2 [Uzas i zlo su smesteni u samom srcu svakodnevice. Prevela N.G.]
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verujuci da mu niSta ne moze promaci, da je od vremena obedovanja ploda sa drveta
poznanja, ratujuci sa svakojakim opacinama postao toliko snazan, da moze odoleti
¢itavim hordama zla. A mozda je jednostavno postao drzak, a zlo jo§ lukavije nego
§to je bilo, sa jo$ vise maski, u jo$ privlacnijoj odori. Pokusa¢emo odgovoriti na ova
pitanja, kao i mnoga druga, koja se otvaraju Citaju¢i pomenuti roman. Trudi¢emo se
da dokuc¢imo dubine privlacnosti zla, da osvetlimo sve one zaboravljene uglove duse
u kojima dremaju nase slabosti, ¢ekajuci da ih centripetalna sila dominacije i agresije
pozove k sebi.

No, pre no §to se upustimo u ovo priliéno mra¢no putovanje, osvrnimo se
uopsteno na Makjuanov opus i zlo kao jednu od kljuénih tema u njemu. Naime, ukoliko
trazimo klasi¢nu borbu Dobra i Zla, gde Dobro uvek pobeduje, makar i uz najstrasnije
patnje i iskusenja, bic¢emo neprijatno iznenadeni. Makjuanovo Dobro i Makjuanovo
Zlo, nisu uvek o$tro konfrontirani aspekti Zivota. Stavise, ¢itaju¢i njegove romane,
sre¢cemo likove koji su sve osim alegori¢nih prikaza pomenutih kvaliteta. I ne samo
to, ni situacije, spletovi okolnosti i istorijski trenuci nisu uvek onakvi kakvima bivaju
tradicionalno predstavljani. Dakle, tema zla moze da se podvede pod tradicionalnu
teznju da se objasni njegovo prisustvo, ali tretman zla na koji nailazimo kod
Makjuana, izmice tradicionalnim ocekivanjima. Sada mozemo da se zapitamo Sta to
mi, zapravo ocekujemo, a §ta nam se desava. Ocekujemo kaznu za zlikovce, nekakvu
pravdu za one kojima je nepravda naneta i da pozitivni likovi uvek ucine pravi izbor.
Neretko, Makjuan, a zapravo sam zivot, ne dozvoljava da sve bude bas tako. Naime,
njegovi junaci su pojedinci s kojima se gotovo svako od nas u nekom trenutku moze
identifikovati (i to je onaj ostatak alegoricnih monolita), baeni u modernu arenu da se
bore ne nuzno sa drugim pojedincima, nego ¢esto i sa Citavim poretkom, a samim tim
i sa sopstvenim nemirima. Tada se desava to da oni, koliko god delovali i zaista i bili
dobri, bivaju primorani da ¢ine zlo (poput Brajoni Talis u Iskupljenju (2001)), uprkos
¢injenici (ili bas zbog nje) da se istovremeno bore protiv zla. Na tom putu oni prolaze
razna iskuSenja, prozivljavaju svojevrsni bildungsroman® duse i svesti, i Cesto bivaju
nagradeni iskupljenjem koje, povrSnom citaocu naviklom na sre¢an kraj, ne znaci
mnogo. No, uzimajuéi u obzir sva preispitivanja i moralne dileme zloc¢ina i kazne,
krivice i iskupljenja, sva traganja za smislom, kako Zivota, tako i druStvenih normi
datog trenutka, zakljucujemo da Makjuanovi protagonisti u sebi nose duboku dramu
koja korespondira s barem jednom cesticom istovetnog osecanja u nama samima.
Pitanje je samo da li ona u nama miruje ili ju je ve¢ pokrenuo vihor sli¢an onom od
kojeg Makjuanovi likovi traze utoCiste.

A utociSte mogu pronaci samo oni koji su, makar i maglovito, svesni postojanja
zla. Karakteristicno je da je ono uvek prisutno, nekad pritajeno, uspavano, ali nikad
potpuno istrebljeno. To Sto pojedini Makjuanovi junaci njega nisu svesni, ili su
suviSe svesni sebe da bi bili svesni i istinske slike sveta oko sebe, samo ga cini jo$
3Bildungmmaéki (prim. aut.) = vrsta romana u kojem se opisuje i istrazuje nacin na koji se

protagonista razvija u moralnom i psiholoskom smislu. Doslovni prevod sa nemackog bio bi roman o
obrazovanju, formiranju.
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prisutnijim i stvara dublji jaz izmedu onih kojima ¢e biti podareno iskupljenje i onih
kojima neée. Mnogi od njih ne uspeju odoleti privla¢nosti zla, pa stradaju — neki zbog
svoje naivnosti (poput Kolina u Utesi stranaca (1981) i Leonarda u Nevinascima
(1990)), neki zbog te Cestice koja je ustreptalo odgovorila na poziv zla, a protagonistu
smestila u red negativnih junaka. Delo pomocu kojeg bismo mogli desifrovati ostale
Makjuanove romane, jeste roman Crni psi (1992). Sve destruktivne sile sveta,
izazvane ili ne, raznih obli¢ja i maski i razli¢ite uspesnosti u razaranju, slile su se
u ovom romanu — simbolu. Njihove manifestacije — poremeceni pojedinci, nesreé¢ne
okolnosti, mra¢no istorijsko doba ili pritisak okoline na jedinku, radaju uzbudljive i
Cesto tesko prihvatljive price o tome da samo biti dobar ne garantuje i pobedu nad zlom,
da nevinost kao ostro ogranicena i nepropustljiva kategorija, zapravo i ne postoji. Tako
nailazimo na postupke koji bi se tesSko mogli okarakterisati kao zlodela, ali kazna ipak
stize njihove pocinioce. U Betonskom vrtu (1978), Dzek, Dzuli, Sju i Tom su deca
ostala bez roditelja, 1 skrivaju majc¢inu smrt od spoljneg sveta, da bi izbegli zakonsku
obavezu drzave da ih smesti u hraniteljske porodice. Njihov ,,zlo¢in“ ¢e na kraju biti
kaznjen upravo onim zbog ¢ega su ga i poc€inili, i Makjuan ne ostavlja gotovo nikakvu
nadu u toj pustoj zemlji hladnih, betonskih institucija. Borba sa zlom je ovde borba
sa druStvenim normama, ¢ija neminovnost guta pojedinca, koji u vrtlogu nesre¢nih
okolnosti uzaludno pokusava da ispliva na povrsinu. Ba$ kao i davljenici, upotrebiée
oc¢ajnicke napore, koji ¢esto mogu da izazovu i utapanje drugih.

Ko su, onda, pojedinci vredni iskupljenja, spasa? Ako se neiskustvo, nevinost,
osecaj nepripadanja i slabost kaznjavaju, koja je to kategorija koja pruza, makar i
delimi¢no, odresenje duga nesvesno napravljenog? Mogli bismo reci da je to ljubav,
svesto postojanju povezujuce, prastajuce emocije. Tako se ponovo vracamo na pojedinca
— svaki od Makjuanovih likova, koji poseduje isceliteljsku iskru ljubavi u sebi, bilo
da je to majcinska, sestrinska ili uopsteno zdrava ljubav prema bliznjem, kupice sebi
oprostajnicu i kakvo-takvo izbavljenje od zla. No, ona mora prethodno biti iskusavana
i dovedena Cak i preko granica sumnje. Takav primer je dat u Istrajnoj l[jubavi (1997),
gde ljubav Dzoa i Klarise, pod nesvakidasnjim okolnostima (DZoa progoni i zivotno
ugrozava Dzed, koji pati od Dekleremboovog sindroma) biva stavljena na probu,
ali uprkos posrtanju, ona je ta koja i u kriticnim momentima gospodari postupcima
pojedinaca, obezbedujuci im na taj nac¢in mesto u vozu za buduénost.

Problematika kojom se ovaj rad bavi zahteva privremeno udaljavanje od
Makjuanovih romana, i tragom zla i uzasa opisanih u Ufesi stranaca, obavezuje na
razmatranje ogleda Zana Bodrijara (Jean Baudrillard), Zorza Bataja (Georges Bataille)
i Julije Kristeve (Julia Kristeva). Kod Bodrijara naisli smo na odnos sustine i forme, na
mutno jutro posle raznih revolucija i prekretnica. Citajuéi njegovu Prozirnost zla, stice
se utisak da su Robert i Kerolajn, zlo¢inci iz Makjuanovog romana, kao eksponenti
principa zla, a time i neravnoteze, vrtoglavice i zivotnog nacela nevezanosti, prosto
potrebni (post)ymodernom drustvu. Oni su ono neizgovorivo, skrajnuto, ono $to je
nastalo kao nusproizvod sve devijantnije, a istovremeno sve rigidnije kulture.
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U Bodrijarovom Paktu o lucidnosti (2009) vidimo na ogromnom platnu
prikazan kontrast Dobra i Zla koji ubrzo pocinje toliko da bledi da nam ni ono Sto
smo li¢no smatrali apsolutno dobrim, sustinski i ne opravdava takvo misljenje. U
raznim kontrastima vidimo zapravo slike u ogledalu, pa shvatamo da ne samo Meri i
Kolin iz Utehe stranaca, nego i celo ¢ovecanstvo moze postati Zrtvom opakog privida.
Shvatamo da te privide proizvodi sam Covek, svojim tumacenjima, nametnutim
stegama i propisanim vrednostima

Objasnjenje fatalne potcinjenosti jednom roditelju i gubitka spone s drugim
sadrzi Mo¢ uzasa (1989) Julije Kristeve. Korene Robertove izopacenosti pronasli smo,
izmedu ostalog, u ovoj studiji.

Voden mislju Andrea Bretona da postoji izvesna tacka u nasem duhu gde
nam se Zivot i smrt, stvarno i uobraziljno, proslost i buduénost, izrecivo i neizrecivo
vise ne ukazuju u vidu suprotnosti, Zorz Bataj u svom delu KnjiZevnost i zlo (1977),
ovim kategorijama dodaje i Dobro i Zlo, patnju i radost. Koliko se neoprezno Meri, a
narocito Kolin kreé¢u kroz lavirinte pomenutih kategorija, pokusa¢emo da pokazemo
u ovom radu.

TROSNE ZIDINE VENECIJANSKOG MUZEJA STRAVE I UZASA

U ovom romanu sre¢emo britanski par, Kolina i Meri, na odmoru u Evropi
u neimenovanom gradu. Meri je razvedena majka dvoje dece, nezaposlena glumica,
Kolin je nesudeni pevac. U vezi su oko sedam godina. U toku svoje priliéno monotone
posete gradu za koji iz niza aluzija saznajemo da je Venecija, Meri i Kolin upoznaju
Roberta i Kerolajn, koji ih obasipaju nametljivom gostoljubivoséu. Vrlo brzo se otkriva
brutalna strana Robertovog macizma i Kerolajnine submisivnosti, te Makjuanova
pri¢a dobija mracan obrt i tragi¢an epilog. U ovom makabri¢nom plesu na§ zadatak je
da otkrijemo poreklo i delovanje zla kao neodoljive sile koja junake romana apsolutno
potéinjava i vodi ih slepim ulicama svesti i podsvesti.

Pocec¢emo od pretpostavke da su, kao i u kakvoj drami, zlu potrebni prostor,
vreme, zatim likovi — prvosvestenici zla i najzad, njihove Zrtve. Koriste¢i ovu
viSeslojnost kao osnovu, u¢i ¢emo prvo u prostor u kojem se deSava radnja romana
Uteha stranaca (1991)*, i ukazati na vezu izmedu tog okruzenja i takve vrste bizarnosti
i mracnjastva, opisanih u romanu. Na samom pocetku mozemo se ponovo posluziti
zapazanjima Dejvida Malkoma, u kojima kaze da je prostor u kojem se odvija drama
Kolina i Meri istovremeno i specifi¢an i uopsten. Oc¢igledno je da je u pitanju Venecija,
ali to ni u jednom trenutku nije reCeno. Na pojedinim mestima u romanu, prema
opisima jasno zakljucujemo da je re¢ o Trgu Svetog Marka ili Lidu, ali, s druge strane,
zvuci 1 mirisi svakodnevnog zivota, restorani, kafei, more, mogu pripadati bilo kojem
primorskom gradu. Makjuan vesto slika predeo, sugeriSu¢i nam mentalnu predstavu
Venecije, da bi se, u momentu kada o¢ekujemo potvrdu svojih slutnji, koketno povukao
od bilo kakvog konkretnog podatka. Citaju¢i roman, shvatamo da to nije puka pis¢eva

4 Za potrebe ovog rada koriséen je prevod dela iz 1991. godine, u izdanju Oktoiha, Titograd.
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igrarija i iskuSavanje ¢itao¢evog strpljenja, vec postavljanje pozornice za sled dogadaja
koji ée rezultirati tragedijom. Stavise, bilo koje nepoznato mesto moze predstavljati
kulise za pri¢u o susretu neiskustva sa strasnim iskustvom, o dimenziji uzasa koji
paraliSe. Postavlja se pitanje zasto ba§ Venecija, ili, kako je Malkom Bredberi opisuje,
knjizevni dom svemu neuhvatljivom i zloslutnom® (Bradbury, 2001, prema Childs,
2006: 48). Makjuanovo venecijansko okruZenje nije novost u knjizevnosti. Setimo se
Henrija Dzejmsa (Henry James) i Aspernovih dokumenata (The Aspern Papers 1888),
ili Tomasa Mana (Thomas Mann) i Smrti u Veneciji (Der Tod in Venedig 1912). Sama
¢injenica da se motiv neéeg preteéeg ponavlja upravo u tom turistiCkom centru, dovodi
intertekstualnost u direktnu vezu sa fabulom, motivima, postupcima. Uostalom, gde
bolje smestiti prikrivenu opasnost nego u grad-muzej, sumoran koliko i romanti¢an.
Venecija je, sa svojim lavirintima, setnom lepotom grada koji tone i zavodljivom
ranjivoséu, savrseno skloniSte svakojakim perverznostima. DZudit Sibojer objasnjava
da je Makjuanova Venecija
... naizmeni¢no jasno artikulisan prostor, sav od osvetljenih, svetlucavih
povrsina koje se otvaraju od Trga Svetog Marka prema Laguni i
Jadranskom moru, i zamrSen lavirint, zbunjujuci i zlokoban u svom
uranjanju u zatvoreni splet uskih ulica i kanala, nalik materici [...]
simbol kraja svega, gubec¢i polako bitku s vremenom, zagadenjem i
rastu¢im nivoom vode, vra¢ajuéi se u [...] Lagunu, iz koje je i stvorena®
(Seaboyer,1999: 957-986, prema Childs, 2006: 53-54).

I Venecija se, kao i Kerolajn u romanu, predaje jacem, povlaceci za sobom i
druge zrtve: pasivno se predajuéi iskonskoj snazi drevnih mora koja je, apsurdno, i ¢ine
zavodljivom i autenticnom. Venecija i pored vekova ljudskog delanja ovekovecenog
u mesavini impozantne srednjovekovne i smele renesansne arhitekture pada na kolena
pred neumoljivim nasilnikom — prirodom. U svom padu ona osvetnicki rada predatore
kamuflirane u domacine. I upravo je to lice Venecije koje nam prikazuje Makjuan.
Iza osvetljenog i Sirokog Trga Svetog Marka sa turistickih brosura ona kao da urasta
u samu sebe, kidajuéi Arijadnin konac u svakoj pogodnoj prilici. Ne samo da sve te
uske, klaustrofobic¢ne ulice predstavljaju lavirint Venecije kao grada nego i nedokucive
ljudske svesti u kojoj se, pod delovanjem odredenih nadrazaja, bude nesluceni aspekti.
Nisu ti prolazi i uliice fiksirani u svesti njihovih zrtava: oni kao da se zatvaraju za
njima, menjaju polozaj i ne daju se mapirati. Kada se jedna vrata zatvore, druga se
(ne)svesti. Dakle, mogli bismo zakljuéiti da je Kolinu i Meri, koji su na neki nacin
univerzalni predstavnici stranaca koji ne slute promenu svojih dotadasnjih Zivota,

5 [...aliterary home to the elusive and sinister. Prevela N.G.]

6 [is alternately a clearly articulated space, all sunlit, glittering surface as it opens out from the Piazza San
Marco onto the Lagoon and the Adriatic, and an illegible labyrinth, confusing and sinister as it collapses
back into a womblike enclosure of narrow streets and canals [...] a figure for the end of everything as it
slowly loses the battle against time, pollution and rising water levels and returns to the [...] Lagoon from
which it was created. Prevela N. G.]
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potrebna ta meSavina fascinantne istorije i moderne degradacije, sadrzana u Veneciji,
da im pokrene duboko potisnute porive. A spoznaja tih poriva predstavlja, nazalost,
najc¢esée i smrtnu presudu. U jednom pismu Milanu Kunderi, Makjuan kaze: ,,Vi
piSete veoma dobro o Zelji da se bude Zrtva. Biti zrtva, prema vasem misljenju, nije
jednostavno nesto §to se nekome dogodi, to je takode nesto o ¢emu neko, zrtva, sanja“’
(Ian McEwan to Milan Kundera, prema Childs, 2006: 46).

Jo§ jedan motiv je tesno povezan sa mestom radnje, a to je motiv posmatranja.
Naime, Robert prati i posmatra britanski par, fotografiSe ih i1 uziva u izradenim
fotografijama, kao Sto bi Kolin i Meri, da su tipi¢ni turisti, fotografisali Veneciju i njene
znamenitosti. No, jasno je da Robert nije pasivni posmatra¢, on preuzima inicijativu u
svakom smislu, emituje privlacnu silu, silu zla, kojoj se Kolin i Meri ne mogu odupreti.
Oni ¢ak nisu uverljivi ni u ulozi turista — povrs$no razgledaju grad, gube se Cesto, cak
ni iz hotelske sobe ne izlaze toliko koliko bi se to ocekivalo. Jedina inicijativa koju
preuzimaju (a ni ona nije plod isklju¢ivo njihove volje, naprotiv, rezultat je potpunog
odsustva iste), povratak u Robertovu kucu, zavrsice se tragi¢no. I to mozemo uzeti
za dokaz da, kada postupimo protivno svojoj prirodi, kada se prepustimo varljivom
delovanju skrivenih nagona udruZenih s jo§ varljivijom svesti o nepogresivosti, ishod
nece biti zadovoljavajuéi. I ponovo ¢emo se zapitati — zasto bas Venecija? Mozda je
pisac osetio istu neobjasnjivu privlacnost ka ovom zagonetnom gradu, kakvu su Kolin
i Meri osetili negde u podsvesti — oni se svako vece brizljivo pripremaju za izlazak
,.kao da ih tamo medu hiljadama onih kojima ¢e se uskoro pridruziti ¢eka neko kome
je veoma stalo do toga kako ¢e oni izgledati“ (Mekjuen, 1991: 7-8).

Nisu oni ba§ sasvim slucajno dosli u Veneciju. Makar i podsvesno, tragali su
za avanturom, za neéim $to ¢e ustalasati previse mirnu povrSinu njihove veze, ne
priznavsi to nikad jedno drugom. Prema Merinim razmisljanjima na pocetku romana,
imala je oseéaj da mesecari kroz zivot i zudela je za momentima jednostavnog
postojanja, oznac¢enim sa ,,0d-do*“. Kako se dospe u fazu Zivota kada nema ocekivanja
i kada se zapravo i ne zna §ta bi se o¢ekivalo? Mozda ne mozemo dobiti konkretan i
jedan odgovor, ali ¢injenica da se u takvu fazu dode, i da je Meri bila u njoj u trenutku
venecijanskog odmora, usko je povezana sa njenim daljim postupcima. Podsvesne
nade o osvezavanju veze bi¢e cudovi§no izvrnute u svoju suprotnost: ono $to je trebalo
vezu da ucini zivljom, u potpunosti ¢e je unistiti. lako Meri nije svesno prizvala zlo,
ono je doslo jer proces materijalizacije zle kobi, jednom zapocet, ne moze se zaustaviti.

A taj proces nije zapoceo tek Robertovim pojavljivanjem, nego u momentu kada
Meri zakljucava vrata hotelske sobe i oni silaze niz neosvetljeno stepeniste, kasnije
nego obicno. Taj silazak u srce tame oznacice tacku u eksperimentu sa koje nema
povratka. Pitamo se za$to je taj put u nepoznato toliko privlaéan —da li je to ona vecita
¢ovekova zudnja za neistrazenim, ona kombinacija straha i nestrpljenja koja ga goni da
bas on donese lucu u mrac¢ni predeo, ili je to podsvesna Zelja za zabranjenim vocem:

7 [You write very well about the desire to be a victim. Being a victim, according to you, is not simply
something which happens to someone, it is also something that someone, the victim, dreams. Prevela N.
G]

244



Natasa Gojkovi¢:
NEODOLJIVA PRIVLACNOST ZLA U ROMANU UTEHA STRANACA, IJANA MAKJUANA

probati, pa makar i stradati. Mozda i jedno i drugo, a mozda bismo mogli podic¢i ovu
pricu za jedan nivo viSe, 1 istraziti neminovnost susreta, sukoba, komplementarnosti
Kolina i Meri, s jedne strane, i Roberta i Kerolajn, s druge, i onoga §to iz toga proizilazi.

SAHOVSKE FIGURE: KRALJ I PLJUNI

Pre svega, trebalo bi da pokazemo kakvi su Meri i Kolin u Veneciji. Ve¢
smo napomenuli da nisu tipi¢ni turisti zeljni atrakcija i istorijskih spomenika, oni
Cak i zaborave da li su neku znamenitost videli ili ne. Njihov dozivljaj Venecije je
specifican. Naime, ¢ini se da je oni vide jednodimenzionalno, kao moguée mesto
za nesto Sto i$¢ekuju, a ni sami nisu sigurni $ta je to, a nikako kao mesto prebogato
istorijom, umetnosc¢u i kulturnim svedocanstvima prohujalih vekova, iako su oboje
iz umetnickog miljea. Dosli su da stvore nekakvu zamenu za sebe. Tako na samom
pocetku vidimo da su se oboje vratili u neku vrstu de¢je zavisnosti od drugih, pa brigu
0 svom trenutnom zivotnom prostoru u potpunosti prepustaju sobarici. Kako je ¢esto
majc¢inska briga nevidljiva ali sveprisutna, tako i ovde sobaricu ne vide ni Kolin i Meri,
a ni ¢itaoci. Mozemo dodati i to da je kod Kolina na neki na¢in udvostrucena ta detinja
nota, jer je on i u odnosu na Meri ¢esto u ulozi neznog deteta: kada joj u jednoj sceni
dodirne grudi, ona se okrene i poljubi ga prvo u usta, a zatim materinski u nos.

Osim toga, Meri zauzima zastitnicki polozaj prema Kolinu ¢ak i u snu: ona
ga potpuno obgrli, pustajuci da se on ugnjezdi u njenim majc¢inskim oblinama, bas
kao dete. Ovo je vazno zato $to ovaj detinjasti aspekt njihovih liénosti predstavlja
mamac zlim silama oli¢enim u Robertu da uniste sve $to je lepo, nezno, pa makar
bilo i neprili¢no detinjasto. I tu ne mozemo govoriti o jednostranoj privlaénosti, nego
o dvosmernoj zlokobnoj hemiji koja kod Kolina i Meri znaéi podsvesni mazohizam i
otvoreni, ali nesvesni poziv Robertu na sadizam, koji ¢e ovaj strasno prihvatiti. Piter
Cajlds (Peter Childs), priredivaé knjige The Fiction of Ian McEwan (2006), smatra
da ovakva izuzetna intimnost izmedu Kolina i Meri ,,stvara sopstvene probleme za
protagoniste, i oni postaju podlozni pretnji od strane drugih koji ¢e razotkriti ranjivosti
i opasnosti njihove bliskosti® (Mekjuen, 1991: 22).

No, uprkos toj bliskosti, ili mozda upravo zbog nje, ljubavna veza ovog
britanskog para pocela je da li¢i na blagoglagoljivog, ali pomalo umornog pripovedaca.
Zaplet je poznat, likovi toliko povezani da ih uskoro ne mozete razlikovati i, da nije
bilo tog fatalnog puta u Veneciju, verovatno bi i kraj pripovesti bio predvidiv. Ovako,
upravo je taj visok stepen intimnosti, zajedno sa ubedenjem o sopstvenim prednostima
— obrazovanju, lepoti, poznavanju sveta, ono §to je u ovom svetu iskrivljenih ogledala
uzrokovalo njihov pad. Sva njihova dotadasnja saznanja, izgradeni stavovi o svetu
i stvarnosti, svest o sebi i1 drugima, radili su protiv njih. Suoceni sa magnetskom
privla¢nos¢u neceg neuobicajenog i, prema njihovim merilima, zapravo potpuno
odbojnog, shvataju da sva dotadasnja poimanja za koja bi se u takvim trenucima
mogli uhvatiti kao za validne i jake argumente, ne vrede nista. I tu je upravo njihova
tragedija. Nesvesni opasnosti, a neopravdano samopouzdani, oni ulecu pravo u zamku
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koja ih ¢ak nije ni prekomerno mamila. Naprotiv, od prvog susreta je jasno da je
Roberta i Kerolajn, kao pojedince, a i kao par, odmah trebalo smestiti u pretinac za
bizarne dozivljaje, koji svaki turista ima u svom mentalnom ormaru, i taj pretinac vise
nikad ne otvoriti. Kasnije ¢emo videti da se prakti¢no ¢itav njihov unutrasnji svet koji
su brizljivo gradili godinama, rusi u sekundi, pred Robertovim narednickim tonom.
Njegov muzej patrijarhata jaci je od Kolinove i Merine veze, koja je takode svojevrsni
muzej — muzej pomalo ocvale ljubavi.

Ali, nije samo tu klju¢ potpadanja pod Robertov dominantni uticaj. Trebalo
bi da razmotrimo i neto §to Piter Cajlds pronicljivo naziva Zeljom da se bude Zrtva.
Od ¢etvorke u romanu, ¢ak troje su Zrtve, i to svako na svoj nacin. Kolin, koga u vise
navrata vidimo kao lepog muskarca, gotovo Zenstvenog, neznih crta lica i obrisa tela,
u Meri budi majéinski instinkt. U Robertu, na nesreéu, instinkt ubice. PokuSac¢emo
objasniti zasto je to tako i kako je Kolin dozvolio da bude zrtva. Ako razmislimo o
Robertovom odrastanju, to jest, o njegovoj pri¢i o svom detinjstvu, vide¢emo da je to
prili¢no teska i sumorna pri¢a o dominaciji, strahu i necCem $to se smatralo celicenjem
muskog deteta tj. naslednika porodi¢nog imena. Robert sam kaze da je, kao decdak,
bio veoma privrzen majci, i da se plasio oca, ali ga je istovremeno poStovao i nejasno
osecao da bi trebalo da bude kao on — gospodar u svakom smislu te reci: ,,Svi su
ga se bojali. Moja majka, moje sestre, ¢ak ga se i ambasador plasio. Kada bi se on
namrstio, niko nije govorio. Za trpezarijskim stolom se nije smelo govoriti dok on ne
bi prozborio* (Mekjuen, 1991: 43-44).

Posle prisustvovanja zabranjenoj zabavi svojih sestara, koje su obukle mamine
haljine i koristile njenu kozmetiku, Robert za vecerom posustaje pred ocevim
autoritetom i otkriva sve §to su sestre radile tog popodneva.

Moje sestre su se ponasale kao da se nista nije dogodilo. Bio sam svestan

da moj otac zuri u mene. Podigao sam pogled i shvatio da on zapravo

gleda kroz mene i ¢ita mi misli. Veoma sporo je odloZio svoj noz i

viljusku, sazvakao i progutao sve §to je imao u ustima, i upitao: ,,Kazi

mi Roberte, Sta ste vi danas poslepodne radili?* Verovao sam da on sve

zna, kao Bog. Zeleo je samo da proveri da li sam ja dovoljno posten da

mu kazem istinu. Tako da nije imalo smisla da lazem. (Mekjuen, 1991:

47)

Nije ni pokusao da slaze — §to bi se ocekivalo kao prva reakcija jednog deteta
— toliko je predstava o ocu kao vrhovnom vladaru kuce bila jaka. Sestre su, prirodno,
bile kaznjene i kasnije su mu se osvetile na veoma surov i dobro isplaniran nacin. To
iskustvo ostavi¢e dubok trag u Robertovoj psihi i odrediti delom njegov kasniji odnos
prema zenskom rodu. Od neznog decaka postace zenomrzac i latentni homoseksualac.
Mnogo godina kasnije, on prezire Roberta — decaka, slabog i podloznog manipulaciji,
i ponovo ga otkriva u liku Kolina, kojim uspeva da rukovodi gotovo bez opiranja, u
nedostatku sopstvenog sina kojim bi vladao kao njegov otac njime. To je joS§ jedan
aspekt Robertove liCnosti, vazan za razumevanje njegove opsednutosti Kolinom.
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Naime, ne uspevsi da se ostvari u ulozi oca i na taj nacin prenese na sopstvenog
sina model vaspitanja ¢iji je on proizvod, Robert je do Kolinovog pojavljivanja
svoje tiransko postupanje primenjivao na Kerolajn. I ona je presla put od Robertove
spasiteljke do Zrtve njegovog sadizma. Kerolajn je u jednoj prilici, kada su Robertove
sestre pokusale da ga ismeju pred uvazenom gosc¢om, rekavsi da on jos uvek spava
u maminom krevetu, i nesvesno stala u njegovu zastitu rekavsi da je to bas slatko.
Kako je onda i ona postala njegova zrtva? Prvo, nije uspela da mu podari naslednike
— Robertova majka je rodila petoro dece. Drugo, odredivala je sebe prema muskarcu
— prvo prema ocu, a zatim i prema Robertu. Razgovaraju¢i s Meri, ona se iskreno ¢udi
pozorisnoj trupi sacinjenoj samo od Zena. U njenom svetu, Zene su pasivne, masinerija
aktivnosti se pokrece tek kada na scenu stupi muskarac, pa makar te aktivnosti direktno
ugrozavale egzistenciju Zena. Time je ona sebe kvalifikovala za idealnu, ozakonjenu
zrtvu. Njihov odnos, odavno definisan kao sadomazohisticki, dostigao je prekretnicu
u momentu kada je Robert u naletu sumanute destrukcije slomio kicmu Kerolajn, u
morbidnom ubilackom porivu. Dalje od toga se ne moze, ona je postala zatvorenik, i
fizicki i prostorno ogranicenog kretanja, a njenim umom Robert je odavno slobodno
raspolagao. Nasilje nad tre¢im licem je postalo jedini izlaz za mraé¢ne strasti koje je
sve teze bilo kontrolisati. I time je odredena Kolinova sudbina. Kako dalje zapaza Piter
Cajlds, Kolinova lepota i fino¢a, koje Robert doZivljava kao slabosti, predstavljaju i
uvredu 1 iskusenje. Robert ga prakti¢no disciplinuje, kao nedovoljno oc¢vrslo dete, i
mora da ga kazni ne bi li se pred senima oca i dede iskupio za pred-tiransku varijantu
malog Roberta. Kolin se pasivno prepusta Robertovom uticaju, ¢ak mu ni ne uzvrac¢a
udarac koji od njega primi. I tu se vratamo onoj tezi da Zrtva prosto sanja o tome da
postane zrtva. Kolin je, na svoju nesreéu, odli¢an materijal za to, posedujuci smrtonosnu
dozu pokornosti kojom potpisuje preéutni ugovor sa predatorom o prihvatanju uloge
zrtve. Ovde govorimo o podsvesnom nivou, o skrivenim i potisnutim osobinama koje
svoje otelotvorenje dobijaju u konkretnim li¢nostima, i na taj na¢in Robert i Kerolajn
zapravo predstavljaju unutrasnju pretnju Kolinu i Meri. O onome §to podsvesno
prizeljkuju, Kolin i Meri ne razgovaraju. Ne razgovaraju ¢ak ni o Robertu kao cudaku,
posle prvog susreta s njim. Oni su, kasnije ¢e postati svesni toga, opéinjeni njime, ali
to nikad nece izgovoriti naglas. Opcinjeni su u najdoslovnijem smislu te reci, bas kao
§to bi bili op€injeni nekim duhom iz boce. Hipnotisani su, gube slobodnu volju, zlo
je zavladalo. U momentu kada se Robert pojavljuje iz mraka, bas kao duh iz boce,
sav u crnom i u oblaku otuznog mirisa kolonjske vode, on zaista deluje kao prizvan:
,,Pokazala je rukom prema vratima nekoliko jardi udaljenim, a onda je, kao probudena,
zdepasta figura iz mraka uronila u more uli¢ne svetlosti i stala zakrcujuéi im prolaz.
"Pogledaj $ta si sada uradila’ nasalio se Kolin, a Meri se nasmejala“ (Mekjuen, 1991:
34). Robert u crnom, Kolin u belom, sugestivno do banalnosti i nekako jasno na kojoj
¢e se boji pojaviti krv. Od belog krv tece, vidljiva je, primorava vas da s gadenjem
okrenete glavu na drugu stranu, a na crnom se prosto lepi, upija, gotovo je nevidljiva.
Pretpostavljaju¢i na ovaj nacin, ocigledno je ¢ija ¢e krv biti pusStena. Setimo se
momenta kada je Meri dozivela gotovo epifanijsko otkriée, kada je shvatila da se na
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fotografiji koju je videla kod Roberta nalazi Kolin. Kada je to ispri¢ala njemu, on kao
da je izbegavao da to registruje. To bismo mogli protumaciti kao odbijanje prihvatanja
stvarnosti, a sve u prilog podsvesnoj zelji za smréu. Evo jednog od primera postepenog
privlacenja Kolina sjaju paklenih vatri, koji ¢e ga hipnotisati i liSiti sopstvene volje:

Meri se obratila Robertu kao detetu. "Roberte pustite mi ruku’. Odmah

ju je oslobodio stiska, uz mali naklon. Kolin je rekao: ’Bilo bi bolje da

i mene pustite.” Ali Robert je, izvinjavajuéi se pokusao da objasni Meri,

’Ja sam Zeleo da vam pomognem. Mogu da vas povedem do jednog

divnog mesta’ (Mekjuen, 1991: 36).

Ovde se stice utisak da je Kolin jedno blago nadureno dete dok Robert, u maniru
autoritarnog oca, ni ne obraca paznju na njega (time ni na njegove potrebe). Evidentno
je da su i Meri i Kolin posle no¢i provedene sa Robertom umorni i iscrpljeni, kao da
je nametljiva gostoljubivost koja izbija iz njega isisala svu snagu iz njih. Kolinu nema
spasa od ovog trenutka. Naime, do sada se ¢inilo da Meri vodi Kolina, mozda ne svaki
put o¢igledno, ali taj oseéaj se provlaci kroz sve §to (ne)rade. Posle susreta s Robertom
dobijamo nagovestaje zamene uloga. Meri pocinje da deluje detinjasto, zedna je,
umorna, nesto ju je ujelo, potpuno je bez inicijative. Kolin je vodi za ruku, opominje
je u nekoliko navrata da se ne ¢eSe, bas kao roditelj. I to $to ima ujede na nozi, moze
da bude vrlo indikativno: mozda je obelezena kao nepodobna za dalju manipulaciju.
I1i joj je na taj nacin oduzeta mo¢ nad Kolinom? Verovatno oboje. To bi onda znacilo
da je Kolin izgubljen, kao dete bez majke. A videli smo $ta se desilo Robertu kada
je majka izgubila uticaj. I kada se Robert ponovo pojavi, ovaj put u belom, tako da
zrtvama izgleda da je onaj davolji Segrt od sino¢ samo san, Meri pasivno krece za
njim, uprkos Kolinovom protivljenju. Povrh svega, dok premoreni sede van uskih
lavirintskih ulica, vidik im se otvara nigde drugde nego na ostrvo pretvoreno u groblje,
kao da gledaju u rezultat dogadaja koji slede. Apsurdno, to groblje, koje Meri izgleda
kao grad iz buduénosti, a zapravo je kopcéa sa prosloscu, bi¢e poslednji realan pejsaz
koji ¢e videti. Posle boravka u Robertovoj porodi¢noj kuci podsvesno ¢e nadvladati
svesno, mesecarenje ¢e postati sve prisutnije.

Razmotrimo uticaj te ¢udne kucée-muzeja. Ve¢ u prvoj sceni koju vidimo
Meri posmatra Kolina i odluc¢uje da ga ne pomiluje. Umesto toga, studira njegovo
lice, njegovu neznu figuru, bespomoénu i usnulu. Posmatra ga pazljivo, kao Robert iz
svog ¢amca, kroz dvogled. Makjuan nam nigde ne nagovestava da je Meri dirnuta tim
prizorom, $to najavljuje polagano odvajanje, udaljavanje. To bi i§lo u prilog tome da
— polako, ali sigurno — Kolin gubi majcinsku zastitu i postaje plen za ostale u ¢oporu.
Dalje, kucéa je svojevrsni oltar secanja na vrhovnog tiranina — Robertovog oca. Kolin
¢e Cak imati prilike i da vidi orude koje ¢e mu pesuditi — brijace koji su pripadali
Robertovom ocu. Punjene ptice, suvo cveée, teski, stari predmeti — sva ta silna mrtva
priroda ¢ini kulise, ako ne za zlodin, a ono za tmuran zivot bremenit avetima iz
proslosti. U takvom mizanscenu pojavljuje se Kerolajn, hramljuci, bas onako kako
to obi¢no rade sluge zlikovaca. I ona sama je avet, ona je bez sopstvene volje, okvir
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je tu, ali platna slike nema. I njena inicijativa, kao i Kolinova, rada se pod privlacnim
uticajem zla, Kolina vodi u propast, a Kerolajn do ispunjenja krvolo¢nih Zzudnji. Ona
pokazuje mo¢ samo kad, pretpostavljamo, gonjena Robertovim obeéanjem paklenog
raja, treba britanski par da zadrzi u kuéi. Ona se igra moc¢i, mami ih klju¢em iza ¢ijih
vrata se krije njihova odeca, gotovo kao nestasni vilenjak u palati zlog gospodara.
A onda se pojavljuje Robert, u toku razgovora o Hamletu, i mi ne mozemo da se
otmemo utisku da se on pojavio kao duh Hamletovog oca, ali, u skladu sa kuc¢om, s
Venecijom i dotadasnjim saznanjima, on nece upozoriti na opasnost, on ¢e je doneti. A
ta opasnost koju on donosi, iskonska je i neporeciva. Ona je opasnost od Zla — Cistog,
nematerijalnog Zla. Evo kako to obrazlaze Zorz Bataj:

Ne mozemo smatrati da Zlo izrazavaju oni postupci ¢iji je cilj neka dobit,

neka materijalna korist. Ta dobit je nesumnjivo samoziva, ali to nema

znacaja ako o¢ekujemo nesto $to nije samo Zlo, nesto $to ¢emo steci.

Medutim, u sadizmu je re¢ o tome da se uziva u posmatranju razaranja,

i to najbolnijeg od svih — smrti ljudskog bic¢a. Upravo je sadizam Zlo:

ako neko ubija radi materijalne koristi, to nije pravo, Cisto zlo, sem ako

ubica ne uziva u samom ubijanju (Bataj, 1997: 12).

Jedina dobit koju Robert moze ocekivati i koju prizeljkuje jeste potpuno
nematerijalna. On se nada da tamo negde iza memljivih zidova oceve vile, koji
odolevaju nezdravim venecijanskim mirisima i njegovih uspomena iz detinjstva,
nestaje roditeljski mezimac Robert, sa svim svojim de¢jim strahovima, Zeljama i
nedoumicama.

Po izlasku iz ove, mozemo reéi, uklete kuce, i stari Kolin i Meri nestaju na
neko vreme. Kao da su dobili neku novu energiju, ne samo erotsku, ve¢ i destruktivnu
i to u onoj tinejdzerskoj, bezobzirnoj i bezbriznoj formi, sa primesama sveznajuceg,
samozadovoljnog autoriteta. Naime, osim §to vode ljubav ¢esc¢e nego ikad pre i mastaju
0 bizarnim 1 sadisti¢kim erotskim iskustvima, oni vode i socioloSko-kulturoloske
rasprave, poput nadmenih nau¢nika, koji uzivaju u zvuku svog glasa. To raspredanje
teorija na neki nacin sluzi i da prikrije svest o uzroku njihove promene, bas kao Sto
je jedno od osnovnih pravila hris¢anskog sujeverja ne pominjati ime Necastivog. No,
oni su na nekom nivou svesni ¢ak i ¢injenice da je nepominjanje Roberta uzaludna
predostroznost — on je sveprisutan, gotovo kao da im je u sobi. Njegove maljave ruke
uveliko diriguju njihovim narednim potezima. I kao da je bilo potrebno da se Kolin i
Meri jo$ jednom nauzivaju jedno drugog, da bi uskoro u potpunosti pripali strancima.
Kao kada posle svakog sazrevanja usledi neminovno prezrevanje, susenje i kraj.
Da bismo otkrili zasto je to bilo potrebno Robertu i Kerolajn, sledicemo Batajevu
liniju povezanosti Erosa i Tanatosa. Naime, u svom delu KnjiZevnost i zlo on kaze
da seksualnost podrazumeva smrt, ne samo u smislu zamene i§¢ezlog novorodenim,
nego i zato §to ona trazi zZivot bi¢a koje se razmnozava. Ako ovo videnje primenimo
na Roberta i Kerolajn, dobi¢emo jalovu i sebi¢nu verziju telesne ljubavi — s obzirom
na to da oni nemaju dece, $ta njihova ,,ljubav* uopste moze da proizvede? Seksualnim
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¢inom, na kakav su oni navikli, samo se ubrzava klijanje semena sadizma, a opijeni
krvlju Zrtvovanog Kolina jedno drugo hrane spasonosnim tonikom, koji ¢e im
produziti zivot. Da nisu ubili njega, verovatno bi se poubijali medusobno; ovako su,
krocivsi jos jedan korak vise ka bezumlju, privremeno olabavili medusobnu patolosku,
sadomazohisticku sponu koja je, ve¢ prenapeta, pretila da pukne i jedno od njih (po
dotadasnjem ustrojstvu moci, Kerolajn) odbaci u smrtni ponor. Dakle, kako se i o¢ekuje
od Zla, jedna pozitivna, stvaralacka energija Erosa biva usmerena potpuno suprotno
i samim tim postaje jednako privlacna, ali rusilacka i na kraju ubilacka. Bataj kaze:

Cas u kome ¢e se javiti novo pojedinacno bice, zavisio je od smrti i§¢ezlih

bica. Da ova nisu i$¢ezla, za nova ne bi bilo mesta. Razmnozavanje

i smrt omoguéavaju besmrtno obnavljanje Zivota, oni omogucavaju

nastanak uvek novog trenutka. To je razlog §to mi samo na tragian

nacin mozemo sagledati ¢aroliju Zivota, ali to je istovremeno razlog §to

je tragedija znak carolije (Bataj, 1977: 20).

Robert je zapravo sredstvo, Kerolajnina snazna podsvesna Zelja za smrcu je
generator, a smrt je cilj. Apokalipsa duse, mogla bi biti dijagnoza. Sto se Kolina tige,
»smrt je kazna, Zeljena i prihvacena kazna zbog tog bezumnog sna, ali niSta ne moze
spreciti da taj san ne bude sanjan® (Bataj, 1977: 16). U njegovom slucaju taj san nije
svesna zelja na ¢ijem ostvarenju se radi. To je, kako smo prethodno naveli, podsvesni
poriv pomeSan sa sasvim svesnom radoznalo$¢u, snobizmom i neverovatnom
naivno$c¢u. Sabravsi sve §to smo o Kolinu otkrili, ne iznenaduje ¢injenica da ni on nije
otac. Generalno se u Makjuanovim delima sti¢e utisak da je roditeljstvo, a narocito
materinstvo, posebna vrsta nagrade za likove. Kao da im pisac daje imunitet na Zivot
i naro€itu mudrost, samim tim i opstanak. Meri nije izuzetak od ove matrice, ona je
jedini lik u romanu koji je roditelj, koji ostvaruje onaj kruzni put stvaranja i radosnog
znanja, pa magnet zla na nju deluje kratkotrajno.

Robert ih je oboje promenio, probudio u njima uspavane autodestruktivne
nagone, telepatski delovao na njih i van svoje kuce, i time pripremio teren za krajnju
promenu, to jest, prelazak sa ovoga na onaj svet. Kada su se ponovo obreli u njegovoj
ku¢i, primecuju promenu: nema stvari, kuca je pretvorena u hram za Zrtvovanje
nevinih i naivnih. Kerolajn u iskri¢avo belom, sa svojim ovalnim licem, nervoznih
ruku, kao da ne moze da doc¢eka da od Gospodara tame dobije svoj deo plena. Robert,
pribran i strog, vodi Kolina do bara, daju¢i Kerolajn vremena da obavi svoj poslusnicki
posao sa Meri. Kolin se okrece da pogleda panoramu, i nesvesno baca poslednji pogled
na zivot, u §ta ¢emo se malo kasnije u romanu i uveriti. Njegove reci ,,Postoji jedna
stvar vezana za uspe$an odmor, a to je osecaj da zeli§ krenuti kuci“ (Mekjuen, 1991:
156), Robert docekuje gotovo sa sazaljenjem. Nije to sazaljenje saoseéajne osobe,
nego ubice koji shvata da ¢e njegov zloCin biti gotovo previse lak, gotovo da mu
je Zao §to Kolin ne pruza malo veci otpor. Za to vreme, Meri slusajuéi Kerolajninu
pri¢u o bolesnom odnosu s Robertom, tone u omamljujuéi polusan izazvan napitkom
pomocnice zlog alhemicara. Upravo u poslednjem bljesku svesti, pred potpunu

250



Natasa Gojkovi¢:
NEODOLJIVA PRIVLACNOST ZLA U ROMANU UTEHA STRANACA, IJANA MAKJUANA

obamrlost, Meri dozivljava novo epifanijsko iskustvo, razumevsi do kraja zlokobnu
slutnju, koju je nesmotreno izbegavala da pojmi. Kerolajn prosto uziva u podrobnom
objasnjavanju, odnosno samoobjasnjavanju — zlo se razmotava do svoje ¢udovisne, ali
istinske dimenzije. Objasnili smo zasto je bas Kolin odabran za zrtvu, a Meri je zato
morala biti fizicki oneposobljena. To je, na neki nacin i tragicna zamena uloga, to jest
privid, kakav vidamo u Sekspirovim dramama — nisu svi ono za $ta se izdaju ili za §ta
ih prvobitno smatramo. Kolinu se ¢ini da je Meri Zrtva, kada je vidi omamljenu. Do
samog kraja, on se bori za nju, ne slute¢i da je on taj koji je odabran, da je on zrtveno
jagnje. Kolin je pretvoren u igracku, sredstvo ispunjenja pojedinaénih jezivih snova —
Robert nad njim vrsi krajnji ritual koji njegove bolesne zudnje zahtevaju, a Kerolajn
dobija retku priliku da zaigra dominantnu ulogu. Simbolicki, oni ga tretiraju kao lutku
— ,,Sminkaju ga krvlju, kaznjavaju kao neposlusnu igracku i odbacuju ga kad im igra
dosadi. Na drugom simbolickom nivou, oni ga time (a naro€ito razmazivanjem krvi
po usnama) dodatno feminiziraju i dovrSavaju njegovu transformaciju u predmet ¢ije
zrtvovanje primiruje aveti Robertove proslosti. Meri ée tek iskusiti opsesivnu snagu
traume koja ¢e joj biti veciti podsetnik na susret sa zlom. U poslednjoj sceni romana,
pred Kolinovim mrtvim telom, ona je nepomicna i nema, ba$ kao i Kolin u rukama
ubica. On je bio paralisan nerazumevanjem situacije, kao pred staklastim kobrinim
pogledom, a Meri je posle dolaska svesti utonula u drugu vrstu paralize — paralize
emocija pred spoznajom stvarnosti, tako cudovisne, konacne, nepromenljive, da sva
Cula istog trenutka obamru, svaki pokret tela se pretvara u prinudnu radnju, svaka
¢elija organizma se nevericom bori protiv strasne ¢injenice otelotvorene u toj bledoj,
lepoj 1 nezamislivo nepokretnoj prilici §to lezi ispod bolnickih plahti. Julija Kristeva
kaze da je les vrhunac zazornosti jer je ,,on odbacenik od kojeg se ne mozemo odvojiti,
zastititi“ (1989: 10). Pri tom, jezik je sredstvo uzasnutog subjekta za katalisanje straha
— krici gadenja i strave umiruju se kad se povezu u tok pri¢e. Nazalost, Meri je to
uskra¢eno — potreseni um nesposoban je da posalje signale usnama — one ostaju neme
¢ak i u naporu da izgovore Kolinovo ime. Ostala je samo praznina, u toj praznini — bol,
u bolu — secanje. Secanje na smrt.

STA RADITI POSLE PIRA?®

Utisak je takav da se, iS¢ekujuci kroz ceo roman da se nesto desi, finale
odigra relativno brzo i ostavlja nas u neverici i $oku. Citalac nije omamljen kao
Meri, nego je svesni svedok i direktno opisanog zlocina i insinuiranih grozota koje
su usledile. Taj uzas, dozivljen kroz maglu zlo¢ina, ti strasni zvuci krvavog pira i
bespomocénost da se on spreci, odigravace se iznova i iznova u Merinoj dusi, dok ¢e
se spolja ponovo uspostaviti mir svakodnevice. Njena psiha, sasvim prirodno, trazi
racionalno objasnjenje, osecaj olaksanja koji sledi tautolosku jednaéinu, ali Zlo se ne
da racionalizovati. Njegov cilj jeste upravo to nevezivanje za bilo Sta poznato i utesno,

8 (Bodrijar, 1994: 7)
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ne prihvata da bude metafora ni za $ta, ono je mesto metastaze, kona¢nog otpisivanja
tradicionalnog verovanja u dobro u ljudima.

A sami zlo¢inci, u prvi mah neshvatljivo pusteni da pobegnu, zapravo ostavljaju
mnostvo tragova iza sebe. To bi moglo da se objasni iskonskom, takode podsvesnom
zeljom svakog zlo¢inca da bude uhvacen, a i da se hvalie svojim besprekornim delom.
Kao i podsvesna zelja za smréu, tako se i zelja da se bude otkriven, i na taj nacin
od krvnika postane Zrtva, moze podvesti pod mazohisticki san o tome. Istovremeno,
osnovna psihologija zlo¢ina kaze da je svaki pocinitelj egzibicionista. Samim tim,
njegov zlo€in nije potpun ukoliko posle njega ne dode i svest o tome da je izazvao
zgrazavanje kod posmatraca. Robert i Kerolajn, u svakom sluc¢aju, imaju dovoljno
sveze energije Tanatosa da, makar i za kratko, posmatraju sa bezbedne udaljenosti uzas
izazvan svojim bolesnim igrama moc¢i. I dok Meri u klinickoj hladno¢i mrtvacnice
popravlja pogresno namesten Kolinov razdeljak, vracajuéi ga bezuspe$no u stanje
pre smrti, Robert i Kerolajn uzivaju u svom novom stanju, takode nepovratnom —
presli su put od bolesnog para koji sanja o sopstvenoj i tudoj smrti i patnji, do ubica
kojima ovo ubistvo predstavlja inicijaciju u visi nivo sadizma, ¢ije se granice za sada
ne naziru. A Kolin? Ostao je negde u mikrokosmosu ostalih bezimenih Zrtava bizarnog
spleta okolnosti, neopreznosti, poverenja u sopstvene mogucénosti i namere stranaca.
Fenomen smrti u Veneciji odneo je jo§ jednu Zrtvu. Poro¢na kontinentalna Evropa jos
jednom je uzela danak u britanskoj krvi, no, ovaj put sve je ostalo u porodici.

Zlo vreba sa svih strana, u svim oblicima, prikriveno ili otvoreno cereé¢i nam se u
lice, u strancima ali i u nama samima, ¢ekajuci da predstava o naSoj savrSenosti pokaze
prve pukotine i dopusti infekciji zla da preplavi antitela licnosti koju prikazujemo
javnosti. Ovaj pokusaj razotkrivanja barem jednog aspekta prirode zla, odjekuje u
re¢ima Zana Bodrijara: ,,Suverena hipoteza, hipoteza o Zlu, kaze da ¢ovek po prirodi
nije dobar, ne zato $to je los, nego zato $to je savrSen takav kakav jeste” (Bodrijar,
2009: 106). A kakav jeste, pokazuje upravo privla¢nost zla — klizav put kojim se ne
tako retko ide.
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THE IRRESISTIBLE ATTRACTIVNESS OF EVIL
IN TAN MCEWAN’S THE COMFORT OF STRANGERS

Summary: This paper attempts to uncover the nature of evil in lan McEwan’s novel The Comfort
of Strangers. The attraction of evil, irresistible and sometimes inexplicable self-destructive
impulses and one’s predestination to become a victim — these are just some of the motives this
paper addresses in search for the answer, set in Venetian landscape, at once romantic and ominous.
I also tried to find out whether the main protagonists are aware of the presence of evil, did they
themselves invoke it or did it hunt them down and what kind of tragic flaw they are marked with. By
analyzing these issues, I’'m pointing at the extent of changes of one’s identity and the tragic abuse
of the weaknesses of character brought about by subconscious, unspoken desires.

Keywords: Ian McEwan, Venice, evil, subconscious desires, sadism
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ON SOME ASPECTS OF TRANSLATION: ON CHESIL BEACH
BY IAN MCEWAN AND ITS TRANSLATION INTO SERBIAN

Summary: The goal of this paper is to analyse some segments of lan McEwan’s novel On Chesil
Beach and their translation into Serbian. The main aim is to analyse to what extent the translator
managed to transfer the meaning of the original text into Serbian. The translation is analysed on the
semantic and pragmatic levels. The method used to compare and contrast the source text language
and the language of the Serbian text is contrastive analysis. The obtained results of the analysis
show that the message of the original text was in most cases successfully transferred into Serbian.
Keywords: translation, contrastive analysis, semantic level, pragmatic level

INTRODUCTION

The main goal of this paper is to analyse some aspects of the translation of lan
McEwan’s novel On Chesil Beach. The analysis will be done on the semantic and
pragmatic levels, as these aspects, the first linguistic, and the other extralinguistic,
along with the grammatical aspect, make the whole of a communicative situation
(Préi¢, 2008). According to Newmark (1988), translation is related to both referential
and pragmatic levels. The main hypothesis in the paper is that the meaning of the
English text has been attained in the Serbian translation at the semantic and pragmatic
levels.

The analysis is done on the grounds of the theoretical and methodological
postulates presented in Section 2 (Theoretical Background) and Section 3 (Corpus and
Methodology) of this paper, while the analyzed segments of the text and the discussion

1 jelena.biljetina@gmail.com
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are presented in Section 4 (Analysis). The final chapter (Conclusions) summarizes the
results of the analysis.

THEORETICAL BACKGROUND

Translation refers to the specific relation between languages which has been
defined from various perspectives. Ivir (1978) defines the act of translation as the
transference of a message expressed in one language into a message that has the same
meaning in another language. Nida and Taber (1982) focus on the communicative
function of translation: the task of translation is not merely for the average recipient
of the message to understand it, but to be certain that the recipient is very unlikely to
misunderstand it. Newmark (1988) defines the translation process as an activity pulled
by several opposing forces, referring to the interlinguistic and the extralinguistic
factors, to the semantic and the pragmatic in translation. Eco (2008) defines translation
as the interpretation of two texts in two different languages where the main task is to
successfully communicate the message.

Catford (1978) points out that translation can be set up between any languages,
whether they are separated by space, time, social or other relations. He defines
translation as ‘the replacement of textual material in one language (SL) by equivalent
textual material in another language (TL)’ (Catford, 1978: 20). The language that is
being translated into is the Target Language (TL), while the language that is being
translated from is the Source Language (SL). In this paper, the SL is English, while
the TL is Serbian. The central task of the translation process is to find translation
equivalents in the TL, or to find a form in the TL that would be equivalent to the given
form in the SL (Catford, 1978).

The translation of literary texts allows more freedom for the translator in order
to achieve the same artistic effect (Ivir, 1978).2 A translator needs to explore the text as a
whole and to set it into wider social, ethnical, national and time frames (Stojni¢, 1980).
Although the principles of translation must be followed, the translators are entitled
to change a surface story in order to preserve its deep sense (Eco, 2008). There are,
though, instances where the translation does not interpret the original effect, but the
translation cannot simply reproduce, or be, the original (Newmark, 1988). Therefore,
the role of the translator is to act as a mediator and to decode the message coded in a
SL into the code of the TL.

CoRPUS AND METHODOLOGY

The corpus for this paper consists of the chosen segments of the English novel
On Chesil Beach written by lan McEwan, and their translation into Serbian by Arijana
2 lvir, however, does not advocate the division into literary and non-literary texts. His view is that a

translator’s approach to translation has to remain the same, as in both cases the crucial notion is to express
the message of the SL into an equivalent message in the TL (Ivir, 1987).
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Bozovié, Cezil Bic¢. Both the original text and its translation will be decomposed into
units of various length (lexemes, syntagms, clauses, sentences). Considering the main
aim and hypothesis in this paper, which are both related to the specific aspects of the
translation analysis, the main method employed will be the comparative method, based
on the semantic and pragmatic analysis of the content of the original and the translated
texts.

A comparative method is a segment of the process of contrastive analysis which
aims at finding similar, contrasting and different structures in (at least) two languages
(Pordevi¢, 1987). Although purely linguistic discipline, its results are widely used
in the translation process since translation aims at establishing similar structures in
the language that a certain language segment is translated into. Contrastive analysis,
as such, is oriented towards those elements of the two languages that stand in the
mutual relation of translation (Ivir, 1987). However, this relation is not a unilateral
one, as there is always a certain feedback between contrastive analysis and translation
(Pordevi¢, 1987).

In this paper, the elements from the source language text will be grouped
into two categories (semantic and pragmatic) and they will represent a selective but
representative corpus that will be used for the detailed comparison of the translation
with the original (Newmark, 1988). The analysis of the selected corpus will be
presented in the following chapter.

ANALYSIS

On Chesil Beach is the novel set in 1962. The central characters are Edward and
Florence, the newlyweds, who have come to a hotel on Chesil Beach just after they got
married in Oxford. They both worry about the consummation of their marriage, though
in different ways: Florence is terrified by the prospect of sexual intercourse, while
Edward has more conventional, typical men’s worries about the intercourse. As it is
1962, it is not considered appropriate to talk about sex and that is why the inner turmoil
of these two young people leads to the catastrophe. The central events in the novel take
place during one night, Edward’s and Florence’s weeding night, but the author reveals
more about them through several flashbacks which unveil the differences between
Edward and Florence. These are mainly class differences - their different upbringings
and the milieu they grew up in are completely different, but it is not the only reason for
their break-up. The novel deals mainly with the atmosphere in England and criticizes
the conservative society for not being able to talk openly about problems that were
(and still are) happening to people. They are constricted by the times in which they
live and this is what eventually leads to the clash and explains why the catastrophe
has happened. The tension that reveals itself from the first page logically leads to the
disaster that happens between the two young people in love.

The style that lan McEwan uses may seem as literary simple at first glance, but
the simple sentences and the properly chosen words with the slightly humorous tone
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provide the reader with the main characters’ most inner feelings. The novel is written
in third person narration. The author is neutral, but compassionate towards the couple
as he puts no blame on them. It is written in the past tense and is mainly a narrative,
with several flashbacks that reach further into the past and to the pre-married lives
of Edward and Flo. The author also reveals the two main characters’ thoughts and
ideas, but indirectly, even Edward and Florence remain unaware of how their own past
experiences influence their behaviour during their wedding night. McEwan succeeded
in remaining hidden throughout the novel, yet somehow present, as it is the narrator
who reveals the characters’ past. The following analysis will try to examine to what
extent the translation follows the language and the tone of the novel.

The semantic analysis

The semantic analysis is aimed towards the analysis of vocabulary, or, more
precisely, of the meaning of lexemes. However, the translation of lexis (and the
analysis of the translation of lexis) is restricted by the capacity of lexemes to have many
different meanings (Nida & Taber, 1982). This capacity becomes even more complex
when the two languages are contrasted, as in translation, where the translator is faced
with the choice among several different meanings that a certain word has. Analyzing
the semantic content solely, therefore, is not enough: contextual specifications resolve
the ambivalence of terms (Nida &Taber, 1982) and the surrounding lexemes add to
the meaning of specific lexemes. In this paper, the semantic analysis will focus on the
lexical units, particularly collocations and phrasal verbs, which represent the part of
the linguistic context and are language specific. These units were contrasted in order
to analyze how close the meaning and the message of the original text have been
preserved in translation.

The analysis will begin with several collocations that were successfully
translated. The first one is (1a, 1b), where formal was not translated by the corresponding
lexeme in Serbian, formalni or zvanicni, but by the adjective svecani. The translator
opted for a better solution, because the formal meal refers to the meal that was served to
Florence and Edward when they got to the hotel. It was their first meal as the husband
and wife, and the adjectives formalni or zvanicni are too strong to use in this context,
as their meaning is official and is more appropriate for a different context.

la ...the formal meal began... p5°

1b ...svecani obed je zapoceo... p10

In (2a, 2b) the collocation is the combination of the verb and the adverb that
describes the manner in which they do the action. There is a corresponding phrase in
Serbian, videti jasno, but the translator opted for transposition and the change of the
part of speech. The Serbian translation is a noun phrase, jasan pogled. The translator

3 The number following each example refers to the page number of the original and the translated book.
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probably decided to make changes in the word order and in the syntax of the sentence
because in that case the focus is also on these new heights, just as it is in English.

2a From these new heights they could see clearly... p7
2b Imali su jasan pogled s tih novih visina... p11

(3a, 3b) is similar to the above example, as here, too, the translator used
transposition: the noun memory is transposed into a verb phrase in Serbian. Such
transposition, although not necessary (as it is both grammatically and lexically possible
to express the same phrase in Serbian as nemati secanje) is justified because such
solution sounds more natural in Serbian (Hlebec, 2009).

3a Florence had no memory of being on the team... p46
3b Florens se nije se¢ala da je bila u timu...p33

The adjective fone-deaf in (4a) was translated into Serbian by a noun, which is
another example of the change in the part of speech. This is the successful translation
because the meaning of the source adjective was fully preserved: the noun, antisluhista,
denotes a person who is not very good at recognizing different tunes, which also refers
to the meaning of tone-deaf.

4a She was so tone-deaf... p61
4b Ona je bila takav antisluhista... p42

In (5a, 5b) the collocation, a noun phrase, was translated into Serbian by a
verb phrase, which is more appropriate than the corresponding noun phrase in Serbian
(slucajno otkrice) because what follows the collocation does not sound natural when
translated into Serbian. The sentence is in the past tense, and the translator successfully
transposed the noun discovery into the corresponding verb in Serbian (otkriti), while
the adjective incidental was accordingly changed into the adverb which has the same
meaning as the English adjective.

Sa An incidental discovery was that even legendary success brought
little happiness...p16
Sb Uzgred je otkrio da cak ni legendaran uspeh ne donosi mnogo srece...p16

Another example of a successful translation is (6a, 6b), where the English
collocation was translated by a fully corresponding collocation in Serbian. This
translation also shows that the indefinite article was translated into Serbian as nekim.

6a Whenever she confronted an intimate problem...p12
6b Suocena s nekim intimnim problemom... p14
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The collocation in (7a) was translated by an antonymic phrase (7b). In
Serbian it is not natural to use the corresponding phrase (biti u krivit), although it is
grammatically allowed. The translator opted for the combination of the corresponding
verb in its negative form and the opposite adjective. Such translation is justified, as it
keeps the balance between the original and the translated phrase (Hlebec, 2009).

7a ...and who could say for sure that she was wrong? p39
7b ...a ko bi se mogao zakleti da nije u pravu? p29

There are several examples of successfully translated collocations where the
translator also used antonymy, mostly negation. In (8b) the verb with the opposite
meaning was negated. Here, the translation was appropriate because holding down
refers to the summoning bell that the guests need to press in case they need room
service. The verb in Serbian pritisnuti itself implies that something is held down,
therefore there is no need to repeat its meaning by the verb drzati (which is the formal
correspondent of /old).

8a ...it must be pressed hard and held down...p21
8b ...neka samo pritisnu jako i ne pustaju...p19

(9b) represents the successful translation of an idiomatic phrase which was
translated by an antonymic idiomatic phrase which partly transfers the meaning of
the original. The translator chose the idiom which is not a formal correspondent of
the English idiom, but which has a similar meaning: tall tales refer to stories that are
exaggerated, while the Serbian idiom refers to the stories that are hard to believe in.
Although the meanings do not overlap, price za malu decu is an adequate solution
because it has the same effect on a Serbian reader as tall tales have on an English
reader.

9a ...another of these tall tales about America... p48
9b ..jos jedna americka prica za malu decu...p35

Another successful translation is (10b), where the translator used antonymy: the
reason is partially syntactic in nature, because the translator, contrary to the original,
used the verb which represents an antonym to ask and which is used in its active form.

10a ...but she resented being asked at each breakfast whether she had. p61

10b ...ali bilo joj je mrsko da za doruckom odgovara na pitanje da li

ga je namestila. p42

(11a, 1b) is an example of the translation with a modified meaning. Here, the

translator changed the part of speech (the verb prepare into a noun priprema) and
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slightly modified the meaning of the original phrase with the adjective slab (weak or
poor), instead of merely translating the negated verb phrase. This seems to be a good
solution, because the original message was preserved. However, there are two phrases
in the translation of this sentence into Serbian which do not seem to be a good solution:
pita sa ¢ipsom and oberzin. Pita sa ¢ipsom does not refer to the concept denoted in
the English sentence and was, therefore, wrongly translated. Pie-and-chips regime is
related to the poor quality of food that Edward was eating during his student days and
the chips in this syntagm should be translated as pomfrit or przeni krompir. Another
inadequate translation is oberzin — it is not clear why aubergine was translated in this
way, particularly because it has a formal correspondent in Serbian which is widely
used in everyday language (patlidzan).

11a ...the pie-and-chips regime of his student days could not have prepared
him for the strange vegetable- aubergine... p145

11b ...pita sa Cipsom iz studentskih dana bili su slaba priprema za
neobicno povrée -oberzin... p90

The fixed expression lunchtime meeting in (12a) was also successfully translated
as u vreme pauze za rucak, as there is no adjective in Serbian that could be derived from
the noun rucak (lunch). The translator, therefore, opted for a descriptive translation.
The verb hesitate has its correspondent in Serbian. Oklevati matches it both in its form
and meaning. The translator used the idiomatic phrase nasao se u nedoumici because
the following sentence states that Edward was in two minds and that he stopped for a
moment to think whether to enter the meeting room or not.

12a ...he saw a handwritten sign advertising a lunchtime meeting of the
local CND and hesitated... pS8

12b ...primetio je rukom ispisan oglas o sastanku CND-a u vreme pauze
za rucak i odjednom se nasao u nedoumici... p40

In (13b) the translator used the verb odlaziti (go) instead of piti (drink) because
this verb, when used in its imperfective form, implies going somewhere at certain
intervals and is more appropriate to use in this context. It refers not only to drinking
beer but to belonging to the group of mates.

13a He worked all day, played football at weekends and drank beer
with his mates. p46

13b Radio je pocitav dan, a vikendom igrao fudbal i odlazio na pivo
s drugarima. p34

Unlike the previous example, where the translator widened the meaning of
the verb, in (14b) the noun phrase was narrowed in its meaning and the translator
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specified the meaning of the couple. This is justified since the equivalence in meaning
has been attained, and the lexeme mladenci (bride and groom) implies the meaning of
the couple.

14a The couple were briefly alone...p15
14b Mladenci su nakratko ostali sami... p15

The idiomatic phrase in (15a, 15b) was successfully translated into Serbian by
a corresponding phrase. The meanings of the lexemes in the two phrases do not match,
but the meanings of the whole phrases do and they also bear the same connotation.

15a ...Florence...was an old hand. p3
15b...dok je Florens...u takvim stvarima ve¢ bila prekaljena. p9

(16a, 16b) is another example of an adequately translated idiom. Here the
translator also used a fixed phrase in Serbian: the lexemes in the translation match in
their meanings with the lexemes in English.

16a Then at last they were back on course. p27
16b Onda su se konacno vratili na pravi kurs. p22

Phrasal verbs represent another group that may be challenging for translating,
mostly when their meaning is not transparent. The (17a, 17b) example was translated
as izlaziti according to the meaning of the verb and the particle in it.

17a She never came out to speak to him... p54
17b Nikad nije izlazila da razgovara sa njim... p38

The situation is similar in (18a, 18b): here, too, the combination of the verb
and the particle is transparent and the translator has translated them appropriately as
zavaliti. Zavaliti in Serbian is an informal verb, but it suits the context because Edward
is relaxed and satisfied.

18a Edward smiled as he sat back with his wine... pl4
18b Edvard se sa osmehom ponovo zavalio u stolicu... p15

In (19a, 19b) the translator rightly chose to translate speak up as izjasniti (state
one s opinion clearly) since this meaning does not refer to the context. It is one of its
secondary meanings (fo give an opinion) that is appropriate in this context.

19a She knew that she should have spoken up long ago... p11
19b Znala je da se veé odavno morala izjasniti... p12
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(20a, 20b) is the sentence with two phrasal verbs, nip forward and clear away.
The meaning of clear away is transparent, and was translated by the corresponding
verb raspremiti. Nip forward has several meanings, while in this context its meaning
refers to coming quickly; therefore the translator used the appropriate verb prici,
modified with the adverb of manner Aitro (quickly).

20a The boy who had spoken had nipped forward to clear away. pl14
20b Onaj mladi¢ sto mu je malo pre odgovorio hitro je prisao da

raspremi sto. pl15

In (21a, 21b) the meaning of the phrasal verb is not transparent, particularly
because the verb is highly polysemous. The translator chose the verb with the adequate
meaning, because the context reveals that Edward was startled by the various new kinds
of food that he tasted for the first time at the Pontings, especially on that particular
occasion when Florence’s mother served undercooked peas.

21a He was surprised, even a little put out... p145
21b Iznenadio se, pa ¢ak i malo uvredio... p90

(22a, 22b) has two phrasal verbs, fall out and make up, neither transparent in
their meaning, but both successfully translated as sporeckati and izmiriti, respectfully.

22a She knew very well that people fell out, even stormily, and then
made up. p63

22b Vrlo je dobro znala da ljudi umeju da se sporeckaju, katkad i burno,
a potom izmire. p43

Focusing on the meaning of the lexemes, the semantic analysis revealed that
the translation of the lexemes was oriented towards the context, as the translator tried
to keep the original message of the source text and in most cases had to use equivalent
forms.

The pragmatic analysis

The following section will analyse the translation from a pragmatic standpoint,
regarding not only linguistic, but extralinguistic context, too, and will try to reveal
the way the translator regarded the words which are culture specific. Pragmatics,
focusing not only on the linguistic but on the extralinguistic aspects as well, cannot be
distinguished from semantics and syntax (Eco, 1994).

The two examples (23a, 23b) and (24a, 24b) represent the successful translation
of the culturally related phrase French window. According to the Oxford Dictionaries
Online, a French window is ‘each of a pair of glazed doors in an outside wall, serving
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as a window and door, typically opening onto a garden or balcony’. There is no
lexical unit in the Serbian language that refers to this concept, therefore, it depends
on the translator and their lexical potential in what way the problem will be solved
(Ivir, 1978). In (23b) the translator chose staklena vrata, which is a descriptive
phrase. Staklena vrata represents a part of the definition of a French window (back
translation would be glass door). However, this is the successful translation when the
whole situation is taken into consideration: Edward and Florence are sitting in their
room and having dinner by French windows, which are probably related to the view
from the dinner table, and the translator, therefore, used the appropriate phrase, as
staklena vrata implies that Edward and Florence can also see through them. In (24b)
the translator used only vrata, but this is also appropriate to the context because the
important message here is that the door was open (it is clear that it is the previously
mentioned French windows) and the breeze carried through it a specific scent, which
was transferred into Serbian, too.

23a So they were eating in their rooms before partially open
French windows... p4

23b [ tako su sada obedovali u zasebnom salonu naspram
poluotvorenih staklenih vrata... p10

24a ...carried through the parted French windows an enticement... p22
24b ...unosio je kroz rastvorena vrata nesto primamljivo... p19

There are also cases that are related to the different conceptualization of time
in the two languages. In (25a, 25b) the translator used the syntagm kasno popodne
(instead of the formal correspondent rano vece) because this is the way in which that
part of the day is referred to in the Serbian language.

25a The couple had driven away...and arrived in the early evening... p4
25b Na medeni mesec su krenuli...i kasno popodne prispeli... p9

Similarly, in (26a, 26b), the translator used the phrase mesecima (for months)
because it is the phrase that refers to a long time it takes to do something, and is
appropriately used in this context.

26a That single mistake took weeks to repair. p112
26b Mesecima se trudio da ispravi tu jednu gresku. p71

Another example of a culturally related word is found in (27a, 27b): here,
the translator opted for vecernje pice which is a better solution from the formal
correspondent nocne kape, because putting on night caps is not typical for Serbian
culture. A reader in Serbian certainly understands what nocne kape implies, but it

264



Jelena Biljetina:
ON SOME ASPECTS OF TRANSLATION: ON CHESIL BEACH
BY IAN MCEWAN AND ITS TRANSLATION INTO SERBIAN

seems that the effect on the reader would be better with vecernje pice as it is more
indicative of the atmosphere that is being described.

27a ...taking the measure of the world with their night caps. p29
27b ...pretresajuci stanje sveta uz vecernje pice. p23

The translation was also successful in several cases related to material culture,
as the following examples show. In (28a, 28b) the translator added the lexeme koledz
in front of Christ Church although it is not found in the original text. It is, though,
required in the translation because a Serbian reader is probably not familiar with what
Christ Church is.

28a ...and eat it on Christ Church meadow...p67
28b ...i pojede je na livadi ispred koledza Krajst Cer¢...p45

In (29a, 29b) the translator also added an explanation because the readers in
Serbian need to know why it was noted in the English text that Violet Ponting was a
friend of Elizabeth David.

29a ...and Violet, a sometime friend of Elizabeth David...p146
29b ...Vajolet, Skolska drugarica slavne kuvarice Elizabet Dejvid...p91

There are, though, examples of not successfully translated words which
refer to measuring distance. In (30a, 30b) and (31a, 31b) a better solution would be
if the translator converted yards into meters, as the distance in question would be
more appropriate for the readership in Serbian. Na dvadesetak metara od njega and
preostalih nekoliko metara would also sound more natural in Serbian than the offered
translation.

30a Fifty yards away... p54
30b Na pedeset jardi odnjega...p38

31a ...and walked him the last fewyards to the very end of the garden... p89
31b ...i poveo ga jos onih preostalih nekoliko jardi do kraja baste... p57

Another unsuccessful example is the translation of the phrase blue stocking,
where the translator chose to use literal translation and to translate the phrase word for
word as plava Carapa. Blue stocking is culturally related to the English language and
history and is used to refer to an intellectual, educated woman, not quite liked by men,
but it does not have any connotation in Serbian. A better and a more suitable solution
in Serbian would be intelektualka.
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32a ...and her mother...an old-fashioned bluestocking. p12
32b ...a majka je...bila prava staromodna “plava ¢arapa”. pl4

Moreover, the passive phrase were about to be violated in (33a, 33b) was also
wrongly translated. The translator was probably misled by the noun violence, which is
used to refer to the behavior intended to hurt people, but such reference is too strong
in this sentence. What the writer meant was that Florence’s happiness was about
to be disturbed or broken; therefore a more appropriate translation would be njena
pribranost i, u sustini, srec¢a bice ugrozeni.

33a ...her composure and essential happiness were about to be violated. p10
33b ...njenoj pribranosti i, u sustini, sreci, pretilo je nasilje.p13

The pragmatic aspect of the analysis had to be carefully considered by the
translator as in some cases additional explanations were needed because of the
culturally specific and different concepts. The translator succeeded in making some
of the concepts closer to the Serbian audience, although others remained unexplained.

CONCLUSIONS

The translation analysis in this paper was done by grouping particular problems
in the English text into two groups, semantic and pragmatic, which were analyzed
according to the selected problems within each group.

The semantic level of the analysis showed that the translation of the lexical
units was oriented towards keeping the original message. In many cases, the translator
used the corresponding lexical unit, but it was not always possible, due to the specific
syntactic and lexical distribution of both languages. Therefore, in many cases the
translator used transposition and changed the part of speech in order for the lexemes
and phrases to sound natural in Serbian. With the same goal, the translator used
antonymy in several cases, mostly with the verbs which were either negated or which
were used as the antonyms of the English verbs. Synonymy is another dimension that
also requires careful consideration: although some lexemes did not seem problematic
to translate, their translation had to be done according to the context they appear in,
and the translator successfully translated them by the lexemes with a wider or narrower
meaning than the original.

The pragmatic analysis was focused on a wider linguistic context and on the
whole communicative situation that the text is based upon. It is a complex analysis as
it comprises not only linguistic (grammatical and semantic), but extranlinguistic level,
too. The pragmatic analysis of the translation showed that the translator successfully
managed to transfer certain culturally specific words and to make them closer to the
Serbian readership, and these are mostly related to the translation of those units that
have the same conceptualisation in both the languages, but are lexicalized differently.

266



Jelena Biljetina:
ON SOME ASPECTS OF TRANSLATION: ON CHESIL BEACH
BY IAN MCEWAN AND ITS TRANSLATION INTO SERBIAN

When the elements of the source language culture are not recognized as familiar in the
target language, the translator used descriptive translation, which enabled the target
language reader to understand the author’s message and the implications it bears. The
translator, however, should have used metric system instead of the Imperial system,
because these measures (yards, in particular, were used by the author in the novel) are
not used amongst the readership in Serbia.

The analysis of the translation of the novel On Chesil Beach was based on the
semantic and pragmatic analysis of the text. It showed that the main aim of the paper —
to analyse whether the message of the original text was attained in the target language
text — was achieved. The meaning, the message and the general atmosphere of the
original text were preserved in the translation into Serbian. However, the successful
transference of the message was possible only because the translation did not always
follow the grammatical, semantic and (to certain extent) pragmatic levels, but in some
cases, depending on the context, one level had to be abandoned in order to achieve the
closest possible meaning. The translation, therefore, communicates successfully with
the Serbian language readers.

REFERENCES

Biber, D., Conrad, S., & Leech, G. (2003). Longman Student Grammar of Spoken and
Written English. Edinburgh, Harlow: Longman.

Catford, J. C. (1978). A Linguistic Theory of Translation. Oxford: Oxford University
Press.

Dordevi¢, R. (1987). Uvod u kontrastiranje jezika. Beograd: Zavod za udzbenike i
nastavna sredstva.

Eco, U. (1994). The Limits of Interpretation.Advances in Semiotics. Indiana University
Press.

Eco, U. (2008). Experiences in Translation. Toronto Buffalo London: University of
Toronto Press.

Hlebec, B. (2009). Prevodilacke tehnike i postupci. Novi Sad: Budu¢nost.

Lvir, V. (1978). Teorija i tehnika prevodenja. Udzbenik za 1 i Il god. pozivnousmerenog
obrazovanja i vaspitanja srednjeg stupnja prevodilacke struke. Sremski Karlovci:
Centar “Karlovacka gimnazija”.

Newmark, P. (1988). 4 Textbook of Translation. Prentice Hall: Longman ELT.

Nida, E.A., & Taber, C.T. (1982). The Theory and Practice of Translation. 2" reprint.
Leiden: E. J. Brill.

Pr¢i¢, T. (2008). Semantika i pragmatika reci. Drugo, dopunjeno izdanje. Novi Sad:
Zmaj.

Stojni¢, M. (1980). O prevodenju knjizevnog teksta. Sarajevo: IGKRO Svjetlost,
OOUR Zavod za udzbenike.

267



HOPMA, XXVI, 2/2021

Corpus

McEwan, L. (2007). On Chesil Beach. Doubleday.
Makjuan, 1. (2007). Cezil Bi¢. (A. Bozovi¢, prev.). Beograd: Paideia.

268

O NEKIM ASPEKTIMA PREVODENJA: CEZIL BIC IJANA
MAKJUANA I PREVOD DELA NA SRPSKI

Rezime: Cilj rada je analiza pojedinih segmenata romana On Chesil Beach autora Ijana Makjuana
i njihov prevod na srpski jezik. Glavni cilj jeste da ispita u kojoj meri je prevodilac uspeo da
sacuva znacenjske nijanse iz originalnog teksta u srpskom jeziku, kao i u kojoj meri se prevedeni
tekst razlikuje od originala. Kako bi se ostvario cilj, prevod se analizira na semantickom i
pragmatickom nivou. Semanticka analiza treba da pokaze koje leksicke jedinice se koriste kako bi
se uspesno prenela izvorna poruka. Sa druge strane, analiza na pragmatickom nivou, koja obuhvata
i lingvisticke i vanlingvisticke elemente, u sredistu ispitivanja treba da ima kulturoloski specifi¢ne
elemente izvornog teksta koji se prenose na srpski jezik. U radu se koristi metoda kontrastivne
analize, kako bi se jezik izvornog teksta uporedio u pogledu sli¢nosti i razlika sa jezikom teksta na
srpskom jeziku. Dobijeni rezultati pokazuju da je poruka originalnog teksta, pisanog na engleskom
jeziku, u veéini slucajeva uspesno prenesena na srpski jezik.

Kljuéne reéi: prevodenje, kontrastivna analiza, semanticki nivo, pragmaticki nivo
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LADY CHATTERLEY, HER LOVER AND THEIR ROOM WITH A VIEW
— MODERNIST DISCOURSES ON LOVE AND REALITY

Summary: The dawn of the 20th century in Britain witnessed changes in almost every aspect
of womemns everyday lives. The emergence of the women’s movement and a new generation of
female professionals transformed the traditional patriarchal social structure. The present paper pur-
sues two main goals. First, it shows how the novels Lady Chatterley’s Lover and A Room with a
View emerged from this social-historical moment in Britain. Since the novels depict the period
before the Great War, they connect two periods in English history: Victorianism and Modernism,
two different ways of living and two different approaches to moral principles. The protagonists of
the novels, Connie, later lady Chatterley, and Lucy, personify the young and impressionable women
of that era. Second, the focus is on the layers of interpretation/the codes of meaning that indicate
the narrative interface: similarities in the novels’ plots and their characters. They also reflect on the
social divide that marked the period. The paper also shows that, according to the story, plot, and
discourse of the novels, money and social status cannot substitute for the bindings of love.
Keywords: Victorianism, Modernism, the new/modern woman, the layers of interpretation, the
narrative interface, love

INTRODUCTION

The novels Lady Chatterley’s Lover (1928) and A Room with a View (1908)
were published during the same social-historical period in England. The emergence
of the railway and that of the car as new means of transport altered people’s percep-
tions of the world. The view gained from the train was moving, dynamic, temporal,
and measurable. There is no still life in paintings and photographs; there are many
pictures, one after the other, and not a grand static social tableau. Thus, trains construct
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modernist plots. Forster, for example, in his novel sets “the plot in two geographically
different points and the story is narrated through the narrative rthythm of a journey”
(Zsélyi, 2003: 41). More importantly, it gave the writers the opportunity to travel and
write about the world based on their personal experiences. Later on, the invention of
the car endowed the writer, character, and plot with a feeling of power that is more
personalized than the one gained via taking a train ride. It brought a new dimension
into human life and, once more, altered perspectives. A new type of freedom based on
the personal involvement of individuals emerged with the car.

The goal of this paper is to compare and contrast these two novels, which
emerged as the consequence of the very same social-historical-technological changes
in England. The mutual influence between D. H. Lawrence and E. M. Forster is shown
in the narrative interface: similarities in the novels’ plots and their characters. Life and
freedom are the most important themes in these two novels. They are universal and
close to every one of us. What’s more, they are appealing for their timelessness.

Lady Chatterley’s Lover and A Room with a View also depict the period before
the Great War. They connect two periods in English history, that of Victorianism and
Modernism. As a result, both novels mark a paradox: they are simultaneously progres-
sive and regressive, modern and Victorian. Their analyses need to reflect this struc-
tural, thematic, and moral bias.

Next, despite all the technical progress, the difference between the classes was
enormous. The profound social and economic gap was evident. Forster, for example,
uses binary opposition to illustrate it. He divides characters into traditional and modern
ones. As for Lawrence, he prefers another technique, a technique of dialect. Oliver, the
character who represents the characters of the lower social class, very often uses the
vernacular to stress the social gap between him and Lady Chatterley. Besides, the mod-
ern characters have to battle against moral and cultural repression throughout the nov-
els to achieve their goals. The conventional or outdated ones are mostly presented with
some mild irony. However, the question is whether the story, the plot, or the discourse
conforms to Victorianism and Modernism, respectively. In Lady Chatterleys Lover,
the husband’s wound marks him unwillingly to remain a Victorian cliché: the hero who
has defended his country, while Constance Chatterley’s love blazons the lady’s body
and plot as that of a new/modern woman. In A Room with a View, the woman Lucy
Honeychurch will also turn into with the guidance of Mr. Emerson. Lawrence and
Forster frame the stories of Victorian heroism and travel within Modern/ist discourses
that also counterpoint the stories.

Finally, the novels stress the possible negative consequences of the everlasting
problem concerning female subjects. The protagonists, Connie, later Lady Chatterley,
and Lucy Honeychurch, are young girls who are in conflict with the world they live in.
Their anxiety and complete unwillingness to conform to the feminine ideals imposed
by male expectations that dominated at the time are evident. On the one hand, they
struggle against the marriage and relationship imposed on them by society. In doing
s0, they demonstrate a reaction to the seemingly unavoidable loneliness that is the out-
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come of the very same act. On the other hand, they long for a sincere, passionate touch
and love liberated from social chains.

THE NARRATIVE INTERFACE

The mutual influence between D. H. Lawrence and E. M. Forster, two promi-
nent and prolific writers, saw the light of day with these two novels. First of all, the
similarity between the two of them is shown in the novels’ plots. The themes, such as
cultural and moral repression, freedom from institutional religion, growing up and the
formation of identity in a period of transition, women’s place in modern English so-
ciety, repressed sexuality, and the meaning of true love, constitute a considerable seg-
ment of each novel’s poetics. They also depict ambiguities that feature in this transi-
tory era. These ambiguities influenced the formation of double plots in each novel: old
and new, tradition and the individual’s talent clashed, producing irony and metaphors.
The ambiguity is also depicted via Lawrence and Forster’s couples: Clifford-Oliver,
Bertha-Connie, and Cecil-George, Lucy-Charlotte, respectively. The closure of each
novel rearranges the characters. The new tableaux feature the Modern/ist personae and
celebrate new love, new perspectives, new plots and desires that used to be repressed.

Both novels feature quite similar dramatis personae. In his book, Aspects of
the Novel, Forster discusses two types of characters: the flat and the round ones. “Flat
characters were called humorous, and were sometimes called types and sometimes
caricatures” (Forster, 1956: 67). He also stresses that, in their purest form, they are
created around a single idea or quality. The most important features of flat characters
are that they are easily remembered by the reader afterwards and that they are easily
recognized whenever they come in. When they bear more than one distinctive feature,
we get the beginning of the curve towards the round ones. As far as round characters
are concerned, Forster points out that “[...] they have been defined by implication”
(Forster, 1956: 77). Bearing in mind this division, both writers divided the characters
into conservative (the flat) or modern (the round) ones.

The Beadekker, which is associated with Charlotte, E. M. Forster uses to de-
pict the narrow-minded middle-class English tourists. In the novel 4 Room with a
View, this class is represented by the characters of Miss Bartlett and Cecil Vyse, and
their counterparts, Mrs. Bolton and Clifford, respectively, in the novel Lady Chat-
terley’s Lover. On the other hand, the modern ones are characterized by their open
approach to everything new and their implication. Their thinking is based on science
rather than on religious dogma and expectations. They change over time and conse-
quently shape the plot. In light of this, the genuine round characters in A Room with a
View are: Lucy, George, and Freddy, and their counterparts are Connie, Oliver Mellors,
and Hilda in the novel, Lady Chatterley s Lover.

D. H. Lawrence and E. M. Forster chose Italy as the protagonists’ wished-for
dream destination and the locus of the pivotal changes in their lives. For the English
writers of that period, it was a place of inexhaustible inspiration. D. H. Lawrence pic-
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tures the trip to Italy through the significance of the number seventeen. Here, in this
novel, it is used twice. First, 1917, the year when Connie and Clifford got married.
After that, 17 June, when she left him and went to Italy. In E. M. Forster’s novel, the
first part and the last one take place in Italy. The last chapter repeats the first one, and
at the same time, it is a reversal of its plot. The fight about the room at the beginning
of the novel immediately links two couples. The difference between the two rooms is
emphasized by the fact that while in one of the two rooms, people desire something
which those in the other room have access to. Although Mr. Emerson and his son
George, and Charlotte and Lucy have different principles and ideas, they will stay
together till the end.

Finally, both novels talk about homosexuality. Contrary to D. H. Lawrence,
E. M. Forster keeps his and the homosexuality of his characters hidden. The writers
share the opinion that being in a closet? is not the right solution to the problem, nei-
ther for men nor for women. It might have been the case that both writers described,
through their characters, their own inner struggle, concerning sexuality. In the novel,
Lady Chatterley's Lover, Lawrence pictures this issue through the character of Oliver
Mellors, a gamekeeper on Clifford Chatterley’s estate, Wragby. He is aloof, sarcastic,
intelligent and noble. His sexual life is quite rich and diverse. He had his first relation-
ship when he was sixteen. He seems to possess the charisma that women love, but “the
serpent in the grass was sex” (Lawrence, 2005: 176). When he got rejected by Bertha,
his first wife, he went to war, and there he started a new relationship, but this time with
a man. In the novel 4 Room with a View, Forster pictures the same topic through two
characters: Freddy, Lucy’s brother, and, above all, through Mr. Beebe. References to
same-sex attraction are covert. Mr. Beebe, the rector, is a bookworm and a spiritual
guide, the one who verifies and forbids. But at the same time, he is a closeted gay per-
son. Though he is mostly firmly on the side of youth, love, and happiness in the novel,
his character takes an interesting turn at the end. The bathing scene reveals important
things concerning Mr. Beebe and Freddy, their feelings towards other men. Mr. Beebe
becomes aware of the profound love he feels for George. He succeeds in hiding it from
the others up to the moment when he hears that George and Lucy are planning to get
married. After that, he quits any further contact with them.

The concept of femininity

The beginning of the 20" century witnessed changes in almost every aspect of
women’s everyday lives, from the domestic sphere to the public. It is impossible not
to notice the coincidence of the invention of the SHE-CAR with the emergence of the
movement fighting for SHE/HER-RIGHTS. The women’s movement, with its empha-
sis on advocacy of equal rights the rise of a new generation of female artists, photogra-
phers, and professionals transformed the traditional patriarchal social structure across
the globe. Followed closely by the advent of World War I, these social shifts, which

2 “The closet is the defining structure for gay oppression in this century” (Sedgwick, 1990: 67).
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had been set in motion at the beginning of the century, developed further as women
were propelled into the workforce, exposing them to previously male-dominated pro-
fessional and political situations.

The early twentieth century was also a period when the “literary canon was
dominated by men, and female writers often published under anonymous or male
pseudonyms” (Mangan, 2019: 106). On the other hand, the plot that conformed to the
masculine gaze began to lose its authority. It was replaced or sublimated by feminine
discourses. So, the writers focused on the phenomenon of a new or modern woman.
Lucy and Connie, personify the young and impressionable women who emerged dur-
ing that era. They belong to the middle class and have an indefinite number of common
characteristics. They are well educated, broad-minded, and full of life. They represent
thousands of other women of the time who were frustrated by the limitations put on
their sex. Lucy and Connie long for the room with a view which will reveal a roman-
tic, exciting, and constantly changing landscape. The fact that both girls are Protes-
tant defines the im/possibility for many things concerning life. The idea of freedom is
deeply rooted in each of them. Connie travels abroad, meets different people, different
customs and learns different languages. Lucy dreams of becoming a typist. She often
speaks highly of herself. She has very clear goals and insists on her position in society.
Moreover, they are both depicted as the never-dying vampire Medusa or Gorgon®.
They have dark, curly hair and big, wondering eyes. They have a big body, a huge
waist, and the appearance of a peasant woman with a husky voice. Namely, they are
far from pretty enough to please the Victorian male gaze. The description of the huge
waist symbolizes the Earth mother — Magna Mater: they can deliver as many children
as they want to.

Their behavior is not the behavior of a medieval lady. Lucy constantly leans
over the window, which is all but ladylike. While abroad, Connie has a sexual en-
counter with a student at the age of fifteen and loses her virginity. Therefore, the way
they look on love is specific and different, too. Their urge to find the right gentleman,
is strong. They support the idea that “[...] love ought to be for the advantage of both
parties and for the injury of neither” (Phaedrus, 2008: 23). While they are in a relation-
ship, Lucy with Cecil and Connie with Clifford, they live and make love with men who
are more in love with an idea of what a woman is supposed to be rather than what/how
a woman really is. Clifford and Cecil’s ignorance, as well as the general sexual inex-
perience, are infinite. So much so, that they lead to ruining their lives. Their chivalrous
behavior is neither enough nor something that either of the heroines expects from her
lover/husband or, generally, from love.

3 “In Greek mythology, the Gorgons were three female monsters whose heads turned to stone anyone who
looked at them. One of them, Medusa, was mortal” (Phaedrus, 2008: 78).
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THE LAYERS OF INTERPRETATION/THE CODES OF MEANING

In his seminal book S/Z, Roland Barthes discusses the importance of the code,
a mirage of structure, and its role in a number of correlations between the world and
the word. He claims that five different semiotic codes are common to all texts, and they
“[...] create a kind of network, a topos through which the entire text passes (or rather,
in passing becomes text)” (Barthes S§/Z, 1970: 20). What’s more,“[...] each code is one
of the forces that can take over the text [...] one of the voices out of which the text is
woven” (Barthes S/Z, 1970: 21). Barthes also says that since the meaning cannot come
from the author, it has to be revealed in the process of textual analysis. Besides, there
is always more than one way to read a text. With each re-reading, another meaning
comes to the surface. Kaja Silverman, in her book The Subject of Semiotics, discusses
Barthes’ system of codes/layers of meaning. She points out that “[...] the greater the
number and diversity of the codes which participate in the production of a given text,
the more contradictory and unstable will be its play of signification” (Silverman, 1983:
241). Consequently, Kaja Silverman extends Barthes’ system of codes/layers of mean-
ing.

The iconic layer consists of the iconic signs, the things that represent real life.
“The iconic sign resembles its conceptual object in certain ways. It may share certain
of the properties which that object possesses, [...]”” (Silverman, 1984: 19). This layer
is represented by Connie’s child and the wood near the family house. Connie’s child
will always remind her of her love for Oliver. As for the wood, that is the place loved
and protected by Clifford. In this novel, it’s the place of truth. In the other novel, the
representation of the iconic layer is the accident in the Piazza Signoria. It’s the place
where heaven (Lucy) and earth (George) meet. It is the encounter that completes the
narrative and begins the plot.

The organic or the biological layer represents everything that organically exists
as a biological given: the tree, the human body, the grass, the sunshine, a cat. These all
mark life in its biological sense. In the novel, Lady Chatterley s Lover, Oliver Mellors
is the one who represents nature. His job connects with nature. His father was a collier,
too. Even though Oliver spends some time in the army, he decides to go back and work
as a miner. Above all, he helps Connie to become a mother. He is directly responsible
for a new biologically given life. On the other hand, Freddy, Lucy’s brother, is a stu-
dent of anatomy. He is a nineteen-year old boy who occasionally looks “[...] at a bone
which lay upon the piano (Forster, 1995: 67).

The metanarrative layer refers to a comprehensive explanation, especially in
critical theory. It encourages signification itself and insists on truth. Clifford’s aunt,
Lady Bennerley, represents the metanarrative layer in the novel Lady Chatterleys
Lover. She is a real lady who knows how things are going on in this family. With the
four or five lines, Lady Bennerley gives the final shape to the plot when she tries to
explain to Connie that the life she lives with Clifford is not real life. “[...] A woman
has to live her life, or live to repent not having lived it” (Lawrence, 2005: 61). In doing
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so, she implies the truth of the narrative. In the novel, 4 Room with a View, Mr. Beebe
shares the same qualities with Lady Bennerley. Both of them are the genuine implied
authors of their narratives who insist on the truth. Mr. Beebe is polite, educated, and a
gentleman in every sense of the word. He’s certainly an intriguing and amiable char-
acter. We enjoy hanging out with him, but we never feel like we know him. He shares
the secrets of the others, but he keeps his secrets only to himself.

The cultural layer provides us with rules according to which things are what
they are meant to be. Namely, the cultural codes “speak the familiar #7uths of the exist-
ing cultural order, [...]” (Silverman, 1984: 242). In light of this layer, the novels Lady
Chatterley s Lover and A Room with a View represent different sides of the very same
coin. In other words, the very same thing is observed from the opposite angles, that of
the male and female, respectively. Connie’s father, Sir Malcolm Reid, is the one who
fits this layer the best. He shares the opinion that extramarital affairs are an essential
part of every marriage. He despises Clifford and the life that Clifford provides for
Connie. Sir Malcolm Reid is a true representative of Victorian moral values and repre-
sents English culture from the male perspective. Charlotte, Lucy’s older cousin, in the
beginning, is a metaphor for Lucy’s superego, but things change throughout the novel.
She does her best to uphold what is called proper behavior. The Victorian postulates
concerning women’s behavior are deeply rooted in her. Among all the characters in the
novel, she is the best representation of an endless battle between Victorian and modern
moral values. Through Lucy, she achieves her eternal love, something that hasn’t hap-
pened to her earlier. Charlotte is always present, by accident, whenever and wherever
Lucy and George are together. In the end, she transforms from Lucy’s superego into
Lucy’s unconscious and supports their love.

The hermeneutic layer is the most complicated one to understand “[...] since
it implies a truth to be deciphered [...]” (Barthes, 1970: 75). The hermeneutic code
has a function to “[...] set up delays (obstacles, stoppages, deviations) in the flow of
the discourse;[...]” (Barthes, 1970: 75). Mrs. Bolton represents the hermeneutic layer
in Lady Chatterleys Lover and Mr. Emerson in 4 Room with a View. They know a lot
and pull the threads in their stories. For example, Mrs. Bolton was in love with Oliver
Mellors once when she was young, so she is a pattern for Connie. On the other hand,
the relation between Mr. Emerson and Lucy’s cousin, which reappears/discloses in
the last chapter, is the pattern for Lucy and George. Therefore, Mrs. Bolton is the one
who reveals a secret relationship between Connie and Oliver whereas, Mr. Emerson is
the one who supports and reveals the relation between Lucy and George in the novel
A Room with a View.

The layer of transfer represents sublimation or displacement. It is one of “[...]
the most important features of the dream-work. Displacement involves the transfer of
psychic intensity from one to another; [...]” (Silverman, 1984: 62). So, transfer creates
changes that may alter the course of the story. This layer in the novel Lady Chatterley s
Lover is represented by the death of Clifford’s brother, Herbert Chatterley. “In 1916
Herbert Chatterley was killed, so Clifford became heir [...]” (Lawrence, 2005: 7). In
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the novel, 4 Room with a View, the transfer happens with Lucy’s fainting in the Piazza
Signoria. It’s a pivotal moment in the novel. Arriving at the piazza Signoria, where
she meets George, she commits iconoclasm the moment she decides to buy the photo-
graphs of Florentine pictures. Those photographs emblematize the vanity of Victori-
anism against beauty and nature. Thus, this means that Lucy with this act assertively
rejects cherished beliefs and established values and practices.

The mythic layer of interpretation is the older form of the cultural and “the
symbolic code inscribes into literary and cinematic texts antitheses which are central to
the organization of the cultural order to which they belong” (Silverman, 1984: 270). So,
the symbolic code is important for the mythical layer, too. Concealment and repetition
rule this layer. The mythic layer is divided into two modes of myth: the first one is the
collective unconscious, and the second one is the personal myth of subjectivity. The
segment that is closest to the collective unconscious is the unconscious, which is the
repressed past. It is the part of the mind that controls consciousness and shows itself
in a disguised form. It provides the text with the contrasting position of the primary
and the secondary story. The primary story is the discourse of the unconscious, and it
stimulates the secondary one. This layer of representation is depicted by Clifford and by
George via their Oedipus complex*. The Oedipus complex is the trigger that stimulates
the secondary story. However, the personal myth of subjectivity is represented by the
superego. It provides ethics and burdens the subject with enigmas. In both novels,
the superego is represented by the protagonists, Connie and Lucy. Although the
superego can be thought of as a type of conscience that punishes misbehavior with
feelings of guilt, both protagonists aim for perfection when it comes to love. Their
love lives can be described through the concept known as compulsive repetition or
repetition compulsion. In other words, if someone wants to, one has to repeat the
actions one has been ashamed of. Compulsion is “[...] the manifestation of the power
of the repressed” (Freud in Strachey, 1961: 14). In these two novels, Connie repeats
(repetition) the adultery or runs from one lover to another (compulsion) while Lucy
repeats/interchanges the kisses with George.

CONCLUSION

The greatness of the novels Lady Chatterley’s Lover and A Room with a
View is that they support and encourage the wheel of change in its early twentieth-
century operation. They promote and celebrate the introduction and popularization
of technologies that have significantly altered the patterns of life. What’s more, the
writers D. H. Lawerence and E.M. Forster made a great deal of commentary on the
historical, social, cultural, and moral issues of their age.

First of all, the novels depict and connect two periods in English history:
Victorianism and Modernism, and, consequently, two different ways of living and two

4 “The Oedipal complex- noun [sing.] (psychology) feelings of sexual desire that a boy has for his mother
and jealous feelings towards his father that he causes” (Hornby, 2005: 1051).
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different approaches to moral principles. These novels represent the bridge between a
representation of a woman in England beaten by her husband with a stick no thicker
than a man’s thumb and a woman who has all the rights to make her own decisions.
However, the English in both periods worried about the refinement and virtue of young
girls.

These novels also depict a time of historical change when it comes to the everyday
lives of women. At the time, women began to raise their voices. On the one hand, they
did not support the idea that the world was observed via the male or phallic gaze, but
on the other hand, they used it as a shred of evidence for their struggle. As for the male
characters, both writers discuss the characters’ secret lives and their affection for the
same sex. In doing so, the writers also depict their inner preferences concerning it.

The layers of interpretation or the codes of meaning, show that the story can
be read in different ways. Each re-reading helps us discover another meaning that
does not necessarily appear on the surface. As a result, this method of reading and
re-reading the same text provides us with a variety of meanings provided by each
narrative. The layers of interpretation prove that there is now such a thing as truth.
They point out all the hidden signs or simply the metaphors. They also show culturally
and morally unacceptable behaviors, judged by those who proclaim them. Finally, the
layers of interpretation/the codes of meaning used here indicate the similarity between
the characters and their actions in these two novels.

Inthe end, analyzing the novels, one of my goals was to show that the novels Lady
Chatterley s Lover and A Room with a View are much more than propaganda for sexual
license and free love. The relationship between Connie and Clifford or Lucy and Cecil
is the kind of relationship that is more conventional and fits social standards. The
problem is that these same relationships are destroying their spirits. Although they
lived in a period when living a life that is a// mind was particularly true and popular
among young members of the aristocratic class, they showed that they cannot live with
the mind alone; they must also be alive physically.
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JIEJAU YETEPJIU, BbEH JbYBABHUK U IbUXOBA
COBA CA IIOIVIEAOM - MOJAEPHUCTHUYKHU
JUCKYPCH O JbYBABHU U CTBAPHOCTH

Pe3ume: TTouyerak aBageceror Beka y EHIICCKoj KapaKTEpHIIy BEIMKE TEXHOJIOLIKE, HCTOPH]CKE U
JPYIITBEHE MpoMeHe. VIcToBpeMeHO jaBiba ce ()eHOMEH MO3HATHjH Kao HOBA MJIM MOJEPHA JKeHA
IITO IOCTaje je/[Ha O HajBaKHUJHX TeMa KIIKeBHOCTH Tora o0a. L[y oBor paja je na ykaxe Ha
nBe OutHe unmbeHule. [1pBo, 06a pomana JbyoasHuk nejan Yerepnu u Coba ¢ morienoM, HacTanu
Cy Kao TMOCJIEANLA HCTOT HCTOPHJCKOT M IPYLITBEHOT TpeHyTKa y EHrteckoj. 30or unmeHuie aa
poMaHH IpuKasyjy nepuox mpe [IpBor cBerckor para, OHH IOCIEAMYHO IOBE3Yjy IBa IIEpHOIA
SHIIIECKE ncTopuje: BHKTOpHjaHCKH MEPHO M MOZICPHH3aM, /IBA PA3JIMYNTA HAYWHA )KUBOTA U [BA
pa3UYuTa NPUCTYNa MOPAJHUM NPUHIMINMA. [71aBHe jyHakumbe pomana KoHu - kacHuje nejam
Yerepmu u Jlycn, onmderme Cy Miaze, caBpeMeHe XKeHe Tora reproja. Jlpyro, mocebHa maxma
y paay nocBelieHa je ciojeBUMa MHTEPIIPETALN]je/KOIOBUMA 3HAYCHa KOjU TIOMAXy YMTAOIly Ja
OTKpHje CIIMYHOCT 3a1jIeTa POMaHa, CIMYHOCT HBUXOBHUX JIMKOBA KA0 U JIa yKaXKy Ha KJIACHY IOy
y Enrmeckoj. IllTaBumre, nokasahemo na, mpema Ipudy, 3aIuieTy W JUCKYPCy pOMaHa, HOBAIl H
JIPYLITBEHH CTAaTyC HE MOTY Jia HAZIOMECTE 3a0BOJbCTBO KOj€ OHOCH JbyOaB.

Kibyune peun: BukropujaHcku nepHuosi, MOiIepHI3aM, HOBa/MOJIEpHA JKEHa, CII0jeBH HHTEPIIPETa-
IHje, CIMYHOCT 3aIuleTa poMaHa, Jby0oaB
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YIOYTCTBO 3A AYTOPE

Yacommc Hopma 06jaBibyje OpUTHHAIIHE HAy9HE, TIPETJIeIHE U CTPyYHEe WIaHKe,
Kao W cryamje, mpuiore, rpal)y, XpoHuky u OuOnuorpadujy, n3 obiiacTd Hayke O
KEbHDKEBHOCTH, MeJaroruje, TUIakTHKe, METOMKa pa3peiHe U MpeIMETHEe HacTaBe, u
6ubmoTekapcTBa. Y "aconmcy ce 00jaBibyjy W MPUKa3d MOHOTPAPCKUX IMTyOIHKaIHja.
VYKOJIMKO je paj TNPEeTXOJHO OHO M3JIOKEH Ha HAYYHOM CKYyNy Y BHJIY YCMEHOT
caomuTerma (110 HCTUM WM CIMYHHM HACJIOBOM), IIOJIATaK O TOMe Tpeba na Oyne aaT
y (dycHotu nox penHum Opojem 1. Pan koju je Beh Oro 00jaBibeH y HEKOM HacoIucy
WM noHyheH 3a 00jaBbrBambe HEKOj APYroj MyOIMKalij He MOYKEe OUTH TIpelTaMIian
y Hopmu.

HJocraBbame pagoBa

PanoBu ce nocraBibajy HCKIbYYHBO EJIEKTPOHCKOM IIOIITOM Ha ajpecy:
norma@pef.uns.ac.rs

TexcroBu Tpeba na Oyny nucann gonrom Times New Roman, 12 pt, mpopen
1,5; ca mapruaama oz 2 cm ca cBake ctpane. L{prexu u qujarpaMu mnpenajy ce Kao 3a-
ceOHHU TOKYMEHTH y jpg win eps formatu, a y caMoM TeKcTy ce, pUMCKUM OpOjeBHMa,
JacHO 03HaUaBa MECTO Ha KOME OBH IIPHJIO3HU Tpeda 1a ce Hallase.

V3 pax ce mocTaBiba MPEBOJ HACIOBA, CAYKETKA U KJbYYHHX PEYU Ha CHITIECKH
je3uk (HeMOjTe KyIlaTh CBE BEJIMKUM CIOBHUMA). YKOJIHMKO je paj MHUCaH Ha CHIJICCKOM
Je3UKy OBe eJeMeHTe Tpeba MPEeBEeCTH Ha CPICKH je3nK. OBH eeMEHTH Cy 00aBe3HH Y
cBUM pyOpukama, ocuM y pyopuru Ilpuxasu.

Jesuk pana

PanoBu ce 06jaBipyjy Ha CPIICKOM HIIM €HIJIECKOM je3uKy. PamoBu Ha cprickoM
jesnky Ouhe mrammany Ha eKaBCKOM HITH MjEKaBCKOM KEbHKEBHOM Hapeyjy, hnpuinnd-
HHM, OJJHOCHO JIATHHUYHHUM ITUCMOM, YKOJIUKO ayTOp HHCHUCTHPA Ha TOME. AyTOpH Cy
IOy’>KHH J1a ce IIPUIPIKaBajy CaBpPeMEeHOI IPaBOIIUCA.

Hdy:xuna paga

KomrieraH paji Tj. OCHOBHH TEKCT pajia, Ciucak pedepeHiiy, cakeTak, KibyqHe
peun, Kao U MpeBoj ojpel)eHux eneMeHaTa Ha CHIVIECKH je3HK, Tpeda Ja Oyiy IyKUHEe
1o 30.000 croBHUX 3HaKOBa, pauyHajyhu u mpa3Ha MecTa. Penmakiija 3aapxasa mpaBo
J1a 00jaBH M MPHUJIOTE KOJH MpeMalilyjy npeaBul)eHrn 00UM YKOJIHKO TO 3aXTEeBa MTOCTY-
MaK Hay4yHe enadoparyje caupikaja.

OuemuBame pajgoBa
HaxoH npujema paga ypeJHHK JOHOCH OJUTYKY KOjH PaJOBH yJiase y Ipolec
peuensupama. Pan onemyjy 1Ba peneHseHTa. MMeHa pelieH3eHaTa, Kao M MMEHa



ayTopa cy aHOHMMHHU. HakoH peneH3upama, OJUIyKy O 00jaBJbUBamy, KOPEKIHjU
nwim ondwjamy pana, JoHocH perakmuja. CBU ayTopu ce 00aBemTaBajy O OMIYLH
penaxnuje, a ayTopu YMju cy panoBu BpaheHH Ha KOpEKIHjy, 100Wjajy HA YBUA
perieH3uje. AyTOpH KOju TOCTaBJbajy KOPUIOBAaHU pajl, My)KHH Cy Ja obaBecTe y
MMUCMEHO] (hOpMU PeakIlijy O CBIM M3MEHaMa KOje Cy HAUWHWIIN Y TEKCTY Ha OCHOBY
puMe0u U IIperopykKa pereH3eHaTa (oTpeOHo je jaCHO 03HAYUTH U3MEHE Y TEKCTY).

Mucamwe pana

Ha Hac10BHOj cTpaHM HaBOAM Ce ITyHO MME U ITpe3uMe ayTopa (koayTopa), Hac-
JIOB pajia, HA3UB MHCTUTYIIH]€, MECTO U Ap>kKaBa (YKOIHKO je ayTop U3 HHOCTPAHCTBA).
OyHKIMje U 3Babe ayTopa ce He HaBoge. CiryxOeHa agpeca H/WIH eJIeKTPOHCKa aji-
peca aytopa aaje ce y HarmoMmeHHu ((PyCHOTH), Koja je 3BE3IMIIOM Be3aHa 3a MPEe3UMe
ayTtopa. [loganm o Hay9HO-UCTPaKMBAYKOM IIPOjEKTY, Ka0 M Ha3UB WHCTUTYIHjE Koja
je ¢unanCcHpana nmpojekar, HaBoae ce y nmoceOHoj GycHOTH, Koja je ca JBe 3BE3uLe
BE3aHa 3a Ha3WB YCTAHOBE y KOjOj j€ ayTOp 3alOCyICH.

HacmoBHa crpaHa Tpeba &la caapXu U pesume W KoyyHe peyu Ha CPICKOM
jesuky. Y pe3uMmey Ha CpIICKOM je3uKy, KOoju He Om Tpebano ma mpemamu 1500
CJIOBHUX 3HAKOBa, HCONMXOJHO je YKpaTKO MpEACTAaBUTH MPCIAMET UCTPaAKHNBakha, IIUJb,
NPUMCHEHY METONOJIOTH]Y, Ka0 U pe3ysTaTte Hay4HOI MCTpaXhBama. Pe3ume natu
MCIIOJI HACIOBA, C JIEBOM MAaprHHOM yBY4YeHOM | cm y OJHOCY Ha OCHOBHH TEKCT
(0HOCHO TIO/jeTHAKO YBYYCHOM Kao MPBHU 0/1eJbaK OCHOBHOT TEKCTa). KovyuHe peuu
(o nmecer pevn) HABOAWTH HCIOZA PE3UMea, C UCTHM MOPAaBHAKEM Kao M PE3UME.
OcuM TOTa, HEONXOHO j€ pe3UMe M KJbyYHE Peud MPEBECTH Ha CHIVIECKH je3MK, Ha
Kpajy TeKcTa. YKOIHKO ayTop HUje Y MoTyhHOCTH 1a 06e30e1n KopeKTaH MPpeBoI, Tpe-
0a a HamuIIe pe3uMe Ha je3WKy Ha KOME je HalMCaH M pal, a ypeaHUITBo Hopme
00e30eanhe npeBo. YKOJIMKO je paji HallMCaH Ha CTPAHOM je3HKY, Pe3UMe U KIbyUHE
peun Tpeba MpeBecTH Ha CPICKH je3uk. HacnoB pama, pe3uMe M KJbydHE pedyd Ha
EHIJIECKOM jE3MKYy ITUIY ce Toclie pedepeHnr Ha Kpajy pajaa.

Crpykrypa paaa

Pan tpeba ma uma cienehe enemMenre: a) HacjIoOB paja, 0) UMe U IPE3UME ayTo-
pa, Ha3WB YCTaHOBE y KOjOj je ayTop 3alOCieH, B) pe3uMe, I') KJbydHe pedu, 1) TeKCT
pana, 1)) nuTeparypy u nu3BOpe, €) pe3uMe Ha €HIJIECKOM je3nKy, k) npuiore. OBaj
pemocnen maTuxX eleMeHaTa yjeaHo je m obasesyjyhu. Cu pamoBu Tpeba ma umajy
noceOHO M3/IBOjeHE OJIeJbKE: YBOJ M 3aKJby4ak. PajloBH KOju TpeacTaBibajy MpUKa3
00aBJbEHUX HCTPAXKHBakha, MOpPE/] yBOJAa W 3aKkjbydka, Tpeba la uMajy ciexaeche
OJIeJbKe: TI0JIa3HE TEOPHjCKE OCHOBE HCTPaXKUBAHa, METOJOJIOTHja MCTPaKHBambha,
pe3yaTaTH UCTPaXKKMBamka U NUcKycuja. CTPyKTypy MPErjieIHIX pajoBa U paoBa Koju
NPeICTaBIbajy TEOPHjCKe aHAIIM3e Tpeda yCKIIaAuTH ca OCHOBHOM TeMOM pajia. Haciose
oJiesbaka Tpeba jacHO M Mpenu3Ho (GopMyINIucaTH, JIaTH HEHTPUPAHO U OOJIAMPAHO,
BeIMYMHA coBa 12. YKOIHKO ce y TeKCTy OeJbKa KOPUCTE TIOHACIOBH OHHU Ce 1ajy
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Kyp3WBOM, LIEHTpHpaHO W3HaJ naparpada. HacioBe oxespaka M mojHacioBe HHjE
MOTPEeOHO HYMEPUUKHU O3HAUABATH.

Pedepenue
[To3uBe Ha U3BOpE y TEKCTY U CIMCAaK KOpHUIINeHe JUTepaType Ha Kpajy paaa
Tpeba matu y ckiany ca AITA crunom (APA Citation Style -American Psychological
Association). YnyTcTBo 3a kopuiiherme 0OBOT CTHIa Hajla3| ce Ha ajipecama:
— http://www.dksg.rs/biblioteka/vodicZaCitiranje/apa_format.html
— http://www.unizd.hr/Portals/32/docs/APA%20standardi%20za%20
citiranje%?20literature.pdf

MMeHa cBHX ayTopa Koja ce HaBOJE Ha CIUCKY KopuinmheHe JuTepaType Ha
Kpajy pajia v y 3arpazaMa y TeKCTY MHUIIY Ce YBEK Ha UCTH HaunH. [Ipe3umMena cpricKux
ayTopa HaBeJIeHa Y TEKCTY THIITY e IIMCMOM Ha KOME je TOCTaBJbeH TeKCT. [Ipe3nmena
CTpaHHX ayTopa y TEKCTYy Ce HABOJIC MM Y OPUTHHAIY MIIH Y CPIICKOj TPAHCKPHIIIIU]H
—(OHETCKUM MHCakEM NPe3uMeHa. Y KOJIMKO ce TPaHCKpHOY]jy, y 3arpaiu ce 00aBe3Ho
HaBojie y opuruHany, Ha npumep: Ckot (Scott, 2004).

[To3uBe Ha U3BOPE y TEKCTY Tpeba qaTH y 3arpagama y3 HaBoleme: mpe3nuMeHa
ayTopa, roJMHEe M31amka KOPHUIINEHOT W3BOpa W Opoja CTPAHHUIE YKOJIUKO CE paau O
nutary. HaBoleme Bulile ayropa y 3arpaau Tpeda ypeauTu abereIHUM PeIoM IpeMa
MOYETHOM CIIOBY MPE3MMEHA ayTopa, a He XPOHOJIOIIKH. AKO Cy y TUTamky Ba ayTopa,
y 3arpaau ce HaBoje 00a ayTopa. YKOJIHKO je BHIIE OJ [Ba ayTopa, y 3arpamd ce
HABO/IH MTPE3UMe TIPBOT ayTopa u ckpahieHunira — u cap. (3a ayTope ca CpricKor TOBOPHOT
nojpyyja) wiu et al. (3a ctpane ayrope).

Crcak kopuinhene nuteparype Tpeda ga o0yXBaTH HCK/BYYHBO H3BOpE Ha
KOje ce ayTop no3uBa y pany. Ha cnimcky xopuuthene nmureparype Ha Kpajy paja Huje
MoTpeOHO CTaBJbATH PeIHE OpOjeBe HCIpe] peepeHIIH.

281



OYBJIUKALHUJE Y U3JABY
MNEJATOIIKOI' ®AKYJITETA'Y COMBOPY

Enunuja Yubenuyu u npupyynuyu

15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.

30.
31.
32.
33.
34.

35.
36.
37.
38.
39.
40.
41.

buonozuja yosexa / Tlerposuh, [lanujena; borocasibesuh-11Injakos, Muona;
KpuBOKYNHH, MITHHKO ...c.eviiviiiieiiieieiciec e

I'pahancko sacnumarve / Illnmomu YepHak, Pyxenka
[eme ucmpasicusay oxonune / Lpjernhanun, Cranko; Kpuokyhun, MnuHko...
Juoakmuka pusuurkoe sacnumarsa / Poauh, HEEIBKO .....ovevveveriiieiiieiciecee ...360,00
Jluoakmuuke meme. Y800 y ocnogrowkoncky ouoakmuxy / lnanosuh, CBETHAAHA .........cceeeuene 200,00
Exonoeuja u sawmuma scusomne cpeoune / Kozoneposuh, I'opaana...
English for students of education / MAIIKEIBHH, VIBAHA .........coveeviriiuiriniicininieceieicee e
Hupopmamura | HaIPIBAHCKH, POPDHE ...vovveiieeieeieiirieieiieieie ettt
Hnpopmamuxa y oopazosarsy | HanpibaHCKU, DOPHC.....coveveeiriiriiiiiiieieiceeeseeee e

. Ucmopuja cpncke krouscesnocmu 3a 0eyy | TIeTpoBUh, TUXOMUD ....c.ovvevveeiiiniiieieiiieineseeene
. Jeonocmasnu pusuuru oeneou y pasp. nacmasu / O6anosuh, XK. lymanka; boumak, Mapwja ..... 200,00

. Kaxo npeoasamu npupooy u opywmso / lipjernhannn, Cranko; bpankosuh, Hatamra................ 330,00

. Kamanozuzayuja y meopuju u npaxcu / Pyiah, TOPHAHA .......ccoevieriieiiinieieiesieeeeeeeee e 170,00

. Kombunamopuka u éeposamnoha (36upka ornena) / Onapuuna, Jbyouna;
306enua, Maja; FOpAHN, CHEMKAHA. .....c.oovevemiieeieieteteiiieteie ettt ettt 280,00
Kombunamopuka u éeposamnohia — meopuja, npumepu, 3adayu / Onapuuua, Jbyouna............... 200,00
Kpunmoepaguja | JTaMOUN, JIPATAH ........cveuirvirierieiieieieeseesieeeseetesteseesessessesessesseseesessesseseesenseseenens 380,00
Jlabopamopujcke 6edcoe uz npupoonux nayka 1 / Odagosuh, XK. lymanka; bommak, Mapwyja ........ 140,00
Mamemamura / TI€TOJEBUN, ATCKCAHIAP. ... cveeerirrireeieeteteeeitetesteseeteete et eee st see e seebesseneeneenes 210,00
Menmanno 30pasme | Mapuh, Mua
Memoouxa nacmase nosnasarsa npupooe 1 / 1BjeTHhaHHH, CTAHKO .......c.covvveueereereirenrercineenenes 350,00
Memoouxa nacmase nosnasara npupooe 2 / 1igjernhanun, CTaHKO 320,00
Memoouxa nacmage npupoonux nayka / Lipjernhanun, CTanko. 330,00
Memoouka cnopmckux akmusnocmu / Ponuh, Henemko.......... ..130,00
Memoouxa ynosnasarsa okonune 1/ LBjeTHNAHIH, CTAHKO ......c.coveveueririeieeeirieienerieieneeeieeeenenene 250,00
Hemauxu jesux 3a cmyodenme Iledacowkoe ¢haxynmema /| Cy6otuh, JbUIbaHA .......ccvvvevcecnnenene. 320,00

O6pazosna mexnonouja | TIERAHAIL, PAJKO ......c..cveirieiiieiiieeeiseeeeeee et
00 nesarva 00 my3uuxe Kyamype / JepeMuh, BUIBAHA ...........ccccoiviuiiiiiiciiiececeee e
Ilpupoone nayxe 1/ Obanosuh, XK. [lymanka; bommak, Mapwuja...
Ipupoone nayke 3 — Buonoeuja / I'paoBau-Ilerposuh, lanujena; lllujakos-borocasbesuh,
Muona; Kpusoxyhun, Unnako
Ipupoone nayxe 3 — Xemuja / 11jernhanun, CTaHKoO .

Icuxonoeuja u yuerve / Cakau, Mapuja.........ccccevereennnee.

280,00

Icuxonoeuja nopoouye /| Caxay, Mapuja; Mapuh, Mua

Ilymoxasu kpo3 opywmeenocm ceéema koju nac okpyoicyje / TpoojeBuh, ANCKCAHIPA. ........c....... 280,00
Cpncku je3ux u Kisudice6HOC Y cagpemenoj cmpamezuju pazeoja 06pazosarsa (CpIcKH

JE3UK U KIbIDK. Y CaBpeM. HacTaBu-onabpane KiK. uHTepr.) / [onujanun Enes, Cama ............. 390,00
Cyencka ymemuocnm [ TIeTpOBHR, THXOMEP .....c.ccerieiiinieiiinierieieenee e ...100,00
Teopuja u npakca obpazosara yuenuxa ca cmemmwama y pazeojy | Hukonuh, l'opaana. 320,00
Teopuja ¢husuuroe eacnumarea / Pomuh, HEIEIBKO. .....c.covvveuiiriiiiiiniciinieiceieeceeeeene 430,00
Vnpasmware u pykosoherse y oopasosary / bpankosuh, Hatama; Jlykuh-Poauh, BecHa ... 350,00
Vnpaswarse npojexmuma / TIEhaHAL, PAJKO ....c..eoviiiiiiieirieiceeeecceee e ...470,00
Vyumen y nacmasu cpncroe jesuxa u kroudsicesnocmu | KnesxeBuh, Mapa........ccccevevveeneneeennnne 300,00
Dunosopuja obpaszosarwa | Cayakos, Cnodoman; LLIyMOma, MHEITOML. ........cceivieeiiiniereeeieene 350,00
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Enuija Monoepaghuje

42. Acnexkmu mooepnusayuje cpncke KmUdxiCesHOCmU — udenmumem u 0yxognocm: Mcemopujcku u Kyamy-
PONOWKU KOOOBU CABpeMeHe CPNCKe KIbUMCEGHOCTNU — NOeMUUKA U XepMeHeYMUYKa napaouema y ee-
poncxom konmexcnty / T'onujanun Enes, Cama

43. Bubnuomexa u kynimypHo Haciehe / Tpajkosuh, bopjanka
44. Mooen nodamaka oueumante 6ubnuomexe dokmopckux oucepmayuja / isanosuh, Jlnauja
45. Hayuonanno 6e3 ooujyma, noeneo oes npemensuja / Mapkosuh, Carua
46. Hemauxa marwuna y Bojeoounu (1918—1941). [pywumeo u norumuxa / Auronosuh, Muxaen
47. Cpncxu yuumen y Yeapcroj 1778-1918 / Mapkosuh, Cama
48. V 3amky 3amku. /[pamcku nomenyujan noesuje u npose 3a oeyy / Mnahenosuh, Munusoje
49. DoarnopHo y npocmopy HaugHoz. YcMeHa KrUudCegHOCH Y KOHMEKCHTY KIUNCEEHOCTU

3a oeyy / Ilapanunh Yyrtypa, CHexaHa

50. Paszeoj 6okannux cnocobHOCmU NPUMEHOM UHOBAMUBHUX MEMOOUUKUX NPUCTIYNA Y HACMABU MY3UUKE
kyamype / Jepemuh, buspana

Enmuija Cepujcxe nyonuxayuje

300pHUIM pa/ioBa (HAyYHU POTPAMH, POJEKTH U CKYTIOBH)

51. JJeecma 2oouna Cpncke npenapanouje y Cenmanopeju u Combopy;

52. Jlpamcko sacnumarse y 06pazosearsy 6acnumava u y4umesnd,

53. Apywmesenu oonocu Cpba u Xpsama, HayuoHaiHu uoeHmumem u MarwuHCKa NPaed ¢a dcnekma
€B6PONCKUX UHmMeZpayuja;

54. Education and the Social Challenges at the Beginning of the 21st Century;

55. Exonowku oeneou y paspeonoj nacmasu;

56. Mszazosu sacnumarsa u oopazosaray 21. eexy,

57. Mununpojexmu y nacmaeu uHmepucanux npUPOOHUX HAYKA u Mamemamuxe;

58. Multi-dimensional aspects of learning and teaching in science and mathematics education (MALT' 14);

59. Iosesusare HacmagHux npeomema u CmpyyHo yCaspuiasarbe yuumesnod,

Yacormumcu

60. Hopma: qacomuc 3a TEOpHjy U MpakCy BacluTama i 00pa3oBama
61. Ileghac: cTyAEHTCKU JIHCT

Ocraia u3gama

62. BOIHUY 3a ynuc na ocnosne, macmep u OOKIMOPCKE AKAOCMCKE CIYOUJE ......cvrveueeeereereieneeeenenns 85,00
63. KATAJIOI Hopma - 240 200una 06pazo8arsa cpucKux yuumenba
64. Ilpse cpncke 36upke 3a oeyy Cmesana B. Ilonosuha / npupenuna Kuexxesuh, Mapa

Tlopyu6use: Ienaromku dakynrer y Combopy, [Toaropuuka 4
Teneponu: 025/412-030, 025/460-595
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Ypehusauku ondop yaconuca HOPMA

op Topoana Pyouh, anasénu u oocosopnu ypeonux (Comoop)
op bopjanka Tpajrosuh (Com60p)

op Mojya Jypuwesuy (Jbyoipana, CroBeHuja)

Op Hsana 3azopay (3arped, XpBaracka)

0p Beama Kocoea (bancka buctpuna, CroBauka)
op Munena Maxcumosuh (Mctouno CapajeBo, Pemybmuka Cpricka)
Op Mune Hnuh (bamwa Jlyka, Penrybnuka Cpricka)
op Apazana Jlumpuyun JJynuh (Cpemcka Kamenma)
op Munan Mamujesuh (3arped, XpBatcka)

op Ceemnana IlInanosuhi (Com60p)

op Hamawa Bpanxosuh (Combop)

op Mapa Byxkuh (HoBu Can)

op 3opana Jlysicanun (HoBu Ca)

op Oausepa I'ajuh (HoBu Can)

op Tuxomup Ilemposuh (Combop)

op Pajro Ilehanay (Com6op)

op Mapuja Bowrax Cmenanosuh (CoMb0p)

op Hpaean Lsejuli (Combop)

op Kapna Cenuxap (Combop)

op bojan Jlasuh (Combop)

op Munow Llymora (Combop)

Peuenszentu yaconuca HOPMA
op Ilpsocras Jankosuh, emepuryc, [lenaromku ¢paxynrer y Combopy, Yausepsuretr y HoBom

Cany

op Ceemnana llInanosuh, penoBuu mpodecop, [lemaromku paxyaretr y Combopy, YHUBEP3UTET
y HoBom Cany

Op Kewko Byukosuh, penoBau npodecop, Ilemaromku dakynrer y Combopy, YHHBEp3UTET y
Hosom Cany

op Cawa Maprosuh, penosan npodecop, Ilenaromkn dakynrer y ComOopy, YHUBEp3HTET Y
Hosom Cany

op Cara lonujanun Enes, penosuu npodecop, [lenaromku paxkyarer y Comb0py, YHHUBEP3UTET
y HoBom Cany

op Topoana Hukonuh, penosuu npodecop, [lenaromku dakynrer y Combopy, YHHBEP3UTET Y
Hosom Cany
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op Onueepa ['ajuli, penouu npodecop, dunozopeku dakynret, Yausepsurer y Hoom Camy

op Jocun Hsanoseuh, penoBHu mnpodecop, Yuuresbcku (akynTeT Ha MaljapckoM HacTaBHOM
jesuky y Cyboruuu, Yausep3urer y Hosom Cany

op Muauya Andescku, penosuu npodecop, Punozodekn daxynrer, Yausepsurer y Hosom
Cany

op Munena Maxcumosuh, penosHu mupodecop, dPumozodcku dakynrer YHHBEp3UTETa Yy
Hctounom CapajeBy, Penyonuka Cpricka

Op Mua Mapuh, penosuu npodecop, [lenaromku dakynrer y Combopy, Yausepsuter y HoBom
Cany

op Apazana Capajnuh, penoau npodecop, @akynrer ymetHocTH, YHUBEp3UTeT y [IpHmTiuan

op Anexcanoap Ilemojesuh, penosuu mnpodecop, Ilemaromku dakynrer y Combopy,
VYuusepsurer y Hosom Cany

op Hanujena Ilemposuh, penosuu npogecop, [lenaromxu dakynarer y ComO6opy, YHUBEP3UTET
y HoBom Cany

op Cuexcana Ilapanuuh Yymypa, penoBru npodecop, Ilemaromkn daxynrer y Combopy,
Yuusepsuter y HoBom Cany

op HApacan Jlambuh, penosuu npodecop, [leaaromku dakynrer y Com0Oopy, YHUBEP3UTET y
Hosom Cany

op Cmarko Lejemuhanun, penosuu npodecop, [lenaromrku dpakynrer y Combopy, YHUBEp3HUTET
y Hosom Cany

op Pyoscenka [lumoru HYepuax, penoBHu mpogecop, [lemaromxu daxynrer y Combopy,
VYuausepsurer y HoBom Cany

op Jacmuna Knemenosuh, penosan npogecop, Gunosodekn dakynrer, Yausepsuter y Hosom
Cany

op Mapujana I'opjanay Panumoesuh, Banpennu npodecop, [lenaromku paxynrer y Combopy,
VYuusepsurer y Hosom Cany

Op Anexcanoap Jankosuh, Baupenau npodecop, [lenaromxu dpakynrer y ComOopy, YHUBEP3UTET
y HoBom Cany

op Munusoje Mnahenosuh, Baupenuu mpodecop, Ilemaromxu dakynrer y Combopy,
Yuusepsuter y HoBom Cany

op Muxaen Aumonosuh, Baapeanu npodecop, [lenaromku dakynrer y ComO6opy, YHUBEP3UTET
y Hoom Cany

op Munow Illymorsa, Banpenuu npodecop, [enaromku dakynrer y ComGopy, YHUBEP3UTET Y
Hosom Cany

op bumwana Jepemuh, Baupenuu npogecop, [lenaromxu dakynarer y ComOopy, YHUBEP3UTET y
Hosom Cany
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op Topoana Pyouh, Banpennu npogecop, [lenaromku ¢paxyarer y ComOopy, YHUBEP3HUTET Y
Hosom Cany

op Anekcanopa Tpbojesuhi, Banpennu mpodecop, Ilemaromku dakyarer y ComOopy,
VYuusepsuretr y Hobom Cany

op Cnobooan Capakos, Banpenuu npogecop, [lemaromku dakynrer y Combopy, YHUBEp3HUTET
y HoBom Cany

Op Becenuna Bypxun, Banpennu npogecop, [lenaromxu paxynrer y ComOopy, YHUBEP3HUTET Y
Hosowm Cany

op Mapjan Jenuh, Banpennu npodecop, Ilenaromku dakyarer y Combopy, YHUBEp3HUTET Y
Hosom Cany

op Onusepa Hckpenosuh Momuunosuh, Banpenau npodecop, [lexaromku paxynrer y ComOopy,
VYuusepsuretr y HoBom Cany

op Muna Benancku, Banpenan npodecop, [egaromxn dakynrer y Combopy, YHUBEp3UTET Y
Hosom Cany

op Hanujena Cyosunoscku, Baupeaau npodecop, [lenaromiku hakyntet y Yxuiy, YHUBEP3UTET
y Kparyjesuy

op Mapuja bowrsax Cmenanosuh, Banpennu npodecop, Ilenaromku daxynrer y Combopy,
VYuusep3uretr y Hoom Cany

op I'opoana Kozooeposuh, Banpenan npodecop, [lenaromku paxynrer y Combopy, YHUBEp3HUTET
y HoBom Cany

op bBojan Jlazuh, Banpenuu npodecop, Ilenaromku ¢akynrer y ComO0py, YHUBEP3UTET y
Hosowm Cany

op Maja bocnap, Banpennu mnpogecop, PaxyaTeT IMKOBHHUX YMETHOCTH, YHHMBEP3HUTET
yMeTHOCTH y beorpany

op JIuouja Hearnosuh, Banpennan npodecop, [lemaromkn paxynrer y ComO0opy, YHUBEP3HUTET y
Hosom Cany

op Anexcej Kuwjyxac, Banpenau npodecop, Ounozodeku dakynrer, Yausepzurer y HoBom
Cany

op Topoana Cmankos, npodecop CTPyKOBHUX CTyauja, BUCOKa TEXHHYKA IKOJIA CTPYKOBHHUX
crynuja, Cyboruia

Op Omunuja Benuwex-bpawxo, npodecop CTPYKOBHUX CTyaHja, Brcoka mikoia cTpyKOBHHX
cTyauja 3a oOpa3oBame BacnuTada, Yuusep3uter y HoBom Cany

op [pazan Pacmosay, podecop CTPYKOBHHX CTyAHja, BHCOKa TEXHHYKA IIIKOJA CTPYKOBHUX
crynuja, YausepsuteT y Hosom Cany

op bumana Jlyneynos, nouent, ®unosodcku dakynret, Yausepsurer y Hopom Cany

op Mapuja I{sujemuh Byxuesuh, nouent, llegaromku ¢axynrer y Com0O0py, YHUBEP3UTET y
Hosom Cany
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op Cmanucnasa Mapuh Jypuwun, notient, dunosodcku paxynret, Yausepsutet y Hosom Cany

Op Paomuna boeocasmwesuh, nonent, [lenaromku ¢axynrer y Combopy, Yausepsuter y HoBom
Cany

op Mununxo Manouh, nonent, Ilegaromku dakynrer y Combopy, Yausepsurer y Hosom Cany
op Kapna Cenuxap, nouenr, Ilegaromku ¢axynarer y Com6opy, Yauusepsurer y Hoom Cany

op Cneorcana LlImpaneapuh, nouent, Ilenaromknu dakynrer y Com6opy, Yausepsurer y Hosom
Cany

op Paoe Jlamjanosuh, nouent, [lenaromku dakynrer y Com6opy, Yausepsuter y HoBom Cany
op Usana Muwxenun, nouenr, [lexaromku dakynrer y Combopy, Yausepsuter y Hoom Camy
op Ilemap Hnuh, nouent, Axanemuja ymernoctd, KocoBcka Mutposuiia

op paean Llsejuh, nonent, [lenaromxu dakynrer y Com6opy, Yausepsutet y HoBom Cany
op Hejan Bophuh, nouent, [lenaromku dakynrer y Com6opy, Yausepsutetr y HoBom Cany

op Hebojua Mumposuh, nouent, [lenaromku dakynter y bujessunn, bocna n Xepierosntua
Op Auxuya Byuroesuh, nouenr, [legaromku dakynarer y Combopy, Yausepsurer y Hobom Cany

op Hamawa Tojkosuh, HacTaBHUK cTpaHOr jesuka, Ilemaromku dakynrer y Combopy,
Yuusepsurer y Hosom Cany

Op Jenema bumemuna, HACTaBHUK cCTpaHOTr jeszuka, [lemaromku ¢akynrer y ComOopy,
VYuausepsuretr y HoBom Cany

op Oma Mapuuuh, acucteHT ca gokroparomM, [lemaromkn gaxynrer y ComOopy, YHUBEp3HUTET
y HoBom Cany

op Mupena Mpha, acucteHt ca nokropartoM, Ilenaromku daxynrer y Combopy, YHUBEp3HUTET
y HoBom Cany

op Creorcana I opouh, acuctent ca nokroparom, [lemaromku ¢akynrer y ComOopy, YHUBEP3UTET
y HoBom Cany
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